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Abstract

This study analyzes the success factors of winaards for individual beneficiaries and as an
organization within Mully Children’s Family (MCF§ Kenyan NGO for marginalized and
traumatized children. The Actiotope Model is useti¢lp analyze, and define the success factors. The
Educational Capital developed and the developmien¢arning Capital supported by MCF as a
construct is analyzed through the use of: 1) a QEu€stionnaire with beneficiaries, 2) interviews of
beneficiaries 3) NBLC checklist-based questionrsdioe people in the support system and 4)
interviews of staff and community. The Microsysteteseloped by the MCF construct, provide tools
and well-developed Educational Capital as well agstem of coaching and nurturing to be able to
enhance Learning Capital. The MCF construct is erd&ystem,; it has its own compounds, schools,
playgrounds and clubs, to ensure that the bestoMamd Mesosystem is created to rehabilitate and
help beneficiaries effectively interact and impidgt Exosystems around them, while some win
awards. The success factors based on the QELOaueste for the award winners were determined.
The three strong correlations for award winnersawel) Cultural Educational Capital, especiallytas
relates to their choice to surround themselves atitier high achievers within the MCF construct; 2)
Organismic Learning Capital which suggests tharawvinners not only understand the significance
of keeping their bodies healthy but also practiig; t3. Modifiability Belief, the award winners
understand they have the ability to modify theindogor, learn from their mistakes and success and

then modify their present actions.

The impact of mentors was researched. Peers wenel fo play a vital role in success as well. The
MCF construct intentionalizes staff-beneficiary qe@r-peer mentoring. The success of MCF, which
supports the modification of each beneficiary tigtothe complex intentionalized Actiotope, is
effective as can be seen by the rankings of thigitgry and secondary exam results and the numerous
awards of individuals and teams; and also provaatesnvironment in which marginalized members of
Kenyan society have the chance to develop thenséwin awards, become entrepreneurs, and

become vital members of society.

Key Words: Impoverished and marginalized award winrers, Actiotope Model, Educational

Capital, Learning Capital, success factors of awaravinners, Kenyan Award Winners
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Deutsche Zusammenfassung

Erfolgsfaktoren von begabten und talentierten keniaischen Kindern und jungen Erwachsenen,

mit marginalisierten und verarmten Hintergrund, von Mully Children’s Family

Diese Studie analysiert die Erfolgsfaktoren von Bemern, von Mully Children‘s Family (eine
kenianische nicht-staatliche Organisation fur maatigierte und verarmte Kinder), so wie auch die

Erfolgsfaktoren von Mully Children’s Family als Gngisation.

Obwohl es Ubereinstimmung gibt, dass Begabungaltem intellektuelle Begabung, zum groRten
Teil genetisch bedingt ist (Plomin & Thompson, 1988nner, 1996), gibt es starke Beweise dass die
Entwicklung des Kindes von der Familie in der evédichst stark beeinflusst wird, und dass viele
Fahigkeiten vielleicht doch in keinem genetischesanmenhang dazu stehen (Plomin, 1995). Die
Rolle der Eltern beinhaltet unter anderem das Tétees Kindes zu identifizieren und die
Entwicklung von seinen Werten und Zielen zu untéestin (Reichenberg und Landau, 2009).
Typischerweise, stammen begabte Kinder aus Famsjlgemen, in denen die Eltern entdeckte Gaben
und Talente der Kinder férdern, und die Kinderwtat ihre Begabung oder gar Expertise entwickeln
kdnnen (Sternberg, 2001). Es besteht Uneinigketman Begabung definiert; Ziegler et al. (2012)
definieren die Begabung als eine Bezeichnung fitheaMenschen, die auf einem Weg des Lernens
sind, der zur Exzellenz fiihrt. Da die Begriffe @ratl und Begabung verschieden definiert werden (vgl
Subotnik et al, 2011; Rost, 2004; Coyle, 2009; étefl Perleth, 2007; Heller & Schofield, 2000;
Gagne, 1985), hat der Autor fur diese Studie digriffe Talent und Begabung, als Bezeichnung fur

jemanden, der eine oder mehrere aulRerordentlickeefehnung(en) bekommen hat, definiert.

Wie, aber ist es mdglich, das eine grof3e ZahlKiodern, die nicht mit ihren Eltern aufwachsen,
zum Teil verwaist sind, und urspringlich aus eldergebung kommen, in der es weder genug zum
Essen noch ausreichend Behausung gibt, Auszeicbnungerschiedenen Disziplinen bekommen
konnen? Denn einige Studien haben die verschiedespekte gefahrdeter Kinder untersucht und
sind zur Pramisse gekommen, dass die Institutisealing schadigend fur Kinder ist und die Kinder
lieber in Familien &hnlichen Situationen untergehtaverden sollten. Obwohl es Erfolge in dieser
Richtung in manche Lander gibt (Greenberg & Padkddive, 2014; Johnson, Dovbnya, Morozova,
Richards & Bogdanova 2014), gibt es grof3e Heradsfangen, wie kulturellen Widerstand,
mangelnde Ressourcen, mangelnder politischer \Wfilteeinige andere Faktoren (Engle et al.,2011;
McCall, 2011; McCall et al., 2014). Institutioneiir stark gefahrdete Kinder wurden schon mehrmals
untersucht und einige Dokumente mit VorschlagenRiotitlinien wurden herausgegeben (United

Nations, 1989, 2010). Verschiedene Organisatiordei Studien unternommen und Literatur



durchforscht um globale Richtlinien fur gefahrdi€tader zu erstellen (The Way Forward Project,
2011; US Government, 2012; Williamson & Greenb@ff0). Auch wenn es schon einige
erfolgreiche Programme von lokalen Regierungenintainationalen Organisationen fiur geféahrdete
Kinder gibt, kdnnen sie den aktuell wachsenden&akibn gefahrdeten Kindern nicht stand halten
(Groza & Bunkers, 2014). Kenia ist ein Land, mitcheenden Zahlen von Kindern mit Gefahrdung.
In einem Treffen zum Thema Kinder mit Gefahrdung<enia, wurde ein Kind mit Geféahrdung als
jemand der in einem Haushalt mit einem chronisemken Elternteil lebt und mangelnden Zugriff
auf Essen, Behausung, Bildung, psychologische omatienaler Unterstitzung und Liebe hat,
definiert (Skinner et al., 2006). Diese Umstandeda oft dazu, dass Kinder in solchen Situationen
auf der Stral3e enden; nichts leistet so viel zumugevon menschlichem Entwicklungspotential bei,
wie eine Kindheit und Jugend aulRerhalb des Raheiars Familie und Schule und in der
feindlichen Umgebung der Stral3e (Lusk, 1989).

Diese Studie erforscht Mully Children’s Family, firebezeichnet als MCF Konstrukt, die sowohl als
Organisation viele Auszeichnungen fir ihre Schuled Teams, als auch viele einzelne, individuelle

Auszeichnungen bekommen hat.

Die Ziele der Forschung sind:

1. das MCF Konstrukt im Bezug auf Begabtenentwio§lau verstehen und zu analysieren. Das
Actiotope Model (Ziegler et al.,2013) wird als Mdderwendet, um die Analyse durch zu flhren, vor

allem im Bezug auf Bildungs- und Lernkapital,

2. die Erfolgsfaktoren des Einzelnen, vom MCF Kounidt der Auszeichnung(en) bekommen hat, und
auch die Faktoren die den Einzelnen, im Rahmendeom MCF Konstrukt, zu der(n)

Auszeichnung(en) gefuihrt haben zu untersuchen,

3. die Auswirkung von wichtigen Menschen im Leben begabten Teilnehmer der Studie auf ihr

Leben zu verstehen.

Die angewandte Forschungsmethodik, ist die Mixethigiden Forschung. Dieser Ansatz hilft die
Forschungsfragen dieser Studie besser zu beantw@dhnson & Onwuegbuzi, 2004), bzw. gibt
einen Uberblick von dem Konstrukt MCF. Dieser Amsagrsucht die Starken von qualitativer und
quantitativer Forschung zusammen anzuwenden, utmesiseres Ergebnis zu erreichen (Hoshmand,
2003).



Die Forschung wurde in 6 Bereiche aufgeteilt: ) gltschriebene Richtlinien und Verfahren von
Mully Children’s Family; 2) eine Befragung nach QEIVladut et al., 2013) der Kinder und
Jugendlichen von Mully Children’s Family; 3) Inteews mit den Jugendlichen die Auszeichnungen
bekommen haben. Die Interview Fragen sind auf dé&tiotop Model (Ziegler et al., 2013) basiert; 4)
Checkliste, nach der Nurnberger Bildungs- und Lapital-Checkliste (NBLC) (Harder, Trottler &
Ziegler, 2013), der wichtigen Menschen im Hintergfwler Ausgezeichneten Teilnehmer der Studie
(da sie keine Eltern haben); 5) Interviews mit degestellten vom MCF Konstrukt, um sie Gber die
ausgezeichneten Teilnehmer der Studie und das M&iBtkukt zu befragen. Die Interview Fragen
sind auf dem Aktiotop Model (Ziegler et al., 20b@isiert; und 6) Interviews mit Menschen aus der
direkten Nachbarschaft, um die Auswirkung, welchs MCF Konstrukt auf die Nachbarschaft hat zu

verstehen.

Die Studie zeigt, dass das MCF Konstrukt ein koxgsebewusst durchdachtes Umfeld, so wie auch
eine Ersatz-Familie-Atmosphare schaffen konntegim Lern- und Bildungskapital im MCF
Konstrukt effektiv angewendet wird und sich daduieihemals geféahrdete) Kinder nicht nur

entwickeln kénnen, sondern auch Auszeichnungenrgemi konnen.

Der Erfolg des MCF Konstrukts und der vielen Eineel von MCF kdnnen mit Hilfe des Aktiotop
Models erklart werden. Die Interviews und die vssliche Korrelationen der QELC Befragungen
verifizieren, dass bewusste Entwicklung durch ye@estene Phasen dann stattfindet, wenn man

bewusst agiert.

Die Teilnehmer, mit Auszeichnungen, haben der $tondch, das vorhandene Materialangebot, so wie
auch das Sozialen- und Informationsumfeld von M@&kév genutzt und dadurch ihr Wissen und

ihre Fahigkeiten erweitert. Sie haben auch die ifigga ihrer Herkunftssituation gut tberwunden.

Dies bestatigt die Modifiablitats- und Stabilitéiesorie von Ziegler et al., (2010).

Wenn man versteht, wie MCF endogene und exogernsoReen verwendet, um Exzellenz bei
ehemals gefahrdeten Kindern zu entwickeln, kondierMethoden so wie das MCF Konstrukt in
anderen Rahmen angewandt werden, nicht nur beigikinahit Gefédhrdung, sondern auch um Kinder

und Jugendlichen, mit potentiellen Begabungen adsran schwierigen Milieus zu unterstuitzen.



1.0 Introduction

Although it is agreed that, giftedness, especialigllectual ability is largely genetically detemed
(Plomin and Thompson, 1993: Winner, 1996), sigaificevidence reveals that children’s
development is considerably influenced by the feagiin which they grow up and it is suggested that
many abilities may not share a strong genetic dmrtton (Plomin, 1995). The role of parents
involves identifying their child’s talent, suppargj the development of values and goals (Reichenberg
and Landau, 2009). Typically children and youtlovelchieve excellence or giftedness, as defined as
developing expertise, (Sternberg, 2001) come framilfyy systems that support those gifts and talents
that the parents discover in these children. \Withe topic of giftedness there are further issfes

how to define the term giftedness. It has beenrdest with various terms such as “a manifestatibn o
performance”, a “potential”’, an “achievement” antladel” (Subotnik et al.,2011 p.7). Ziegler et al.
(2012) suggest that giftedness should be underst®sadabel given to individuals who are on a
learning pathway that leads to excellence. Foptirposes of this study, excellence will be defined

having achieved some kind of awards of distinction.

How is it, however, that a large number of childvdm not only do not grow up with their parents,
are orphaned and originally came from backgroundshich basic needs such as food and shelter
could not be met are able to achieve awards imwuarisciplines? The participants of the study all
come from a home with over 2500 children. Instiing of vulnerable children have been the study of
many international child welfare organizations, wiawve issued documents providing
recommendations and guidelines regarding the dareoh children (United Nations, 1989, 2010).
Organizations have attempted to review the liteeatun marginalized and vulnerable children and
develop global policies for their care (The Wayward Project, 2011; US Government, 2012;
Williamson & Greenberg, 2010). Although the repas varied and cover a number of countries and
aspects of vulnerability, a major premise of eaggort is that institutionalization is harmful to
children and should be avoided in favor of famiyealternatives. Although there has been sucness i
creating some such options in some countries (Gagr& Partskhaladze, 2014; Johnson, Dovbnya,
Morozova, Richards & Bogdanova 2014), there amgelahallenges in others, including cultural
resistance, lack of resources, lack of politicdl amd other factors (Engle et al.,2011; McCall120
McCall et al., 2014). Even when the local governtee@md international organizations develop
successful programs, they may not be sufficieobtopensate for the increasing numbers of
vulnerable and marginalized children (Groza & Busk@014). Kenya is one such country with
increasing numbers of vulnerable children. A cttasive meeting in Kenya defined a vulnerable
child as someone who lives in a household withrargbally ill parent or caregiver and in terms of
lack of access to resources such as food, shettecation, psychological and emotional support and
love (Skinner et al., 2006).



The participants in this study are (or were atttime of their entrance into the home) marginaljZed
term broadly used to describe groups of people avhaelegated to a lower or outer edge of society
(Collins, 2016)) and came as highly vulnerabledrieth into the care of Mully Children’s Family.
Highly vulnerable children are children and youthose safety, wellbeing, growth and development
are at significant risk due to inadequate caretgptmn or access to essential services (USAID9200
All the participants have become members of theyMohildren’s Family, an organization that has
become a home for them. The participants have migtleeen able to achieve rehabilitation in the
Kenyan society, but also achieve awards across wianiplines, such as academic scholarships,
athletic awards as well as fine arts awards. Tkeess factors of both the Mully Children’s Family
(the “home” that houses / housed these childremiér children) and the factors of the individuals
will be explored in this study. This is a mixedduncluding quantitative questionnaires given to
both beneficiaries and staff of MCF as well as tjatie interviews with Award Winners and staff of
MCF.

The support of gifted and talented children haslsesearched and studied for generations. The vast
majority of these studies have focused on the Besief the researchers doing the studies i.e. a
European, North American and more recently Asiati.Rdost often those who achieve success come
from environments in which there are families apstems in place in which these talents and gifts
can develop and are fostered (Bloom, 1982; Wint@96).

In Tirri's study on factors which contribute to Atemic Talent in Finland, based on Olympiad
participants, it was found that the majority camarf the highest socioeconomic status (SES)
categories. When the participants were asked taifgdavho was most influential in their
development, the parents, the teachers and theystiees played vital roles (Tirri, 2000 ). As
McBee explores in his study based in Georgia, Uss#&n when socioeconomic status is controlled,
race has a great impact on the probability of diftkentification. In that context McBee’s study
further reveals that certain minorities within ti8A, especially Black or Hispanic, exert a large
negative effect on the probability of direct idéicttion; it also exerts large indirect effectsaigh
increasing the probability that the student wilcabe economically disadvantaged and therefore
receive the penalties associated with socioecondepcivation as well (McBee, 2006). This supports
the results Elhoweris discusses in the study orf@aludgment in Identifying Gifted/Talented
Students; the results suggest that teachers ghnefalr students from upper socioeconomic status i
gifted and talented programs than those from laeeroeconomic status (Elhoweris, 2008). However,
the beneficiaries of MCF come from marginalized andoverished, often traumatized backgrounds
from all ethnic groups within Kenya and many arkedb achieve high grades, win awards in various
disciplines, although they do not come from advgebais socioeconomic backgrounds, but from
marginalized impoverished ones. Although Kenyavzasus educational programs for the poor and

disadvantaged, for the most marginalized they lgdwvest none, one of those groups not covered by
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most of these plans are street children (Ouma, 2@@tording to Lusk (1989), nothing contributes
more to a loss of human development potential éhelnildhood and youth spent outside the
framework of a family and school in the most oftestile environment of the street. The children
and youth in this study originally come from envingents described by Ouma and Lusk. The factors

of the success of MCF as an organization and dhgiduals within it are to be analyzed and explored

1.1. Purpose

This study is an exploration of both the Mully Ghén’s Family, referred to as the MCF Construct,
which has seen a high number of award winners igidally and as teams in the areas of Academics,
Fine Arts, and Sports while in the MCF construce MCF schools have also achieved tops standings
on final exams both at primary and secondary leveds the purpose of this study the terms giftedl an
talented as well as excellence will be definedasrny won some kind of award of achievement,
across all academic disciplines, athletic compuetitji and in the areas of arts and performances.
Unlike most award winners, these young people cioame marginalized and highly vulnerable
backgrounds, and have grown up in large homeshittdreds of children in each

(mulychildrensfamily, 2013).

Hypothesis 1. The MCF Construct has been ablecaterthe complex environment as well as a
substitute family atmosphere, in which children nahonly develop but also achieve excellence. The
MCF Construct has been able to develop opportgnitieindividuals within the construct to develop
themselves, using both Learning Capital and EdoatiCapital, (the term capital, as opposed to
resources, was chosen by Ziegler & Baker becagsthély can both take on negative values, is the
product of some activity and can grow). These adgpitan be divided into those that are exogenous
resources (school, teachers, classmates, edudaystem, sports facilities etc,) and provide peopl
and systems so that the endogenous resourcesdfsetopiusively to the subsystem of ‘person’)
(Ziegler & Baker, 2013) .

Hypthesis 2. The MCF Construct’s success in helpngake it possible for many of those in its care
to achieve awards can be explained using the Ag@Model. The actiotope approach is actions and
the possibilities for acting possessed by indivisiiBhese must be recognized as a result of three

adaptations:

» A biological assimilation that was mainly carriegthe human species and is
conceptually locatable in biotopes;

* A social assimilation that is mainly carried by isbassociations, which we can
conceptually locate in sociotopes; and

* An individual assimilation that is carried by indtluals, which we can conceptually

locate in actiotopes (Ziegler & Baker, 2013).



which verifies that intentional development thrbugrious phases, levels when acted on

intentionally helps to explain the success of aweirthers within the MCF construct.

Hypothesis 3. The award winners within the MCF ¢tard have effectively interacted with the
material, social and informational environment pded by the Mully Children’s Family

Organization, which will positively correlate wittinning awards.

1.2. Goals

The goals of this study are the following:

1.2.1 To understand and analyze the MCF CONSTRUCT a&da4tes to develop
excellence.

The MCF organization, hereafter referred to the ™MConstruct”, is a complex

independent indigenous government recognized azgaon with not only a high

success rate of rehabilitation of marginalizeddreih and youth, but also many award

winners. The following will be looked at:

a) The organization and policies of the MCF construct

b) The MCF construct as it relates to Actiotope Modspecially as it relates to 1.
Educational Capital and 2. Learning Capital witthia microsystems,
mesossystems and the exosystem in which the MCEt@ah has helped to create
and/or impact.

1.2.2. To define and understand individual success faetdtsn award winners from MCF.
Within the population of the MCF construct the @astthat led to those that won
awards are to be found and analyzed.

1.2.3. To understand the impact of important individugksaple in shadows on the award

winners.

1.3. Significance

When it is understood how the MCF construct eifety not only rehabilitates, but also assists
former highly vulnerable children to achieve awatds knowledge can not only be beneficial for
other Kenyan institutions caring for highly vulnkel&children, but also for the estimated 2,000,000
children that live in institutions globally (UNICER009). Also understanding those factors which
bring success to the MCF construct, in turn resosietalent. Sikora and Saha define lost talent as
occurring when students in the top 50% of acadeidtevement lower their educational or
occupational expectations or fail to achieve thdicational plans (Sikora & Saha, 2011). Although

this definition only covers those who had an ihitiaance to develop academically, the questionshare
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to be asked, how much talent, achievement andlercel could be discovered among not only the
those 2,000,000 children institutionalized globaliyt also among the 428,127,385 children (0-14
years old) who live in extreme poverty (less tharR$ per day) or the 50,477,548 children who live i
ultra poverty (less than $0.50 per day) globallgAlD, 2009)? Effective measures for large
indigenous organizations, such as developed ankbingmted by the Mully Children’s Family, if
duplicable may have immense impact on the uncogend developing of talent, individuals

achieving success and receiving awards among ttwostdered most vulnerable.

If one can understand how endogenous (internaleandenous (external) resources are used and
managed within the organization of Mully Childreifamily to produce excellence the construct of
MCEF could be studied closer be applied in othetexds, where applicable, even beyond the context
of children with marginalized and traumatized baokmds, to help potential award winners win more
awards, and just as importantly to assist moren&rarto preceded through various levels of learning

more effectively.

1.4. Research Questions
To understand the success factors of award wirofd€enyan children and young adults from
marginalized and impoverished backgrounds from ¥@hildren’s Family the study attempts to

answer the following questions:
1.4.1. What defines the MCF construct?

1.4.2. What role does the MCF Construct play in the dgusient of excellence in Kenyan
children with marginalized backgrounds, who haveobee beneficiaries of Mully
Children’s Family, as it relates to winning awards?

1.4.3. Can the Actiotope Model (Ziegler & Baker 2013) Ippleed effectively within the
MCF Construct as it relates to 1. Education Cagpital 2. Learning Capital and the
interaction of the individual to explain the deyaleent of excellence of individuals in
the MCF construct?

1.4.4. What are the individual success factors of the dwanners from the MCF
construct?

1.4.5. What influence and impact did important individuaseople in the shadows
(teachers, mentors, coaches, trainers, significdetr role models etc.) have on the

development of the award winners from MCF?



1.5. Overview of the Study

The study is organized in seven chapters. Thedirapter includes the purpose, goals and hypothesis

the significance of the study and the researchtiunss

In Chapter 2 literature and research that explibresries and studies of giftedness as well as itapac
of the environments of marginalized and impoveristigildren, which are similar to the original
environment of the subjects, will be explored. $taan long term effects on children from
impoverishment and traumatized backgrounds with ks looked at. Studies of findings of potential
of excellence in marginalized youth will also belkxed. Success and rehabilitation of former
marginalized children will be explored. The infleerand importance of various performance and
system theories will be explored. The Actiotope Elo@iegler, Vialle, Wimmer, 2013; Ziegler &
Baker, 2013) which includes Educational and Leay@apitals will be reviewed. What Educational
and Learning Capitals can be found among the maliged in Kenya will also be explored in existing

literature.

Chapter three presents the mixed-methodology, whiachused in the study. The following research
methods were used in each of the 6 parts: PariCE Monstruct — Qualitative methods; Part 2:
Questionnaire Beneficiaries — quantitative meth®&dst 3: Interviews Beneficiaries — Qualitative
methods; Part 4: Interviews Staff — qualitative moels; Part 5: Questionnaire People in the shadows —

gquantitative methods and Part 6: Interviews Comtyunembers — qualitative methods.
The setting and participants are also defined disasehe instrumentation.

Chapter 4 briefly explains the ethics involvedthie tesearch.

The internal and external validity of the findirg® discussed in Chapter 5.

Chapter 6 discusses the findings of each of tha® of the study, especially in relation to the
Actiotope Model, educational and learning capitalg] the interplay of the success factors of the
MCF construct and the individuals who have achieagdrds. In Chapter 7 the conclusions regarding
the MCF Construct as well as the success factaitseahdividuals who have received awards are

discussed. Chapter 8 discusses some final thoaghtsuggested areas of further study.



2.0 Literature Review

2.1. Untapped Potential in Marginalized Children am Youth

Already in 2003, Don Ambrose did research whiotmgdd both the need for ethical awareness and
the impact of various barriers that impede longyeatalent development. The study shows various
factors that hinder the development of talents ajbe deprived (Ambrose, 2003). Although there
are numerous programs being developed in partseofvorld in which disadvantaged with talent and
potential are supported with various excellent paiots which help disadvantaged tap into their

potential and develop it, these are focused onimstitutionalized children (McCluskey et al., 2012)

In Kenya, the issue of street children has beewigigpat a steady rate. In 1975 there were 115tstree
children recorded in Kenya, in 1990 the numberaase to 17,000 and to over 150,000 by 1997.
There are large numbers recorded in Mombasa, Kistvalindi, Kilifi, Kitali and Nakuru; the most
can be found in Nairobi (Shorter and Onyancha, 1999eet children in Kenya are not only
disadvantaged but also marginalized, or disfav@redk, 1989). They have poor chances of a decent
future, condemned to live by deceit, stealing, tiut®on or violence (Lusk, 1989; Young, 1995;
Bennani, 1996). As stated by the Kenyan Ministr§dtication, there are many multiple
characteristics that restrain the opportunitieslabke to such children, some are homeless, mamy wh
do attend school are forced to leave and relageeliiteracy. While some may overcome one or two
such disadvantages, the convergence of such effaectsreate a nearly absolute barrier to personal
success in education or economic life (Ministrydiucation and Human Resource Development,
1999). The MCF organization has children and forb@eficiaries from each of the centers

mentioned above.

Children and youth, regardless of being institugiczed or not, have untapped potential inherent in
being children. Street children, who represerirgd proportion of marginalized children, haverthei
own potential and personal gifts, which if develdpeld to both the value and stock of human capital
(Munyakho, 1992). Not investing in street childeerd other marginalized groups in Kenyan society,
not only constitute a major loss of human capiiat,will also very likely become a major social
destabilization factor and a definite cause oftjuali instability (ANPPCAN, 1995). When children
and youth are impoverished, marginalized, andtirtgtnalized (put in group homes, orphanages etc.),
this often equates to not having had a signifiesmétional attachment to a primary caregiver, which
forms the basis of self work and empathy for ottiBmwlby, 1969; Egeland, Bosquet and Chung,
2002; Grossman and Waters, 2006). The absencéafxperience puts the child at a great
disadvantage, with a higher probability of low sdteem, antisocial behavior, delinquency etc.
(Andersson, 2005; Browne and Herbert, 1997: Fishat., 1997). Hence, research over the last
decade has confirmed earlier findings that instihl care in early life predisposes children to

intellectual, behavioral and social problems latdife (Browne et al, 2006; Browne, 2009). It wdul
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therefore seem that achieving excellence is a toibesoften unattainable for children from these

backgrounds in institutions.

Mully Children’s Family, (MCF) a non-governmentatligenous organization in Kenya, has been
able to provide an opportunity for many to not osilizceed but to achieve excellence. Although
Mully Children’s Family would not be defined askamily” according to most definitions, (a group
of people related to each other), even for Eastaifrcultures, where the family can sometimes be
extended to the whole sub-tribe, or even the wirdle in some settings as Smith (2009) notes in his
study on extended families in East Africa, the demhas decided to include all who enter the home
representing over 47 tribes as part of the Mullgnifig they have been called the largest familyhia t
world, (Boge, 2005) and it is this “family” that ideveloped a system and atmosphere that helps
many disadvantaged abandoned and orphaned chddceyouth achieve excellence. The target
groups that enter the Mully Children’s Family ahéldren from the following groups: street children,
orphaned children, abandoned children, abusedrehilgbhysical or sexual), children from juvenile
remand homes and government rehabilitation cerabilg, laborers, children with physical
disabilities, destitute children , child mothersammmercial sex workers, HIV/AIDS infected and

affected children.

The daunting tasks, to not only rehabilitate thetsklren, but to help those committed, to achieve
their best, which includes a strong educationakgamind and hard work. Some of those achieve
excellence and receive awards which is inspiredemthy a vision cast by the founder himself, as he

mentions in an article posted on the MCF website¢2015).

It is a widely acknowledged that education is thg to success in life. It is through education
that people get to pursue their career of choidhabthey impact the lives of others; as well

as earning income.

At the Mully Children’s Family (MCF), we are focusen rehabilitating street children and
other vulnerable groups in the society.... We alsgheour children important virtues such as
love, honesty, humility, righteousness, perseverahard work, among other things. Most

importantly, we endeavor to show them love.

... we endeavor to make them feel part of a lovimgifiawhere people care for each other.
This is aimed at making them to lead lives thaffoon to the accepted norms in the society.
Besides all these forms of rehabilitation, we divenal education the greatest priority.
...After high school, those who pass to join higimetitutions of learning are sponsored to
proceed on. For the last 26 years, we have beert@produce medical doctors, teachers,

media professionals, accountants, managers, ministehe gospel, etc.
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Those who do not get the required grades for Diplamd Degree training are taken to
vocational school where we equip them with skillstsas tailoring, cookery, hair-dressing,
carpentry, masonry, among other things. This esahlem to still use their skills to earn a
living. The MCF children, through our guidance, baccepted to take life as it comes and are
only focused on creating a better future for thduese... We tell them that when you focus

on the past, you fail to notice the good thing$ tha future is holding out for you.

It is with this vision and commitment that MCF Hzesen able to rehabilitate thousands of children, bu
also for many to achieve excellence, and many toine entrepreneurs and valued leaders in society.
The specific factors that lead these beneficiaféd CF to develop into “excellence achievers” will

be explored in this study.

For the purpose of the study excellence is defasesomeone receiving a regional, national or
international award (especially, but not only odesof the organization of MCF). The awards are

based on performance, exam results or competigsmts both academic and non-academic.

The role of the individual and their decision makprocess, their motivation, their perceived po&nt

and role of the environment they developed in ballexplored and defined.

2.2. Role of the Environment
Another focus of study is the environment in whilsbse beneficiaries have grown up in since being
rescued from their former traumatic surroundings which impact the “new” (Mully Children’s

Family) environment (physical and emotional) has/pd in their development.

Studies on the environment in which street childred abandoned children grow up have been
performed in Kenya and have found that although¢hinnot be considered a homogeneous group, the
reasons children leave home are: family conflietny unloved, alcoholism, drug abuse, physical or
sexual abuse from a relative, the need to earn ymamel the desire for independence. These factors
singly or in combination push otherwise intelliganid functioning children into the streets. Once on

the streets that environment improved either maitlyior even worsens (Ayuku, et al 2003).

In contrast to the environment described above, [M€#ms to have recognized that those entering the
MCF organization not only need basic needs covdmeidneed a whole new social network. In the
study by Ayuku et al. on the complex networks oéet children in Kenya the important role of this
network is explained (2003). It seems that not aldgs MCF attempt to supply an environment for all

the beneficiaries to improve their situation, batvé also understand the vital role of social nelksior
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especially within the Kenyan context. Replacingeawork that takes the positive role of a functi@nin

healthy family would seem nearly impossible.

Parental support is of utmost importance in devietpgifted children, (Colangelo & Dettmann, 1983)
and was also found to be a determining factor énstiiccess of musicians (Davidsoon, Sloboda and

Howe’s, 1995). This would seem to suggest thab#s chances to achieve success and especially
awards would be to be part of a functioning fanaihd if this does not exist to be adopted into a

functioning family.

Although there are studies (based on the Romaniagrience) that show that when institutionalized
children are adopted into new families, they penfonuch better at school, and have substantially
better 1Q scores than their siblings who stayedstitutions. However, when compared to their
current non-adopted peers, adopted children shewathr 1Q scores but their school performance

and language abilities lagged somewhat behind lfgandoorn, M., Juffer, F., 2005).

The above seems to suggest that the family itkmfieais not the determining factor. At MCF the
children are not adopted into a small family (boé¢ @f 2500 children), are out of their marginalized
systems and networks, are joined with others frionilar marginalized backgrounds and many are
still able to achieve success and win awards. Bégs the question what kind of system has been
developed to help MCF create an environment in waigards are very achievable not only for

individuals and teams but for average school graegisnally and nationally?

2.3. Performance and System Theories

To help understand systems and analyze the MCEmystr construct, various performance and
system theories will be explored. However, the $oaill be on the Actiotope Model (Ziegler & Baker
2013).

The ability to perform has always played an impartale in society to be successful. This is ndyon
important for an individual to survive but alsodach level of society. According to Bronfenbrenner
(1979) an individual can create his financial ineleglence on a micro level, when this is practiced in
a meritocratic society, however there are many rfamrs involved than only performing, e.g.
marketing of one’s own ability (Hartmann 2010) eating with the disadvantages of being in a
minority (Borland 2005; Gagne 2011a). If howeweliradividual can make one’s ability
advantageous for himself then the exosystem anthés®system of the individual will profit, and if
the society or country in which the individual isdombines efforts to effectively compete in the

international arena benefits for the society anthtry as a whole will be observable.
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One of the main goals of MCF is to change Kenyal (&fnica) one child at a time. This can only be
achieved when each child is given the best oppiiesrand possibilities to develop; this is then
partnered with a belief that he/she in fact camgkahe society he is in (Pajares & Schunk, 2001).
However sometimes there are societies in whichilgyails not a constant; in Kenya, like any country
there are a number of people growing up in unstsiblations. According to the the 2009 UNICEF
statistics, about 46% of Kenyans live under thegpigMine, which equates to about 17.6 million
people, of which more the 60%, are children. Theepty line according to the CIA in Kenya is $1.25
US per day. Beyond this approximately 2.6 millidrildren are either orphaned or abandoned, of
those 1 million are orphaned due to AIDS. Ofterdrbin are being raised by their grandmothers or

left to fend for themselves.

Both the largest slum and the largest refugee azfrtipe world are found in Kenya. There is a rapid
urbanization developing in Kenya, and as Mutisgdestin his report, on understanding the dynamics
of slums in Nairobi, “More than 34% of Kenya'’s tigb@pulation lives in urban areas and of this, more
than 71% is confined in informal settlements” flems) (Mutisya, 2011). There are about 2.5 million
Kenyans living in slums in Nairobi alone, of whittte Kibera Slum houses about 1 million.
According to UNICEF from 1990-2012 there has beeimarease of those living under the poverty
line of 0.4%, meaning that as wealth increasesdnyld, poverty is increasing at an almost same rate.
According to the UNCHR there are over 600000 reésga Kenya (2014). This means that Kenya is
dealing with issues that can be defined as shatless To exacerbate the situation is that Keniyads
state to be defined as Economic Shock in regutanials, and possibly on a semi constant state.
Economic Shock is when unexpected, unpredictal#atevhappen, which result in drastic economic
changes. Changes can be either positive or negatideare often caused by natural disasters
(Eichengreen & O'rourke, 2009).

Dr Seringe Kandji, an agro-ecologist at the Weéxgtoforestry Centre, (Kenya) recalls three major
food crisis since 1997 because of drought. There fgair severe droughts: January 1997: a severe
drought threatened the livelihoods of 2 million pkp December 2000: 4 million people were in need
of food aid after Kenya was hit by its worst drotigh37 years; 2004: the long rains (March—June)
failed and the subsequent crop failure left moaemth.3 million people in need of assistance;
December 2005: the drought affected 2.5 millionanthern Kenya. Dr Kanji goes on to say that
poverty and food insecurity has escalated as d r@s@ecurrent droughts. This has increased a
number of social problems, (dismantling of famigst child abandonment and school - drop-out
especially for girls), which have far reaching imptions for the country’s development (Kandji,
2006).

These crises do not include various political @isgthin Kenya and neighboring countries which

have brought many refugees across Kenyan bordgits)dgally and illegally. According to the
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Kenya national Bureau of Statistics as found irefling Economics” the inflation rate from 2005 to
July 2015 averaged at 10.79%, the all time highdpeeached in May of 2008 at 31.5%.

Although there is a vibrant emerging middle clasKé&nya, the growth of the impoverished and
working poor seems to be growing at the same Aateording to Unicef, from 1990 -2012 there has
been an increase of 0.4% of those under the poleetywhether working or unemployed). The
working poor as defined by the ability to work, Imat have enough money to care for the basic needs

for a family.

The Kenyan government has made education fredlfohikdren since 2002. This has been helping to
change the society, giving the hope that after spoeel education the standard of living will raise.
However, increased class size has meant that gd#ygof education has gone down and according to
the Kenya Education Fund, most children will notogoto high school due to prohibitively high fees.
Although more and more Kenyans are attending masiralary education, almost 16 % of university
graduates in Kenya find themselves unemployed aftgrod education. According to Munyardaradzi
Makoni, “estimates are that it takes a universigdgate five years to get a job in Kenya” (Makoni,
2013) .

Those extremely gifted in Kenya, however have adgdwmnce of being employed and being
supported to get a good future through good empéoynm Kenya (Republic of Kenya, 2006.; World
Bank, 2000). This would seem to put young, po@advantaged Kenyans in a very complex
situation. To get out of poverty they know theyaheducation and the best chance to get out of the
poverty cycle is to get the very best schooling &y 2002). However, this goal can only be focused

on when the basic needs of survival and sheltebeanet (Bradshaw, Buchmann, Mbatia, 1994).

If the basic needs are met then one can focus weaédn, however, for many even the basic needs of
food and shelter are not covered and often thdigleésfamily support, with many becoming ill
because of illnesses such as HIV/AIDS (over 2.@ianilalone orphaned Kenyan children in 2012)
(UNICEF, 2012).

Furthermore, if one grows up in a rural area, tbéggon has to be left in order to receive further
training and higher education, adding costs th@ia family cannot cover even if they could get
scholarships to cover tuitions. These complexitesfirm Kenya'’s state of shock (at least for those
not in the emerging middle class). When a socetynder shock and efforts are combined as a
societal goal, there will be members of that sgdietrise up to the challenge to solve that sotsety
problems from within. An example of this is thetbrgcal example of the “Sputnik-Shock” in 1957,
when the USA started a program to identify potdigtgifted and talented pupils and support their
development. The goals for different countriesdentify and support talented and gifted individuals
are becoming more and more important in the intemal and global economy. Competent and

specialized professionals are needed to solveittieutt and challenging issues facing each country
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individually and collectively. These are neededrfrall specialization areas to be able to not only
analyze what is known in new ways but also discoeev knowledge in looking at problems from

different perspectives (Renzulli, 2005).

2.4. Societal Impact and Responsibility

Beyond the societal perspective there is also @otitant psychological — pedagogical goal that
should be looked at (M6nks & Katzko, 2005; Renz@l05). It is the responsibility of each society t
offer an overall balanced development. This inctudigtimizing the environment so that the person
can develop his/her potential to the optimum. WHibr a number of decades, this has been widely
accepted within the school context for childrenfvdeficiencies (at least in the context of the
developed countries), the need for tailor-made fanmg for children with special gifting is being
noted (Olbertz, 2007; Rau 2007). Although MCF doetsoffer any tailor made programs for special
gifting, they have been able to develop a tailodenprogram for the impoverished and traumatized

for rehabilitation with outstanding results incloginumerous awards.

Although it is the responsibility of each societydffer an overall balanced development it is sarel
achievable (especially in contexts such as Kenyravthe poverty and related issues seem
insurmountable with 43.4% of the population earr@ss than $1,25 on a daily basis) (indexmundi,
2014); what has been achieved in the case of M@#mihe context of rescuing impoverished and
traumatized children and youth and provide therogportunity to not only become active members
but also contributors to society, as well as fanedo become excellent award winning achievers. The
environment and support program of MCF that comtilyumakes this possible must be looked at

closely.

Support program initiatives ideally follow both deighe highest possible performance and individual
development. The path to an excellent performaeee is long and difficult (Ericson, Krampe &
Tesch-Romer, 1993). If this path does not coinerdk the personal goals of the individual the
support of this path will not be successful. Thepsut of the gaining of expertise can only be zli
if the individual has decided to take this path an this path provides a life perspective for the
individual (which often cannot be decided by théiwidual in the early developmental years).
According to research, the characteristics of ctélck that have positive effects on development on
children must have adult-child interaction thatasponsive, affectionate and readily available,
including people who are committed to the childienlude safe and sanitary facilities, supervision
that maintains consistency and stability and thre ocaust include developmentally rich educational
content (Melhuish, 2004). How then can succes<hieeed if one comes from situations where the

above has not taken place?
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2.5. Creating a conducive Microsystem to create andusive Mesosystem

As Bronfenbrenner noted the human development@@lex interplay of Microsystems combined

to create Mesosystems influenced, impacted andedéa part by Exosystems. A Microsystem is the
complex of relations between the person and the@mment in the immediate setting containing that
person (e.g. home, school, workplace etc,). A Mgstesns includes the interrelationships among
major settings containing the person at a partiqudant in his or her life, which comprises a syste

of Microsystems. An Exosystems is an extensiomefMlesosystems which embraces other specific
social structures, both formal and informal, thatgdt themselves contain the developing person but
impinge upon or encompass the immediate settimghinh that person is found and thereby influence,
delimit, or even determine what goes on there (gogk, neighborhood, mass media, government

agencies, informal social networks) (Bronfenbrentéi7).

This would suggest that to have successful indalslone needs conducive Microsystems,
Mesosystems and Exosystems, or at least much gadarunderstand and succeed within the

Exosystems one finds him or herself in.

2.6. Systems and Programs to Promote High Achievers

Within the MCF context, it seems the initial fodgasot on individual goals, but rather on a system
that provides the basic needs and an environmemiiich each child has a chance to succeed. To
meet the basic needs MCF operates residential atidres homes that offer care and protection to
children and youth in need of special care andeptmn. The homes provide holistic care including
feeding, accommodation, clothing, medical carecpeysocial support and all necessary parental
attention to facilitate children’s access to reguoients their school and college educations and
promotion of talents. The homes receive rescuddreim, with the goal to rehabilitate and to
reintegrate them back to society as independeneambwered young adults. The rescued children
undergo a series of care and rehabilitation ses\aimed at behavior transformation within residanti
settings and are accommodated in dormitories, lsotel houses in respect to age and sex. Resident
child-welfare staff including house parents, pastaredical officers, counselors, social workers,
security staff, teachers, and section Heads ofrtiepat work together to oversee child welfare

services (mullychildrensfamily.org, 2016).

The specific objectives that guide the program bgraent of MCF are the following:

1. To provide an alternative home for secure residamcestabilizing family love alongside
spiritual nourishment, counseling, guidance andgfihn teaching.
2. To establish and maintain a comprehensive feedidgveedical care programs to provide the

children with the physiological needs as a prergtguto their rehabilitation.
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3. To provide basic and advanced literacy skills infoamity with the Ministry of Education’s
8-4-4 system of education or any other approvetesyby the Ministry.

4. To offer vocational skills training in various teslto complement formal education and to
equip the beneficiaries with lucrative skills fespurce exploitation and future self reliance.

5. To rehabilitate the children morally through chaeadehavior transformation with the view
of reuniting them with their respective familiesdahose who have no parents to enable them
articulate themselves comfortably within the soceetd the economy.

6. To integrate and mainstream environmental condervand HIV/AIDS programs into all the
internal and external activities of the Mully Chidch’s Family.

7. To create a humble and acceptable culture amongsoeed children through guidance and
counseling, promotion of sporting activities fofegtive socialization to the general public as
well as sustenance of Christian outreach programesigh gospel music, poetry, drama and
testimonies.

8. To promote community education and empowermendimrounity health, subsistence
agriculture and income generation to provide safietg for children and improve best

practices in child protection. (Mullychildrensfagibrg, 2016)

One of the keys to the rehabilitation within the FEbnstruct is the education program. MCF
believes that the MCF education programme is tlyerdeabilitative program used by MCF in
rehabilitating, providing perspective for the fuidwand nurturing talents. The program covers from
kindergarten to college education of beneficiarieis. organized to meet the educational need®of v
young children, teenagers and young adults of mgrgiegree of cognitive perception, potential and
abilities. The success of the MCF educational @ogis illustrated with the success of the firstugro
of graduates who wrote the Kenya Certificate ofoddary Education in 2000 and were position One
in Machakos County. The first group all went ahtapbin prestigious colleges and Universities.
MCF own run schools have continued to offer contipetiopportunities in which beneficiaries are
able to explore their potential and nurture thalients. All children rescued by MCF access edugatio
free of charge in all MCF Schools. MCF seeks taangroviding scholastic materials, teachers and

all physical infrastructures to support the progggmullychildrensfamily.org, 2016).

The MCF education program comprises the followinlg-sections namely;

1. Five Kindergartens managed by MCF in MCF NdalanGAYatta, MCF Vipingo, MCF
Lodwar and MCF Kipsongo
Three Primary Schools managed by MCF in MCF Ndali@F Vipingo and MCF Lodwar
3. Four Secondary Schools managed by MCF in MCF Ndai#é@F Yatta, Dr Charles Mulli
Secondary School and MCF Vipingo
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4. Two Tertiary Education centres comprising of MCRt#a/ocational Training Centre and
Mully International College- Yatta Campus
5. Academic Sponsorship & Scholarship for Form 4 geaes from MCF Schools pursuing

higher education in various colleges and univesitioth in Kenya and foreign universities.

Although the highest possible performance is stypagcouraged in all beneficiaries, (beneficiary is
the term used for all those children, teenagersyandg adults who benefit from the MCF programs)
and all must participate in various extracurricu@eativities, there are only special programs foisth

in competitions in the weeks before competitioh® talace. How success and awards are achieved

within such brief special programs will also beled at.

MCF has however, recognized that talent developiisentportant for all the beneficiaries and has
developed programs for all those at MCF. This isamplement the routine formal education
program. As an organization that has children fdiverse ethnic backgrounds and traditions they not
only get training in traditional dances, songs/ imasd poems but get the opportunity to join
acrobats, karate, theatre arts, arts and desiirgdaes, athletics and dramatized presentaticats th
nurture acceptable values in society; furthermbeee are clubs for various sciences, environment,

debating, children’s advocacy club etc..
Some of the routine activities include;

1. Annual facilitation of talent development througdtablished children’s clubs and competitive
sporting including ball games, music and dance.
Annually facilitate children participation in Coyréind National Children’s Assemblies.
MCF facilitates child rights and responsibilitiegaaeness forums for children under MCF
projects. Topical areas covered include: rightshifdren; responsible citizenry, sexuality and

protection against abuse; and children and you#siia environmental transformation etc

Promotion of children participation in the variagporting and cultural activities especially artd an

music is enhancing MCF efforts in child care, relitation and transformation in the following areas

Building self esteem and confidence among the éstthildren under rehabilitation.

2. Participation in creative arts including dance engic performances serves as therapy for
children who have come from difficult and abusieekgrounds.

3. Complementing formal education and general reltabdn as co-curricular activities for
physical and emotional health.

4. Enabling targeted children to discover their capesentials in specific talents and

opportunities to strengthen the same for futurelilmod.
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5. Promotion of child participation in community edtioa through arts and presentations on
child rights, responsibilities and child protectiannational and international forums

(Mullychildrensfamily.org, 2016).

Although in the MCF documents and policies theeerar specific programs for the award winners, it
is through the above objectives that guide the Me&fgrams that beneficiaries have the chance to
develop their talents and find the support needeabte to succeed and get awards in various fields.
How award winners are specifically supported at M&$-well as what factors in the program and

within in their own decision making processes @ayple will be explored in this study.

The need for support programs is widely recogn{&&ippel & Plinnecke, 2008). When high
achievers and performers are supported they havefaund impact on the society they live in. For
example Rindermann, Sailer and Thompson showlleatop five percent of the best performers
provide a much higher percentage of the societllbeing (measured by Nobel prizes, GDP, political
involvement etc.) as the middle field or the lowfast percent. However, it is still unclear who sl
become beneficiaries of such support programs,sumh high potentials are recognized, which
competencies and knowledge should be passed an ardch context should this be done and what

the economical costs for such support would bed&mann, Sailer and Thompson, 2009).

In other words it seems that systems should bagqulace in which the highest numbers of
participants possible have a chance to becomeddlgievers. On a larger scale this could then impact
the societal and country’s development in such ativat the advancements in society would be best

provided for.

It is the complex system that provides the fourmhator MCF beneficiaries well being, what however,
is it that allows a number of the beneficiarieshivitthis system, or construct, to become award

winners?

2.7. Impact and Development of Personalized Goals

Often street children have either no goals or V@nygoals related to careers, athletic competitind
studying; instead they have vague hopes of suegebattainment of material possessions (Raffaelli
& Koller, 2005). In contrast general populationsadblescents’ future goals and expectations foous o
education, work and family (Poole & Cooney, 1984riNi, 1989; Greene, 1990). MCF beneficiaries,
who are all formally street children or from maized groups are encouraged and taught to dream
again and to set professional goals from a veryngage. The role of visioning and dreaming in the
development of excellence is pivotal in changirgjrtdestiny. According to Andrea Holyfield in her
study with her own clients, most of whom are wornénolor in the USA, visioning assists in

reaching personal and professional goals and ircom@ng obstacles to success (Holyfield, 2012).
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One of the goals of MCF is to create an environmenthich beneficiaries are able to not only get
food, shelter, emotional care, trauma counselingatso move beyond all of that to discover and

develop their own skills and talents. This is sumipned by the statement found on the homepage,

MCEF seeks out, rescues and rehabilitates strelerehifor behavior formation and
transformation and provides a family environmeneretthey can reform and get the
necessary skills in order to be independent angaéé contributors to the communities and

largely the country’s economic development.

It has been found that not only personal goalsalaat the goals of parents on adolescents serve as
predictors of students’ final course grades (Zimmaar, Bandura & Martinez, 1992). Other research
reveal that unattainable goal setting, or goairsgthat is completely dependent on the conditions
outside of oneself often lead to depression evesngmngouth and adolescents (Street, 2002; Street; H.
et al.,2004). Knowing that the MCF beneficiariesneofrom backgrounds where there are no parents
to help set goals and that unattainable goals sf¢by street children lead to depression, hatv is
possible that the award winners are able to not seil goals, but also achieve them? What role do

they play within the MCF Construct?

2.8. Relationship between Goals and Role Models btentors

In order to be able to be independent and be viduamntributors to the communities, it is vital to
ignite the possible goals of each individual taabée to dream and set goals, which at first would
seem completely unachievable, however with timesanadll levels of success make the goals seem
more achievable. One factor in making the goalseaeable is with the intensive use of role models.
According to numerous studies, individual decisitiact in certain ways, and especially regarding
which profession should be chosen or to engagatmegreneurship. Many entrepreneurs claim that
their business start-up decision and the developofdheir business were influenced by others.
These ‘others’ may range from famous people onbwkmthrough the media to former colleagues,
teachers or family members. Such persons sen@empdels. A role model is a common reference
to individuals who set examples to be emulatedthgrs and who may stimulate or inspire other
individuals to make certain (career) decisions arfueve certain goals (Shapiro et al., 1978; Basow
and Howe, 1980; Wright et al., 1997; Bosma et24lQ4).

Although, it is very difficult to show the exact fract of a role model in the lives of the childremla
youth, one assumes a great impact. As Gibson fouhig study, individuals pay attention to role
models to create a viable self-concept; in midtiges, they seek to refine their self-conceptén th
early stages and in late stages, they seek to eafzaml affirm their self-concept (Gibson, 2003).
Youth setting goals, especially when they are cor@uewith the belief that adults, especially teashe

and coaches have similar goals for them have higti@evement of goals then when adults (teachers
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and coaches) do not share the same belief in mignof those goals (Xiang, 1998). Although the
previous was based on non-marginalized youth aidreh, the assumption could be made that it is
just as important for marginalized children. Wia exact role in the case of participants in theyst
of mentors is will be extracted from the interviewBne of the greatest role models that the
impoverished beneficiaries have is the founder aflyIChildren’s Family, Dr. Charles Mulli. A brief

excursion into the impact of having a living rolede! will be looked at as well.

Theorists have argued that people use upward ciasoparto those more successful to serve self-
enhancement goals (Taylor & Lobel, 1989; Wills, 198/ood, 1989) and that the more successful
others direct for what one can strive and can ratgivo adopt similar behaviors to attain similar
success in the future (Lockwood & Kunda, 1997).Sehmle models help form the behavioral
intentions of those looking up and considerablel@wce suggests that the specific behavioral

intentions are predictors of actual planned behavigjzen, 1991, 1996; Ajzen & Madden, 1986).

This would suggest that having successful role risoctguld play a large role in the success of
individuals; this combined with Xiang’s findings948) that the belief of important adult otherscfsu
as teachers, coaches, mentors or is in the cdd€Bfa combination of various staff), in the ability

and goals of the beneficiary would have a greaachpn their success and achievement.

However, it is not only the goals and support @fithportant others that impact the success and
achievement of individuals, but a complex inte@ctetween the individual and the various
environments the individual finds himself in. Thare a number of models that help to understand the

above mentioned interaction.

2.9. Differentiated Model of Giftedness and Talenas it relates to MCF

As Gagne states in his model (differentiated Maddbiftedness and talent) three moderators are
conceptualized; 1. Intrapersonal catalysts, 2. ienwental catalysts, 3. Coincidences influences. As
shown in figure 1 (Gagne 2011, p11) part of tharemwnent is usually firstly the parents and family
(familial). In the case of the beneficiaries instbtudy the environment in which they live as memmbe
of MCF does not include parents and often not thlgical siblings, however each of the
beneficiaries calls Dr Mulli and his wife Estheraditly and Mommy . In Sherer et al.’s study the
results indicated that presence of a parent emngpirial role model was associated with increased
education and training aspirations, task self-atfic and expectancy for an entrepreneurial career
(Sherer et al., 1989). Although all MCF benefigarare abandoned or orphaned and impoverished
with no surviving role models as mentioned abowy tsoon get new “family members” and role
models. MCF makes a point of helping the individuaiow that they have a new family and that the

other children and youth are their “brothers aistess”. The new role of mentors outside the
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traditional biological family becomes extremelyatiin the development of the individual. How these
are chosen for the organization is a key factas, whll be explored in the study.
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Figure 1 Gagne's Differentiated Model of Giftednessnd Talent (DMGT 2.0;2008)

Care in the next aspect of Gagne’s model, EM, Bmvirental Milieu, is barely adequate from where
they come from, however MCF provides an environnremthich the children and youth can focus on
learning and no longer need to be worried aboub#sic needs.

Parts of the environment that they have are shétted, medical care and a hygienic environment,

which the beneficiaries did not have before joinGF.

The children and youth are provided with basidsdpe trained to focus on all that they have and to
make the most out of it. As stated on the MCF wepBICF seeks out, rescues and rehabilitates
street children for behavior formation and transfation and provides a family environment where
they can reform and get the necessary skills israi@be independent and valuable contributorbeo t

communities and largely the country’s economic tiguaent (Mullychildrensfamily.org, 2013).

They are sometimes put in specific situations artdmpcontact with various successful people to be

able to understand what is needed to achieve &pgoifls.
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Since the organization is continually growing eatthe beneficiaries is involved in the growth. 8oo
they are no longer only beneficiaries but also Esaters in that they join in the work projects and
become role models themselves, as “big sisterdeoitlers”. What this looks like and what impact
this method has on the development will be exploféuds is carried through in both the physical and
emotional areas, (i.e. the beneficiaries who haenkat MCF longer, soon become coaches and
counselors for the new arrivals, or even for tpeiers when they receive news of tragic news from

their former homes and extended families).

The EP (provisions) is not as focused in this cdras it often is in many other contexts, but needs
be looked at closely. Any enrichment curriculumnégessary to enable excellence to develop. The

enrichment at MCF is focused once the individual diacovered his or her own most important.

For many of the beneficiaries the fact that theyable to attend school, be involved in sportandra
do tree planting, be active in the agriculturala®ment and be able to be involved in food handisuts

an enrichment program that is beyond what they ievagined.

2.10. Social Interdependency of Each Individual witin the Larger Construct.

In order to be able to understand the completeesobMCF and the success of the program one must
also research the aim of achieving the understgrafithe social interdependency of each individual

within the larger construct.

Related to this it is important to have a good usi@ading of the environment in general of MCF and
specifically of the individual actiotopes that &#&ing researched within the MCF Construct. The
Actiotope Model of Giftedness says that: an acpetmcludes an individual and the material, social
and informational environment with which that indival actively interacts (Ziegler, Vialle &
Wimmer, 2013).

Regardless of which model is used, excellenceraaites to performance is reduced to three
concepts: 1. An existing potential which 2. Goestilgh a transforming process and 3. Changes into a
specific performance (Harder, 2012). Although therdisagreement between the weight of nature vs.
nurture in the research and the definition of whbkeeexisting potential comes from the purpose and
focus of this research is to focus on what thesfiaming processes that help as well what stegds too
place to ensure that the transformation took plaed,especially if specific transformation can be

planned especially as it relates to traumatizednaaudjinalized children and youth.

24



However, it seems to be evident that for excelldnarise there must be an environment in which it
can evolve and develop. In order to develop exeeden any domain there are numerous interactions

with dynamic, complex environments which help imiing excellent talents.

To illustrate this with the example used by Zied®013): We understand why, as members of our
own cultural community, a diver plunges into thelpafter a forward dolphin spin with one-and-a-
half twist. The very same maneuver would be incahpnsible if the same diver did it from the
balcony of their home. Therefore, the person inedland the context of their action must always be
considered. For this reason also, the questionrSmeaple or smart contexts?’ posed by Barab and
Plucker (2002) regarding the main determinantsxoékence development, cannot really be
determined. Since the person and environment forensystem, an actiotope ‘smartness’ can only be
ascribed to the system as a whole: An effectivactepertoire acquired over a long period of
adaptation is functional only in the particularrfpemance) context of a domain (Ziegler, Vialle &
Wimmer, 2013).

When excellence occurs especially to a higher @eigran “actiotope” than another or many others,

one should try to define and determine what exantkes up the actiotope of the excellent producing

environment. For the purpose of the study the coutdist perspective will be used.

The contextualist perspective

As previously mentioned, traditionally, excellemesearch has focused exclusively on the individual.

The desire was to know whether, and how, a cepison could achieve excellence. However, one

could also ask from a contextualist perspective:
“How high is the probability that in the next 30ays a woman from China will win the Nobel
Prize for physics? How high is the probability thatki jumper from Saudi Arabia would win
a medal in the Winter Olympic Games of 2014 in 8uf How high is the probability that in
the PISA results of 2018 the average performanceaithematics in the 97th percentile of
British pupils will lie above the average perforroarof the 97th percentile of French pupils?”
(Ziegler, & Baker, 2013, p 5).

These questions are outside of the individualissjpective and reveal the need to be explored.

The chance of excellence is obviously not onlytreteto the individual, but also relative to an

individual's (or group of individuals’) position Wiin a system. For the individual to achieve

excellence there must be a complementary relatiprtween the individualist and contextualist

perspectives. If looked at as a dynamic-interagiimespective on the individual and the environment

equally, (Zielger & Baker, 2013) one can better edman understanding of what helps in creating the

probability of the emergence of excellence.

The individualist approach to the development afedlence has its limitation. There are some

examples highlighting the fruitfulness of a conteist perspective. However, research in the

development of excellence has, to date, not ledhyorobust empirical evidence on the level of usual
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methodological standards of empirical researchielts the rather anecdotal findings concern the
learning process, the social as well as cultunabsndings, and the role of resources. This leth¢o

study of talent development as an adaptation watgontext (Ziegler & Baker, 2013).

2.11. Learning Process:

According to most researchers in the field, exoelfeis the end result of an enormous learning
process, which usually takes at least ten yearsg&m, Charness, Feltovich & Hoffman, 2006).
During this time an individual spends a minimunil6f000 active, concentrated hours of learning. In
the last few years a number of studies across deuai domains have provided a dependable picture
of excellence development.

The learning activities are not isolated, randob@gun episodes, but rather targeted behaviors
designed to improve the current state of learniimgy can be described as a coordinated movement
through carefully arranged learning sociotopes éinatmodified with each increasing competence
level. Each new learning step requires the creati@new learning situation precisely adaptedo t
current state of competence. When, for examplaleated pianist has mastered an etude, the piano
teacher will then select the next etude that shmfldct the new, higher competence level and atfer

higher learning opportunity (Ziegler, Vialle & Wiran 2013) .

Excellence development should therefore offer gamized and well planned learning process of
systematically arranged and sequenced learningamaents conceptually sequenced as adaptations.
The learning activities are not isolated, randob@gun episodes, but rather targeted behaviors

designed to improve the current state of the legiZiegler, Vialle & Wimmer, 2013).

2.12. Regulation types

During the development of excellence, individuatsl themselves in a continuous process of targeted
(self-)modification, the most visible result of whiis an increasingly functional action repertdire
some domain. Such adaptations to a domain are,Mepweot autocatalytic (i.e., processes proceeding
by themselves), but rather require multiple regotest (Alexander, Dinsmore, Parkinson, &Winters,
2011; Alexander et al. 2011).

Gifted education must realize that the developméeicellence consists of an extended sequence of
highly structured, successful learning episodesdbas the principle of co-evolution (Ziegler, 2005)
Such orderly processes are not self-evident, leutdbult of regulations. Unfortunately, most
regulations are still unknown, and of those thatlarown, almost all are poorly understood. However,
we will see below that there are at least two tygfeggulations: homeostatic, and allostatic, it

second especially relevant for the developmenkoékence.
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These two regulations and their interplay musti#eostood in the development of excellence.
Homeostatic regulations are there to maintain nahstates of systems; however the development of
excellence aims exactly at not maintaining stedalgs, but to change them. A complimentary
concept to homeostasis regulations are the aliosegulations. Allostatic regulations are there to
attain new adjusted steady states, which requer@tkivation of new resources each time (Ziegler &
Baker, 2012). The question remains when achiewglience is a striving for a new state when at
the same time there is a regulation going on whichld like to keep the present state.

Through quantitative and qualitative observatidmesfollowing questions are posed: how some people
can succede in directing their actions steadily sueh long periods, when they experience these
actions negatively in great part? Why do these lgamaintain themselves in a meta-stable state
during their development of excellence over longquks (sometimes years)? Why do further
regulations repeatedly lead to attaining a furtheta-stable state, while the process of transiion
associated with (often) negative emotional quaiig/ouldn't it be simpler to forego the daunting
adventure of the development of excellence, andrsiead for a stable state which does not at least
feature the negative emotional quality of the farieued perhaps even provide some level of
satisfaction? (Ziegler & Baker, 2012).

One answer is that achievers of excellence havepgenally high levels of motivation (Winner,
1996). However the concept of allostasis was oaityirdeveloped in medicine by McEwen and
Stellar (1993) and refers to the mechanism of tathadjustment of an organism reacting to
challenges. To do this it must continually activagsv resources to attain new (meta-) stable states.
All the regulations occurring during the developinginexcellence can be analyzed with the
homeostasis and allostasis concepts, that whickeaving to maintain and which to attain newly
adjusted nominal levels. To achieve excellencemuast show one or both of the following
characteristics: (1) the regulations adjust thgdbstates (because yesterday’s target learniog is
low because the competence of the learning hasdsed). (2) The regulations activate helpful
resources to enable the attainment of the newttatgte (Ziegler & Baker, 2012).

In the Actiotope Model of Giftedness (Ziegler, 2DaBe individual is seen from a systemic
perspective; this leads to two problems. After daalning process the belief must be there that the
next step is also attainable successfully, thim@svn as the modifiability problem. The individual
must adapt to the new situation. Only when theetli®no perceived threat to the stability of the
Actiotope will the individual initiate new learnimgocesses. The second problem is the stability
problem; this refers to any changes, setbacks iicltties which put the learning process at risk.
According to Ziegler and Stoeger’s work (2008; 20iL®s demonstrated that modifiability and
stability beliefs lead to prognoses which seemetgyliite accurate (Ziegler et al, 2010). Although
relationships between adaptive stability and madifity beliefs and other determinants of motivatio
need to be examined, it is plausible that to asghatebeliefs and goals correlate in numerous ways
(Shah & Kruglanski, 2000; Shah, Kruglanski, & Freah, 2003).
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2.13. Resources

To develop excellence and regulate this variousuregs are necessary. Biographical analysis of
people who perform at the excellence level giveesamdications (Bloom, 1985; Simonton, 1977;
Wallace and Gruber, 1989). Based on the above tiver&inds of resources: Endogenous resources
which can only be regulated through a system osygibm and Exogenous resources can be regulated
equally through the system (in this case, the iddal) as well as further systems (e.g. family,

society) (Ziegler & Baker, 2012).

Resources are defined as means that can be emptogietdin goals. Zeigler and Baker use the terms
educational capital for exogenous resources amditepcapital for endogenous resources. These two

capitals will be more closely explained in the daling chapters.

2.14. A systemic approach: the Actiotope Model

In order to better understand the development oflience as it relates to a system the Actiotope
Model (Ziegler) will be used.

In Csikszentmihalyi’'s (1996) interviews with exceptally successful people, Nobel Prize laureates,
exceptional creative artists etc., he came to ¢timelasion that excellence is not localized in teespn
but in the system which consists of the persontaaenvironment.

A person exhibits actions that in certain contexeslabeled ‘excellent’. This view raises a seokes
theoretically important questions including ‘howncaecquisition and demonstration of excellence, as
well as the conditions supporting these procesmest,be analyzed? This perspective suggests a
stronger focus on a contextual view (Ziegler & Baiz913).

There are certain contexts where, it is very imgoarto consider social-emotional issues in the
development of excellence with full reference te tultural context and social environment (Yuen &
Fong, 2013). As in East Asia where social connexssl in the family and peer groups plays a crucial
role in socializing collective behaviors and redhgcihe relative importance of individualism (e.g.,
Chen & Tse, 2008; Rubin et al., 2011), Kenyan sgcethough changing, is much more collective,
especially in rural areas, (Baumeister, 1992; Ma8choeneman, 1997) and most of the beneficiaries at
MCF come from rural areas. For this reason, a Bystapproach to the study of giftedness is more
suitable in Kenya and MCF than an individual applothat relies, for example, on purely
psychometric assessment (Robinson, 2005; Sternkamgn, & Grigorenko, 2011). Approaches such
as Gagneé’s (2009) differentiated model of giftedrasd talent (which see the influence of
environment only as an additive to intrinsic indival determinants in the learner) are not suffityen
comprehensive in a collectivist society. It is kaitherefore that in Kenya, more specially MCF, a
systemic approach that analyzes the strong intaemadness of the social environment is more

appropriate than only an individual approach.
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In Ziegler’s Actiotope Model answers are attemptetle provided based on a systemic approach
where excellence is understood as the consequéaceemormous number of successful adaptations
to environments. This means for excellence to eenargonstant richer action repertoire needs to be
built up that allow more effective actions in adfie talent domain, so that the individual can iagk
excellence. As Ziegler states, that an actiotep®t static and unchangeable, but changes as each
new goal is set during the process of developirmgkence. The resulting adaptation comprises the
four components of the actiotope (Ziegler 2005).

In brief the explanation of the Actiotope is adduls: First, araction repertoires built up that allows
functional actions in the talent domain. Secaywhlsare adjusted repeatedly, which is important so
learning opportunities are optimized. Third, contanewenvironmentshat offer optimal learning
conditions for each learning step are requiredHerwidening of the action repertoire. Fourth, each
possibility of a further action opens access toctialenge of a new goal. These can be realized in
continually growing number of contexts. There isréfore a need to coordinate a richer action
repertoire, more diverse goals and more numerontexts. In terms of the Actiotope Model this
means that theubjective action spacaust be adapted, from which the possibilities fiica are
selected. The latter occurs when the best actiorerhing the currently pursued goal is selected

from the action repertoire (Ziegler, 2005).

The analysis of the Mully Children’s Family or tNECF construct will be based on this model and

will be used to help to understand the developroéekcellence within the frame work of the study.

2.15 An overview of the Actiotope Model of Giftednses

As defined by Ziegler, Vialle, and Wimmer (2013 actiotope includes an individual and the

material, social and informational environment withich that individual actively interacts.

This systemic model focuses on goal-directed astibat lead toward skill development. When
extraordinary achievements are reached throughttdéavzelopment it is regarded as intelligent
adaption to the environmental stimuli (Ziegler, 2D0rhere are three perspectives on actiotopes to b
distinguished in the model: The component perspecthe dynamic perspective, and the systemic

perspective (Ziegler et al., 2013).
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2.15.1 The component perspective

There are four components that can be conceptdisliynguished in an actiotope (Ziegler, 2005).

Environment

Figure 2 The four compenents of an Actiotope (Vladuet al. 2013)

1. Each person has a unique repertoire (see fRjure

This is made up of all the actions a person is &bfgerform. During development and socialization,
action repertoires expand considerably, increatsiagapacity of an individual to interact effective
with his or her environment. The development ofellenice can be viewed as the development of an
effective action repertoire that enables a pereandet the challenges of a domain such as

mathematics, soccer or sculpture (Vladut et all 320

2. The individual's goals make up the second corapgras discussed in chapter 2.14.

3. The environment in which the person interadgjiacussed in chapter 2.14.

4. The final component is the subjective actioacsp

This is the mental space that produces action Ipiiges, which combine the other three components.
Actions are selected from the action repertoiré ¢bald lead to a particular goal (Vladut et al12p

An underlying assumption is that achievement arnmbdise levels are reflected in the differences in
the actiotope components. Actiotopes are in ataahprocess of adaptation to changing inner states
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and changing environments (Ziegler & Stoeger, 2d&gler et al., 2014). To come to terms with

these changes and use them effectively, Ziegld5RProposed the following five dynamic functions;

1. Individuals must be able in act in different wayy order to expand their action repertoire.

2. They must also be able to assess the correathassaction, that is, whether the desired goal ha
been attained as a result of executing an actiose@uence of actions).

3. Individuals need to be able to recognize if tbay apply certain actions in a specific situation
(applicability).

4. The interactions of individuals in their settimgist be anticipative, that is, individuals musitdup
effective action repertoires not only as a respoagast events, but also in order to deal withehov
challenges (Vladut et al, 2013).

5. Individuals need useful and effective feedbaoknfthe environment they are in. This function
requires access to ordered sequences of actionafantation regarding their correctness. Examples
are feedback loops like the TOTE strategy (Testr@tpeTl est-Exit; see Miller, Galanter, & Pribram,
1960) or cycles of self-regulated learning (Stoe§entag, & Ziegler, 2014).

2.15.2 The systemic perspective

Although, as Ziegler and Baker state, actiotopes/ageems are usually quite stable, but the
development of excellence is an extreme proceadayting to an actiotope which has to undergo a
number of significant changes (Ziegler & Baker, 201In order to do this the adaptation needs more
resources than are available in the actiotope. élaew resources have to be continually introdused i

order to ensure the actiotope’s modifiability whihaintaining its stability.

2.16. Learning Resources in the Actiotope: Educati@l and learning capital

As Vladut et al, (2013) state, like the Actiotopedé| of Giftedness, educational implementation of
system approaches focus on the provision, optiinizand effective use of resources. There are two

kinds of resources, namely “Educational Capitaki &earning Capital” (Ziegler and Baker, 2013).

Educational capital is located in the environmeatahponent of the actiotope and thus includes all
exogenous resources that can be used to fostesanfglearning progress in a domain. Learning

capital is located in the person component of dipe and thus encompasses all endogenous
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resources that can be used to foster a persomigriggprogress in a domain (Vladut et al, 2013).
Educational capital and learning capital are cotxtyat are relational. Different actiotopes may be
rich in resources on one field helping to attaitraxdinary achievements in specific areas, buimot

others.

Table 1, adapted from Vladut et al, (2013) give®werview of the five forms of Educational Capital
and the five forms of Learning Capital, (as disedsgreviously) as well as examples which illustrate
their significance for learning. In the “Learningsources within the Actiotope: A validation study o
QELC” it was found that although reliabilities dfetten QELC subscales were in the satisfactory
range, some effort should be taken to improve soiiee subscales. However, despite the reliability
problems, the expectation of significant correlasibetween educational and learning capitals and th
actiotope variables was predominantly confirmedth@f100 correlations, 84 reached the set

significance level (Vladut et al, 2013).

The above mentioned study shows the reliabilittheftools developed by Ziegler et Al for teachers
(2011) and then later adapted by Vladut, Liu, Le&ascilar, Vialle and Ziegler (2013) for students a

elementary and secondary levels.

2.17. Education Capital

There is much education capital invested in MCEsoation system.

The Five types of educational capital: 1. Econodacational Capital, 2. Infrastructure Educational
capital, 3. Cultural Educational Capital, 4. So&ducational Capital and 5. Didactic Educational
Capital as discussed in Ziegler & Baker (2013)samme of the learning resources that play a vilal ro

in the development of excellence.
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Table 1.:
Definitions and illustrations of the five forms of educational capital
and the five forms of learning capital

Type of capital  Definition3 lllustration

Educational Capital

Economic Economic educational capital The socio-economic status of a
educational is every kind of wealth, family strongly influences their
capital possession, money or children’s academic success
valuables that can be invested  (Hanushek & Kimko, 2000; Lynn &
in the initiation and Vanhanen, 2002; Rindermann,
maintenance of educational Sailer, & Thompson, 2009).
and learning processes. (p. 27)
Cultural Cultural educational capital In East Asian countries learning and
educational includes value systems, education are more highly valued
capital thinking patterns, models and  than in Western countries. This
the like, which can facilitate - reflects in students’ recent

or hinder - the attainment of achievements (Phillipson, Stoeger,
learning and educational goals. & Ziegler, 2013).

(p27)
Social Social educational capital In many studies, a mentor has been
educational includes all persons and social ~ shown to be of utmost importance
capital institutions that can directly or for the development of excellence
indirectly contribute to the (Bloom, 1985a, 1985b).

success of learning and
educational processes. (p. 28)

Infrastructural Infrastructural educational Educational toys, libraries or
educational capital relates to materially resource rooms at school.
capital implemented possibilities for

action that permit learning and
education to take place. (p. 28)

Didactic Didactic educational capital Training based on superior didactic

educational means the assembled know- know-how can easily yield

capital how involved in the design improved effect sizes of at least half
and improvement of a standard deviation (e.g. Lipsey &
educational and learning Wilson, 1993).

processes. (p. 29)

3The definition are quotes from Ziegler and Baker (2013)
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Type of capital

Definition

Illustration

Learning Capital

Organismic Organismic learning capital Physical fitness is an important
learning consists of the physiological precondition, not only for physical
capital and constitutional resources of activities and sports, but also for

a person. (p. 29) cognitive activities (Bellisle, 2004;

Gottfredson, 2004).

Actional Actional learning capital Elementary school students extend
learning means the action repertoire of their action repertoire gradually and
capital a person - the totality of systematically by learning the basic

actions they are capable of
performing. (p. 30)

arithmetical operations from initial
simple mental counting processes
prior to written calculations.

Telic learning

Telic learning capital

Students who are alienated from

capital comprises the totality of a school have very few or even no
person’s anticipated goal goals regarding their academic
states performance.
that offer possibilities for
satisfying their needs. (p. 30)
Episodic Episodic learning capital For example, a person who is skilled
learning concerns the simultaneous in a certain language is theoretically
capital goal- and situation-relevant capable of saying any sentence in
action patterns that are that language. But this does not
accessible to a person. (p. 31)  guarantee, that this person will say
the right thing, at the right time, in
the right situation.
Attentional Attentional learning capital From a quantitative perspective,
learning denotes the quantitative and leisure activities can detract from
capital gualitative attentional the available time for learning (e.g.

resources that a person can
apply to learning. (p. 31)

chatting, playing PC games,
watching television), while anxieties
can impair the quality of attention
while learning.

Table 1. Definitions and lllustrations of the five forms of educational capital and the five forms of learning capital

34



2.17.1. Economic Educational Capital

Economic Educational Capital is every kind of weaftossession, money or valuables that can be
invested in the initiation and maintenance of etlanal and learning processes.

Economic Educational Capital plays an overarchotg in the support of excellence, but has not
received sufficient recognition in giftedness thesrIf one compares societal systems, one finds
particular clusters of excellence that closely elate with the availability of Economic Capitalde.
Hanushek & Kimko, 2000; Lynn & Vanhanen, 2002; Rindann, Sailer & Thompson, 2009). There
has been little research done to show the aboveverwmany relations are evident; for example,
Nobel Prizes for science are won exclusively bgaeshers from institutions in economically strong

countries with high per capita gross national pobdu

What kind of economic capital plays a vital rolele development of excellence in the MCF, Kenyan

context?

The beneficiaries in this study all would have Ealdicational Capital that was at a bare minimum to
none before coming to MCF. Although, since 2002ny&eoffers public primary education free of
charge, any extra time required from teacherstenainly given with privately paid tutoring fees.
Tutoring is often necessary since sometimes inipgbhools the student-teacher ratio in some ctasse
is 100 to 1 and the teacher has no time for indaidjuestions. This means that often any extra
tutoring that might be required to answer questiomsst be paid and is not affordable for many
Kenyans. While primary education remains free,trabgdren will not go on to high school due to

prohibitively high fees (Kenya Education Fund, 2013

In comparison the economic educational capitalithapent on the development of the beneficiaries
outweighs that which the children and youth wowdhble to achieve through the use of the public
system especially being from marginalized backgdsuthat would even prohibit attendance in higher
levels of education. Thus the attendees get tHmdeef being privileged. MCF student teacher rasio
about 25-30 to one in the primary and 30-36 toiarthe secondary. Some studies on the Kenyan
Public School System have found that teachersazkarge of classes of 60-80 and sometimes 100
pupils per class and in such classes pupils oftet get individual attention and cannot learn
effectively. Staff shortages have forced teacheften work without breaks and as a result give
fewer assignments. In regards to the teachingeamhing materials there are still fewer materials
compared to the number of pupils, often sharingkbado the ratio of 1:3 and in some subjects in the
ratio of 1:5 or higher. This makes it difficult fire pupils to do their homework. Often the clasers
are overcrowded with inadequate chairs and degiesoVerstretched facilities and congested
classrooms create a very unfavorable learning enrient which seriously undermines the
effectiveness of the education offered in the Kemyllic school system (Sifuna, 2007; UNESCO,
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2005; Abagi and Sifuna, 2006). Whereas during MGElseduled time of homework, teachers and
mentors are available to consultation to answergamgtions and help explain any difficulties; the

beneficiaries are encouraged to help one anothergdnomework time.

Within the Kenyan context MCF invests a very lapgecentage of its resources on education and
makes this a priority for all the beneficiaries wier they will join vocational training or go to
secondary school. Not only do the MCF beneficidn@ge a much smaller teacher pupil ratio between
1:20 and 1:30 and in some cases even less, bupeadhas a chance for daily individual tutorirg a

well as her own learning material.

It has become more and more clear how importanitpact of economic educational capital is in
talent development. Economic investments in edoatnd excellence bring numerous secondary
effects, which underscore the necessity for a cemphtary, contextualist perspective. They attract,
for example, human resources, as when top-clasan@sinstitutions have a greater probability of
attracting and engaging high-performing researclugtsn from other countries. The superior research
opportunities (and facilities) permit the newcomerslo even better research, resulting in a p@sitiv
feedback effect (Ziegler & Baker, 2013). If compasecietal systems one can find clusters of
excellence that closely correlate with the avalighof economic capital (e.g. Hanushek & Kimko,
2000; Lynn & Vanhanen, 2002; Rindermann, Sailefl,il@mpson, 2009). Economic Educational
Capital is also used for example to pay for stirtintptoys, specialized instruction in music, clubs,
sports equipment good schools etc. (Vladut, Vialgiegler, 2015). Compared to many public
schools the capital MCF spends on education haelaccomparably higher availability of

Educational Capital.

Economic Educational Capital is also applied ageti@d support for individuals. It is used, for all
aspects of the learning process, for example, ydgrastimulating toys, special tutors and mentors,
musical instruments and instruction, sports equigngood schools and much more (Ziegler & Baker
2015).

From the lower economic Kenyan class perspectiverwdne arrives at MCF, one has stimulating and
“new” toys (including various sports balls, unif@anspecial tutors for clubs and areas of subjeets a
available — free of charge, outings are provided.eAlthough being an organization for the
disadvantaged and marginalized, the pupils receme resources than their former neighbors who

were more fortunate from a familial and economicspective.

The students/ pupils not only have all their ecolzameds met but also enter an environment in
which education is not only highly valued but aneeg opportunities to succeed. It should be noted
that the stimulating “toys” from a “developed” capnperspective would be considered a bare

minimum, however, from the Kenyan rural and slumspective MCF offers more than most,
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however the stimulation also comes from a commurifighildren and youth heavily involved in

supervised extracurricular activities.

2.17.2. Infrastructural Educational Capital

Infrastructural Educational Capital relates to miatly implemented possibilities for action that
permit learning and education to take place. Itfuasural educational capital influences the chance
of excellence in the following two ways: The avhildy of infrastructure can, first, awake interest
Secondly, infrastructural educational capital affepecific learning possibilities (Ziegler & Baker,
2013).

According to Crampton’s research in 2009, investmirehuman capital is consistently the largest
influence on student achievement followed by scaal physical capital. The physical capital

includes the entire infrastructure required forcadge learning environments.

Within the MCF context, the beneficiaries not ohlve well kept school buildings, classrooms, books
and learning materials, but also have science tadmsputers and all the facilities that are needeukt
able to fulfill their extracurricular activitiesxeeeding the quality of many of the public school
complexes of Kenya. These include sports facilfliglsls, swimming opportunities, to stages for the
choirs and drama clubs, to a chance to be invadlvélte various environmental projects as well as be
a part of emergency relief responses because afftiastructure available through the MCF Farms.
These opportunities and the infrastructure provide®CF is greater than most average Kenyan

children can hope to have.

2.17.3. Cultural education capital

Cultural Education capital includes value systettmigking patterns, models and the like, which can
facilitate — or hinder — the attainment of learnargl educational goals.

There is much research literature which containgyniradications that culture influences the
development of excellence. One example is the ggolge of music’ as mentioned in Pfleiderer’s
research (Pfleiderer, 1877); however, culture ¢sm iifer to smaller systems, such as religious
communities (as in Max Weber’'s famous ‘Protestamtkvethic’; Weber, 1934), elite schools and

universities, orchestras or sports teams (Ziegl&a&er, 2013).

MCF seems to be such a micro-system and fostaruae of excellence. The system in which this is
embedded is strongly based on gratitude, discipéind hard work. Those who are hard working and
disciplined and achieve become role models. Wheardsvare won, the winners are then celebrated

with all the pupils.
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Thinking patterns seem to play a large role in sgs@nd high achievement. The thinking pattern that
is being attempted to be instilled is one of ackieegnt through hard work and thankfulness. The
impact of gratitude as shown in several studigisasit appears to be the strongest link to heaitil
happiness) of any character trait and that feeloiggatitude promote health (Ouweneel E. et al,
2011). And as Robert Emmons, (University of Cafifaj a leading expert on the study of gratitude
notes, when one practices gratitude one recogttieesource of goodness outside of oneself. One can
appreciate positive traits in oneself but trueigrde is connected with a humble dependence om.othe
One must acknowledge that others — or even sonehjgpwer, if one is of a spiritual mindset — gave
us many gifts to help us achieve goodness in gasliMore specifically in Emmons and
McCullough’s Research Project on Gratitude and kKhaness, it was found that a benefit was
observed in the realm of reaching personal gdasticipants who kept gratitude lists were more
likely to have made progress toward important peakgoals (academic, interpersonal and health
based) over a two month period compared to subijjette other experimental conditions (Emmons

& McCullough, 2007). Although MCF beneficiariesarot required to write lists, they are taught to
be thankful and to express this thankfulness refyulRart of which they are to be thankful for is a
community and “family”, with and through which sess can be achieved. This not only motivates
oneself to work hard to help oneself achieve higjoals, but also provides the motivation to achieve
success for the whole community. This belief isrsfjty believed, lived and taught at MCF. This is

underlined by daily times of prayer where thanksgjus a major part.

With-in the Kenyan context the impact of culturetba development of excellence needs to be
explored. Although MCF purposely mixes all theetiinic groups and cultures of the country, all
beneficiaries are taught that each culture hasvaha each holds much to be proud of. As
Cummings discovered in his study on cultural arablamic success it is essential for both the
teaching and learning process and for both thénexa@nd learners to embrace self knowledge. This
shows the importance of accommodating the condepilture and the knowledge thereof as a critical
ingredient in successful and effective pedagogiparoaches to the diversity that exists in clagaso
and schools. Not only can cultural diversity bdradsed in significant ways through careful and
skillful application of culturally responsive pedsryy but is also has positive results impacting pupi
self worth, which impacts school and extracurricplrformance (Cummins, J, 1995; Cummins J. et
al., 2005; Phuntsog, 1999).

Boyer states that all children can learn when tapgbperly and effectively. This was the launching
pad for Padron, Waxman, and Rivera (2002) who fahat culturally responsive teaching
emphasizes the everyday concerns of studentsasuctitical family and community issues, and tries
to incorporate these concerns into the curricullinis helps students prepare themselves for

meaningful roles in their community and larger stcby emphasizing both social and academic
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responsibility. This addresses and promotes ragilahic and linguistic equality as well as the

appreciation of diversity (Boyer, 1993).

Henry Okullu claims that within the Kenyan conteathinic affiliation as an extended family system is
a great asset, especially when this affiliatiors ast a moral retaining influence upon, and a mefins
security for, its members. He goes on to say thmedt@an is a unity of independent institutions, of
which ethnic grouping is one. If such is true tletimic groups are a very strong foundation upon

which a strong nation can be built (Okullu, 2008).

MCF ensures that no ethic or cultural group is g@that a disadvantage, and ensures that each
beneficiary finds respect and love for her/hisundtof origin. Sometimes, however, there are
historical tribal rivalries and prejudices thatdsalevelopmental energies ineffectively. In Aaqeli
Tarimo’s study on politization of ethnicities in Kga he notes that frustration among the poor, both
urban and rural areas, has created a growing tepderuse violence as a viable means to correct the
situation. When violent reactions emerge, undeirtfieence of ethno-political ideologies, they tend
to take the form of ethnocentrism. It is this idegy that animates the competition between ethnic
groups (Tarimo, 2013). This has led to resurgitgietdemarcation and regionalism, often promoted
by ethnic leaders. This revolves around the praaifeethnic discrimination. Ethno-political violenc

is a deliberate political strategy intended to @ffshange in the political system in which theyl fee
marginalized. This situation has developed becatisequality regarding distribution of land and
other resources, corruption at all levels of gowsgnt, extreme poverty in urban slums, and
unemployment. Focusing the problems on the linegtoficity has intensified the climate of political
crisis (Ajulu, 2002; Lamb, 1982; Klopp, 2002; Miill2008).

Lamb notes that in Kenya, ethnicity often deteesiwho gets jobs, who is promoted, who gets
accepted to a university, but within that contexplies sharing among members of the extended
family, making sure that your own are looked afiest. To give a job to a fellow ethnic member @t n
nepotism, it is an obligation. For a political leado choose his closest advisers and bodyguards fr
his own ethnic group is not patronage, in the vifwnany Kenyans, it is a good common sense. This

practice ensures security, continuity, and authdtiamb, 1982).

Through Mully Children’s Family a new understandofgamily is created which goes beyond ethnic
lines. For many beneficiaries and staff it is tist time that they have had close contact wittkeoth
ethnic groups and are able to grow a love and tougheir new “family” which includes all the etten

groups of Kenya. This has become a new culture.

One element of creating a new culture that helpeép the culture "neutral” as it relates to the
languages of the various tribes of Kenya, MCF chearore neutral languages. Furthermore as part
of the ‘'new MCF’ culture, which becomes a familyroxed origins a new culture is built and

developed, which does not show favoritism to ang amture. Although there are over 65 languages
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spoken in Kenya and many more dialects (Lewis, 2006& MCF languages spoken on a daily basis
are English and Kiswahili, which are not nativegaages to most of the ethnic groups in Kenya, but
are the two principal national languages. All Sefaog Education is conducted in English and with

these two languages MCF enable the beneficiaribs &ble to communicate not only across Kenya,

but internationally as well.

The choice to have 2 of the national Kenyan langaas the main communication at MCF gives a
new context in which each of the beneficiaries naafftist former ways of thinking, discovering that
familiar feelings can be experienced in the contdxnother language with people of other ethnic

groups, of which their own ethnic group could hhad prejudices against.

To be fluent in English and Kiswabhili in the Kenyaontext often has a connection with Education
and success (Kioko, & Mithwii, 2003; Dhillon, & Wu, 2013). As Fatiha Guessabi, professor of
Languages at the Université de Béchar in Algertagidhat language always carries meanings and
references beyond itself: The meanings and imdazianguage represent the culture of a particular
social group. In having all the MCF staff and emaries communicate in the two mentioned
languages they almost automatically belong to femint social group, beyond what they had ever
imagined as a disadvantaged member of society.b@loev figure below developed by Alidou et al
summarizes their study on the effect of languagesducation and society in sub-Saharan Africa
(2009). It was found that as one progressed updbial ladder; the languages one speaks reveal
which social group one belongs to. In Kenya thisinsethat those that speak their local language and

the official languages (especially Kiswahili andglish) would belong to the upper levels.

Upward social mobility

towards ELITE membership
thrqugh formal education

& command of official language

official language(s

several) national languages
Le. linguae francae of
national or near-national distribution

(many) regional lingnae francae
on provineial level (or state within federations)

(hundreds of) local linguae francae,
i.e. UNESCO’s community (area) languages

(several hundreds of )
local languages / mother tongues

k J

Distribution of language competence among national population

figure 3 Impact of Languages on Sub-Saharan AfricgAlidou, et al , 2009)
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The communication process is complex, as many ofmssages are transmitted through
paralanguage. These auxiliary communication teclesicre culture-specific, so communication with
people from other societies or ethnic groups isaguin danger of larger misunderstanding, if the

larger framework of culture is ignored (Guessabil.3).

To deal with the various complexities of multi-ethnommunication MCF not only has various social
workers, teachers, care givers and pastors witbwsethnicities on staff, but also has createdva n
culture with a new language (new for most bendfiegin the sense of being a language used in the
family and private setting) to understand the neasnework in which the beneficiaries find
themselves in, while at the same time respectinigvaiuing the culture of origin. It would seem that
in being part of a new family with a new langualge tindings of Grigore Georgiu are underlined, that
language carries the role of primary differentigtfactor. It has been found that language strusture
shape up in an unconscious way the sensitivitysairituality of a people. Language is the indicator
of human condition, and represents social bondib¢he same time it is the factor that confers
identity to ethnic groups and nations (Georgiu,301In the case of MCF, the two common languages
give identity to the children as being part of aggal family, the Mully Children’s Family, first

Kenyan, then belonging to their ethnic group aral/jple a common experience for all beneficiaries —

this common experience which offers a hope and wppity for the future.

For many of the beneficiaries this is much différtran they could ever have culturally expected.
Each year MCF becomes home to many marginalizédrehi regardless of their religion, sex, color
or tribe. According to their website, they are edlMully Children’s Family, because a Family
denotes a place where people live together with,lpeace and hope (Mullychildrensfamily.org,
2016). To be called a family with members beingrfreery different ethnic origins and is a very new

experience for most, if not all.

Not only could the multi-cultural, multi-ethnic asgs pose challenges within MCF, but mixing the
various elements of marginalized children couldsegproblems within the Kenyan context.

Culturally, orphans, street-children, children bour of wedlock or as a result of prostitution are
considered people of lesser value and in theiresesi are often led to feel that they have litl@o
value, forced to remain in the cycle of povertycéing to Kameri-Mbote, the mentioned class of
children is stigmatized as illegitimate and in baest for the rights of children appealed to ther La
makers of Kenya to remove this stigmatization anthinology from any laws dealing with such
children (Kameri-Mbote, 2000). Although much hakb done from the year 2000 on, to remove this
stigma from such children, six years later Palmsiyvioted that, children in Kenyarn out of

wedlock also face discrimination, both in termsvatterial provisions and cultural attitudes, as asll

with law enforcement officials. The prejudices agaiChildren born out of wedlock still go very deep
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in Kenyan society. Many of the same feelings amjugiices are also aimed at the orphaned and

disadvantaged children who are not necessarily botrof wedlock (Palmqgvist, 2006).

However there is a central value at MCF that e&dd ¢s valuable. This thought and belief system of
the MCF leadership, has changed the view of thidrem of themselves and of each other. This is
based on the Christian values and MCFs interpeetati these based on a passage in the Bible, Psalm
139 verses 17-18 which states that the author th@akl the he was fearfully and wonderfully made
(Barker & Kohenberger, 1994). This is interpretad aommunicated to the children and youth as if
God is writing these words to them personally. Teyyan understanding that they were created by
God as someone wonderful. This value is furtheetiged to mean that there are a number of gifts
that are to be explored and developed. They atevaising to be developed. MCF wishes to give each
child an opportunity to flourish (Mullychildrensfaijmorg/about/who-we-are, 2016).

Culturally, in many of the tribes, many of the dnén grow up with an understanding of curses which
are used to explain everything from poverty, ill&svarious kinds of troubles. When a child is
convinced she is being plagued by curses the dewelot is also greatly hindered. Dr P.N. Wachege,
Dept. of Philosophy and Religious Studies, Uniugrsf Nairobi states that the fear of curses and
cursing is real. Curses are a disturbing anguidifieinwithin the Kenyan context it does not matter
whether one is a leader; educated or uneducatsitése youth or an elder; medicine man or a
soothsayer; sorcerer or witch; polygamist or monaigg celibate churchmen and women, or laity;
man endowed with virility and fecundity; or womaledsed with femininity cum fruitfulness; pauper
or billionaire; a peace maker or a peace breakesjry is viewed as a real aspect of life. The
underlying factor is that of curse and cursing paobhis fear is so indispensable among many
Africans’ lives that even the Western or Easteringteeam world religions have not managed to
annihilate. It is such an incredible phenomenonsehenxiety and wonder remains (Wachege, 2012).
If one wants to be effective and relevant withia troader Kenyan society, one must understand the

above.

Through the MCF staff the children are given anarathnding that curses can be overcome or broken
through a belief in the “overcoming power of JesUsiey are taught that they can “bind” and

“loosen” these curses based on the teachings o$ dedathew 16:19 (Barker, & Kohenberger,

1994). They are also taught that in the same watyJésus sent out his disciples they too as his
disciples can drive out demons as it is writteMathew 10:8 (Barker, & Kohenberger, 1994). They
are then taught that nothing can separate them®ochagain, which includes curses, that none of
that can have power over them again, as the ApBstll underlined in the letter to the Romans,
chapter 8:38. These and other Bible teachingsesme as true for MCF (mullychildrensfamily.org,
2016).
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As a result, the children have an option that swekes and demons need not have power or even an
impact in their lives. This belief gives them asigth and confidence that many have never had
before. They no longer focus on the curses buhein potential, giving them a chance to channel all

their energy positively and constructively.

Another basic teaching that each of the benefesareceives is that each person is born with mlent
this is based on the passage in the book of Ma@ieapter 25; 15-18 (Barker, & Kohenberger, 1994).
Thus they are taught that each has a lot of téentcan be developed. They also come to understand
when they invest and use these talents they vadlive more. This counteracts a belief system often
found among street children and marginalized céiidhroughout the world in which they believe that
they are untalented and would never amount to anytiegatively impacting future development
(Panter-Brick, 2002). The impact of the belief tthety have talents planted by "God’, needs to be

explored and tested.

The subculture of MCF, which includes programs hicl those participating must explore various
kinds of activities so that a) they can find angawhich they have affinity and b) they follow the
culture of being active and productive (www.mullidrensfamily.org/projects/talent-development,
2016).

Part of the culture is the various role models @gnésThe main role models are the founders Dr and
Mrs. Mulli. Both of whom came from impoverished kgoounds and through hard work and the
assistance and support of some key people becamswecessful. Not only are their stories told, but
they are not seen idly sitting around but contiralpbusy working, and developing new projects.
Beyond them are the various beneficiaries who ladteéned success who are talked about and

honored, some of whom also have joined the MCF aftdr attaining post secondary education.

Story telling is a large part of the MCF experierdet only are the stories of the founders told and
repeated, but many of the success stories of theefdbeneficiaries. As well, when new members join
the “family” from destitute situation they are encaged to tell their story and to listen to theis®

of those who have already experienced various fafmehabilitation. Telling stories has long been
recognized as an important part of healing, setfidedge, and aids us in helping us to connect
others. It is a means for understanding ourseludoar place in the world. It is said that people
conceive their lives in the form of connected steriStories are used to construct meaning and
communicate to one another. Stories help to orgaenizl make sense of the experiences of a life
(Anderson & Foley, 2002).

This method of storytelling, not only brings abbegling, helping the children to discover that they
often share a common story, and can also sharsmon success to overcome their situation, but
even more that they too can share a story of extwsdl. Most of the focus at MCF is on the future and

a life of hope the good things that the futureakling out for them. This thought and various €sri
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that underline this thinking are repeated over@ret again throughout their years at MCF. The
developed culture at MCF will be explored as todffects on achieving excellence defined as

winning awards.

2.17.4 Social Educational Capital

Social educational capital includes all people smlal institutions that can directly or indirectly
contribute to the success of learning and educatiomocesses (Ziegler & Baker, 2013). Social
educational capital is used to improve any learpiragess directly through various social contacts
who purposely improve the learning process. Thrabgh more favorable surrounding conditions for
learning occur. Those who are usually part of ¢higital are mentors, trainers, pedagogues, teachers
professors, teacher organizations, etc. Accordirgjegler and Baker, “The greater their number,
their personal engagement and their teaching goylbsting abilities, the greater is the probabibfy
excellence emerging “

(Ziegler & Baker, 2013. p 10)

This Social Capital, are not only the people, bsib #he situations that are provided to gain actess
specific learning situations (e.g. through spomsprscholarships, social connections, support
associations or networks) or for improving thealitee learning conditions (e.g. supportive partners

engaged parents, neighborhood helpers) (Stoed@r).20

MCF has aimed to increase the social educatiommtat@o the maximum possible. Not only are the
teachers required to adjust their teaching to Hil@ias and levels of the pupils, but also to be
available for tutoring when necessary. Tutoringesnare offered for all students at given timesroft
times the teachers will stay beyond the time regliThis is part of the teachers’ contract. Teacher
are chosen not only on their ability, but their coitment to the vision of MCF to “rehabilitate stree
children for behavior formation and transformatand provide a family environment where they can
reform and get the necessary skills in order tmddependent and valuable contributors to the

communities and largely the country’s economic tigyaent” (Mullychildrensfamily.org, 2013).

All of the pupils must participate in various clulbsm sports, sciences, performing arts, agricaltur
and environment. Depending on the club, those wisb and have the aptitude and ability are
encouraged to participate in competitions. The orsrand trainers in these clubs become vital in the
development and the self-beliefs of the pupils (pahiildrensfamily.org/projects/talent-development,
2016).

Not only do the pupils receive training and memtgyibut after a certain age are encouraged
themselves to become trainees and mentors to thggo ones, thus realizing that they can give back
to the “society” in which they live. The impacttbis would also need to be explored and defined

(mullychildrensfamily.org/projects/outreach-progsara016).
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In their place of origins most if not all of thels would neither have the time nor the money to
participate in extracurricular activities nor wotlds be valued, since the most important factouldio
be to survive and help the family either live freabsistence farming or in some other form of
survival means (Araujo et al., 2010; Larson, & Varmh999; Willis, 2000).

Included within the context of MCF's complex sturg, are the coaches of various sports clubs, the
environmental club, the choir, the drama club,masiacademic clubs, various missions and outreach
missions, acrobatic club, but also pastors andabaairkers who help round the development of the
whole person at MCF. Each of these members playspaortant role in the social environment of the
MCF Social Education Capital.

Although there are no biological parents predesite is a system of caregivers who ensure that ther
is social support to develop educationally andki@wvledge that Daddy and Mummy Mully (Dr
Charles Mully and Esther Mully) are there whenewseded, and that they are providing for them.
Since each MCF sight includes not only the houginghe beneficiaries, the caregivers, but also for
all the staff, the beneficiaries grow up in relatiwsmall tight-knit community which generally skar
the same values and they know the “staff” live vifitem as part of the family, and are not just
“working a job”. The beneficiaries come to realthat there a group of adults around them at ak$im
who are concerned and supportive of their developrmullychildrensfamily.org
/projects/residential-welfare-homes/, 2016). Ohthe vital members of the development of the
beneficiaries is the mentor. Mentors are those e@rumurage by example and give personal advice —
role models. A role model is a common referendedosiduals who set examples to be emulated by
others and who may stimulate or inspire other iiddials to make certain decisions and achieve
certain goals (Shapiro et al., 1978; Basow and HA®80; Wright et al., 1997). As Gibson found in
his study on Role Models, individuals pay attentiomole models to create a viable self-conception
the early stages; in the middle stages, they seafine their self-concept, and in late stagesy th
seek to enhance and affirm their self-concept (@ibp2003). Although the study was focused on
career development, it shows just how vital itlishas been found that role models play a cenbtal

in individual decisions to engage in a certain béraare often influenced by the behavior and
opinions of others, the demonstration of their tdgmand by the examples they provide (Ajzen, 1991,
Akerlof and Kranton, 2000). This also holds for teeupational choice of individuals (Krumboltz et
al., 1976) and, the decision to engage in entrepmship. Many entrepreneurs claim that their
business start-up decision and the developmeiieafbusiness have been influenced by others.
These ‘others’ are often entrepreneurs and mayer&irogh famous people to former colleagues or

family members. Such persons serve as role moBeknga et.al, 2004).

Although the reference is to those becoming engregurs, the principles can apply in all areasfef li
The above would also explain why a number of theebeiaries have become entrepreneurs. The role

models and mentors mentioned are vital in the dgweént of the beneficiaries. Within the context of
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MCF these people are made up not only of variousiselors, teachers and pastors but especially of
the older beneficiaries who have already achiewedi@r excellent standing in their respective field

of excellence.
The impact of these factors of the MCF educatisoalal capital will be looked at more closely.

These kinds of educational capital are combinaddate a mini-culture of excellence. The term
“Culture of Excellence” the definition used by Magl Mintrom is used. Hi defines a culture of
excellence as an organizational context encourdgghgviors that, when deployed, continuously

improve task performance (Mintrom, 2014).

Mintrom’s research the focus was on a line of caoisaunning from teachers’ actions and how these
actions affected students’ behaviors and how thegerated certain outcomes, in the context of MCF,
the line of causation is affected by a whole faroilystaff who interact with beneficiaries which
cannot only be defined by teachers alone. It wbeldiseful to expand the definition and the success
of culture of excellence with Schein’s definitioharganizational culture, which is defined as a
pattern of basic assumptions invented, discovenedeveloped by a given group. He suggested that
leadership of the group, the stability of its mensb@), how long it has been together, and how
learning occurs within it all affect its cultureci&in observed that once a group has learned ¢b hol
common assumptions, the resulting automatic pattefperceiving, thinking, feeling, and behaving
provides meaning, stability, and comfort evolveh@n, 1990). This then could be combined with
Aristotle’s notion of excellence. He suggested tfedple become what the repeatedly do. In the

Nicomachean Ethics, he famously concluded thatlkexm® is not an act, but a habit (Broadie, 1991).

There is much evidence that suggests the cultdrescellence are powerful in assisting people to
improve their practices. When such cultures araddahere should be efforts made to do well-
designed evaluations of such systems. This wodfdrere students and pupils towards the pursuit of
excellence. There are many reasons to believetiitares of excellence can produce short-term and
long-term gains for students. The systematic eragement of cultures of excellence across multiple
fronts simultaneously could produce many amazimgn$oof social and economic progress. When one
discovers one may have a culture of excellenceitldvbe important to apply a rigorous evidence-
based, continuous improvement in pedagogical p&ctvhich would ensure continuous excellent
results (Mintrom, 2014).

The MCF schools are continuously looking at waysriprove their systems of learning and how this
interacts with the development of the studentss Thows in the standing of the various rankings of
the schools within their zones and districts. Bameple the first MCF Primary school to open in
Ndalani scored either first or second in Zonal 8tag in all but two years from 1996 to 2013. Fag th

Secondary Ndalani Schools the regional standingdest 2000 and 2013 it scored in the top 2 for 12
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years, the district standing between 2000 and &Gdred in the top 2 for seven years and exaapt f

one year was among the top 5 (mullychildrensfamityachievements, 2013).

The school standings shows there is a culturedinatlops pupils, who would normally be (and were)
marginalized to outperform those who were not nmedgzed. What this culture of excellence exactly
is that impacts and motivates the pupils? This tijpesvill be explored in detail, especially as it
related to individual success, but extracted frotarviews will be insights to systemic processes th

are common to all.

The way the days are set up at MCF for all beragfies are to help each child develop habits that
produce excellence that are supported by the wieneily” which consists of staff members,
mentors, volunteers and benefactors. The cultusxodllence as it is lived at MCF will be looked at

closely.

2.17.5. Didactic Educational Capital
“Didactic educational capital means the assembteavkhow involved in the design and improvement

of educational and learning processes” (Zieglerak&, 2013. p29).

Within any learning context, including MCF schodtse didactic skills of teaching staff must be well
trained to meet the individual needs of the leaméthin the context of lived teaching reality ther
are many factors that impact the learning, sudheearner’s social position, the learner’'s wish t
conform, the learner’s culture as well as the tedslculture. All of these factors influence thentan
capital constitution process and have to be consibieeriously. These “different capitals backgraund
have to be taken into account in the didacticabactin the pedagogical relationships as those
differences and different capitals and backgrowid®me individuals can enter in conflict with some
of the others”(Gendron, 2004. p 14).

The above is true in almost any context, but egigdrue within the MCF context with most of the
47 tribes and ethnicities represented in any okthmols at any time. This means that the staft mus
be able to adjust their didactic skills in suchaywhat cultural differences, as well as any of the

diverse socio-economic differences that disadvattamd marginalized children have.

2.18. Learning Capital

Since “learning capital is located in the persomponent of the actiotope and thus encompasses all
endogenous resources that can be used to fostes@n(s learning progress in a domain” (Ziegler &
Baker, 2013. p43) the affect of any construct atey, such as MCF, is limited to the suggestiols an
environment created to make it easier for an inltigl to develop and use the learning capital isitin
to each person. The impact of the learning caitdépendent on the development and use of each

individual. The various aspects of learning capitsd to be observed more closely.
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2.18.1. Organismic Learning Capital

This learning capital consists of the constituticarad physiological resources of the individual
(Zielger & Baker, 2013 p 29) and as Bellisle andtfB@dson found, physical fitness is an important
precondition, not only for physical activities asybrts, but also for cognitive activities. Any syrst

that hopes to assist the development of high aehiemt must provide the environment to ensure that

not only healthy food is available, but that aficleictivity is part of the daily routine.

2.18.2. Actional Learning Capital

“Actional Learning Capital means the action repeetof a person - the totality of actions they are
capable of performing” (Ziegler & Baker, 2013. 0).3The influence of environment on the
development of this Learning Capital would be toyle as much exposure to as many learning
actions as possible. This then gives the individoalchance to develop many possible actions, which

he/she can then possibly decide to access ant usgious settings.

2.18.3. Telic Learning Capital

Telic learning capital “comprises the totality oparson’s anticipated goal states that offer
possibilities for satisfying their needs” (ZiegkBaker, 2013. p. 30).

The power of goal making has been studied for siimme As Oettinger & Mayer found in their
studies, “Expectations of success predicted cortipalahigh course grades and strong effort,
whereas positive fantasies tended to predict comtipaly low course grades and weak effort”
(Oettinger & Mayer, 2004. p.1205), this would sugfgbat the more concrete the goals the higher the

success factors.

As Oettinger found in her studies these goals, lrewenust be based on more than fantasy, but the
goals must include an adjusting as one considerpdhsibilities of not reaching them or even failin
These “negative fantasies“as she calls them willertbe goals beyond something to be enjoyed, but
to something that can be achieved (Oettinger, 12080; Oettingen et al.,2001). Then as the study of
Oettinger & Mayer showed, “People start to lay thet road to success, prepare for setbacks and
hindrances, and at the end will exert effort ammaspersistence. In summary, whereas positive
expectations of success predict effortful actiod smccessful performance, positive fantasies about
the future should predict the reverse” (Oettingevi&yer, 2004. p.1199).

2.18.4. Episodic Learning Capital

“Episodic learning capital concerns the simultargegoal- and situation-relevant action patterns that
are accessible to a person” (Ziegler & Baker, 2@131). For this to develop in a system it would
seem to suggest that the individual would haverabar of opportunities to develop this capital,
taking newly acquired skills and using them inféedént environment. The more this is offered the
more chances; it would seem the individual coubldettgp his/her ability to apply their skills in ame

setting.
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2.18.5. Attentional Learning Capital

“Attentional learning capital denotes the quaniiaand qualitative attentional resources thatraqe
can apply to learning” (Ziegler & Baker, 2013. p.31

For individual learners to discover the balanceveen being focused on a learning activity and @kin
a break and finding ways of reducing anxiety so the learning activity can be followed up again,
would seem to require assistance from a “systendtiver individuals, so that this behavior and

understanding can be internalized and then latt as capital.

The various aspects of Learning Capital which ergasa all endogenous resources used in a person’s
learning process, it is vital to observe the enviment of MCF which makes it easier for the award
winners to develop and use the learning capitahsit to each person as well what each award

winner has used to increase their learning capitals

When increasing their capitals each individual $isdme way of regulating themselves.

2.19. Consequences for gifted education
The development of excellence is described as daptation during which a functional action
repertoire for specific talent domains is built giegler & Baker, 2013. p13). This is not an
automatic process but requires the interplay df Iboimeostatic and allostatic regulations, or as
educational and capital and learning capital. Thdifitation of the actiotope happens via regulation
in an ongoing manner in the direction of excelle(iegler, Fidelman, Reutlinger, Vialle & Stoeger,
2010). At some point, however, most people willssewith their learning and seldom fully challenge
all the individual development possibilities. ltassuch points that intervention from educatordao
assist. The task of this intervention is to helthwihe adaptation of the actiotope towards excedlen
with measures that support regulations (Ziegleraké, 2012). There are four principals that are
suggested for education of the gifted, which aseused below.

1. What is regulated? The principle of co-evolutioracfiotope components
In the above mentioned model, the assumption tsetheh individual change has an effect on the total
system. This means that each learning step créetaseed for regulation. So that this does not take
place chaotically, co-evolution is must take placao keep the system’s stability. Gifted education
education in general, must therefore be holistie focus here is not only the area of excellenge, b
the adaptation of goals, environment and the stibpgeaction space (Ziegler & Baker, 2013).
The task of co-evolution in gifted education ispoied by numerous studies by Freeman (2006a,
2006b), which show how even the smallest interemstin the development can be taxing on the
regulation skills of pedagogues and may have semegative results. When gifted learners are
recognized it is recommended that exclusively msifsal counselors should be the ones who inform
those considered to be gifted (Heller, Reiman &ft&en2005).
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2. Who controls the regulations? The principle of dyinainteractive regulation
The development of excellence is not acquired bylehrner by himself. Teachers, trainers, mentors,
coaches etc. make educational capital availablthiolearner and provide access to learning
sociotopes (Grassinger, Porath & Ziegler, 2010)s hot special programs, alone that help in this
development, but much more the stable conditiorsrgvdynamic interactive regulation can take
place (Grassinger et al., 2010). The complexitthefrequired regulations is, (including many
mentoring situations) underestimated (Stoeger,|&ie§ Schimke, 2014). These regulations have
various effects and side-effects, sometimes uniittesl, various consequences with various manners
of feedback loops (Stoeger, Sontag & Ziegler, 2000)be able to regulate actiotopes over a period o
years, which is offered through mentoring, coachdttg, one needs a good framework, and people
with expertise to oversee this regulation. If thare not professional, or at least very experignce
teachers, trainers, coaches or mentors involvedathievement of excellence is extremely unlikely
(Ziegler and Baker, 2013).

3. What resources do regulations require? The prirecipil capital orientation
When there are a lack of resources, the processceflence development can break down, or at least
be stopped (Krampe & Ericsson, 1996). The two foofimsapital (educational and learning) or
resources have been discussed. Development olen@elrequires that all forms be available
precisely when needed. This means with gifted edhcall 5 forms of educational capital and all 5
forms of learning capital is available to enableheaew learning step to take place (Ziegler & Baker
2013).

4. What is the chronological horizon of identificatiand support? The constructivist learning-

pathway principle

To be able to identify talent and promote excekeobservation should extend over longer periods
that traditionally practiced. This is based onftm that to get to excellence there may be indiaid
learning pathways that lead to the attainment ofass. Recognized the full potential of excellence
may only be recognized when the supply of endogeraod exogenous resources are present over the
entire pathway in sufficient amounts. Without thése development of excellence is extremely
difficult if not impossible (Ziegler & Baker, 201.3)

The above shows how important intervention of ethusgor those who achieve excellence is and
what role the education and learning capitals piaie development of individuals. To understand
the context in which the MCF construct is in, Kemyhrief view of these capitals in that context wil

be explored.
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2.20. Education and Learning Capitals among the gemal Kenyan population and within the

Marginalized in the Kenyan Society

The educational and learning capitals as discugiseda basis of understanding of a usable model fo
the study. A brief review of the literature on ttapitals among the general Kenyan population aad th
marginalized within the Kenyan Society will be eoqgd. This should give a better understanding of

the capitals that the beneficiaries of MCF camiiéoorganization with.

In Kenya, and in fact throughout sub-Sahara Afrarphans appear more vulnerable compared to non-
orphaned peers: they are less likely to attenddd@ase et.al. 2004; Monasch & Boerma, 2004;
Nyambedha, et al. 2003; UNICEF et al., 2006), haoese physical and mental health outcomes
(Atwine et.al, 2005; Miller et al., 2007; UNICEF &r2006). Households who care for orphans are
shown to be more impoverished (Heymann, Earle.e2@07; Miller et al., 2007; Oleke, Blystad &
Rekdal, 2005). Often caregivers of orphans are lertalimeet the material needs of those in thee.car
Additionally orphans are often subjected to stigind discrimination (Case et.al, 2004; Cluver &
Gardner, 2007). Numerous studies have shown tpagos experience high instances of

mistreatment, neglect and exploitation (Baaroy &, 2008; Birdthistle et al., 2010; Cluver et al,
2011; Onuoha, et al. 2009; Operario et al. 2014psE children who have been abandoned or

separated from their parents face similar conditi@chenk & Williamson, 2005).

In Morantz et al.’s study (2014) on the experiermed associated factors of Kenyan children and
youth prior to residential care in western Kenymast 60% of the children in care were noted toehav
come from backgrounds with material deprivatior, ¢bnditions of the others 40% were not known

or not documented. 66% had experienced some kinthtifeatment (physical, sexual, psychological
abuse or general neglect, medical neglect, screglent). 30% had experience abandonment; of those

who were non-orphans 73% had experienced abandéonmen

There have been a lot of experiences of maltreatarahother traumas of children living in Kenyan
institutions. The great need for psychological suppervices are essential to children living in
residential care to cater to the effects of presiexperiences (Morantz & Heymann, 2010; Meintjes et
al, 2007; Powell et al., 2004; Powell, 2006). Tlead of intensified welfare services and community
awareness services to deal with not only largees$iiat impact Educational Capital in Kenya but
throughout sub-Saharan Africa (Lachman et al.220@chman, 2004; Unicef et al., 2004; UNICEF
et al 2006).

Within the larger Kenyan context, not only among tharginalized the Kenyan Education Fund
reports that although primary education (grades &) remains free, most children will not go on to

high school due to prohibitively high fees. Thrbupge declining quality of education offered in
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Kenya’'s free primary system (because of too lafgeses and not enough resources in public
schools), the importance of a secondary educationat be overstated, but less and less are attgendin
secondary education. Official estimates claim tilaite 7.6 million Kenyans attend primary schools,
only about 810,000 are currently enrolled in highaol. It should also be noted that the statigtcs
Kenyans attending university are declining fromeecpntage perspective. In 2005, only 10,211
students went on to join universities and collegfésr high school. The following UNICEF table

illustrates the decline of net attendance of Seagn8chool Participation in Kenya from 2008-2012.

Secondary school participation, Net enrolment rd&iib6
(%) 2008-2012*, male

Secondary school participation, Net enrolment r 48.4
(%) 2008-2012*, female

Secondary school participation, Net attendance 39.5
ratio (%) 2008-2012*, male

Secondary school participation, Net attendance 41.6
ratio (%) 2008-2012*, female

Table 2 Kenyan Secondary School Participation fron2008 - 2012

The above means that an average Kenyan child gliesglless than a 50% chance of attending high

school, and a very minimal chance of attending Ersity.

It has also been found that the public school sysespecially at the primary level, has inefficiesc
regarding teaching-learning times. There are a rurabfactors behind inefficiencies. These include:
Education policies, management processes, i.ellatiadon or resources to educational levels; sthoo
based factors, i.e. teacher attitudes, time utibraschool environment; and household based facto
i.e. poverty, socio-cultural factors and gendemess(Abagi & Odipo, 1997). The poverty levels have
also been found to have very negative effects bodachievement; the poverty levels spill oveoint
the schools of certain areas in which even thaaizon facilities of public schools having negative
effects on learning. Furthermore, gender has aen fiound to play an important role, where being a
girl leads to one having noticeable lower gradegading and maths in Kenyan public primary
schools (Onsomu, Kosimbei & Ngware, 2006). Etlinackground within Kenya also plays a role in
the possibilities of one’s success in educatiorer&linas been much ethnic favoritism through
education and conversely ethnic discrimination waitiumber of long-term socio-economic outcomes
(Kramon & Posner, 2012). If one is not of the satimicity of the people in government (local or
national) this suggests that one’s educationalesgcis negatively affected. Although there is free
primary education in Kenya since 2003 a study isgareng over 12 000 students, reported

dissatisfaction with government schools and satiifia with private schools. This has been leading t
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an increase of separation of those who can affovdge education with better possibilities and a
much lower quality if one cannot afford private edtion (Tooley, Dixon & Stanfield, 2008). In fact a
study in Nairobi reveals that the free primary edion policy in Kenya still excludes the poorest of
the poor (Oketch & Ngware, 2010); the beneficiaadEMCF come from this group or people, the

poorest of the poor.

Although there have not been specific studies basddearning Resource Models, or based on
Educational and Learning Capital models, one caémegdrom the above information that the
conditions in which the marginalized Kenyan chitdliee are not conducive for effective learning. In
fact less than 50% of Kenyans at large even havgdlsibility to attend high school and therefore

have no chance of excelling in academics.

When over 50% of the Kenyans cannot even affoattend high school, this means that for most
Kenyans the ability to take advantage of variouscational options and to increase their capitals is
very limited. If there are no opportunities, otesdst not the best opportunities it is nearly ingioe

to increase the learning capital that each peragnTthe quality of primary public education in Kany
is facing many challenges, overcrowded classek,daesources and materials, which mean that
those who do not have extra money for tutoring oatake advantage of the opportunities that may
otherwise, be available. Furthermore there ardfiognt numbers of teachers to meet the needs of
the pupils (Sifuna, 2007, Abagi, 2000).

2.21. Discovering the Gifted and Talented

Traditionally the potential of gifted and talentgluldren would be noticed by parents, preschool and
school teachers and then tested, to measure gatetle. However, teacher nomination is possibly the
least effective of identifying gifted children (&dos, 1971; Gross, 1993; Betts & Neihart, 1988). tMos
often parents are the most accurate observergiofdhildren’s exceptionality with regards to
giftedness (Jacobs, 1971; Robinson, 1981). Reseackhown that families play a much more
important role in the development of a child’s gjiftan do any institutions of learning (Bloom, 1982
Winner, 1996). There are a number of factors ohihme environment and the quality of teaching
which appear to account for the individual childiegress in the talent field. When parents (or othe
people close to the individual in their privatersundings) attribute gifts or the signs of gifteda

this is seen as important influences in settingeetqiions and in motivating the child to higher and

higher levels of capability and interest in themlarea (Bloom, 1982) .

Furthermore, data on the Study for Exceptional a8ET) members’ backgrounds suggest that
those considered to have exceptional talent aedylto have well-educated and high-achieving

parents; it is likely that such parents value etlanaand everything possible in the realm of inflae
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to help their children attain the best educatiossgae. Such family support seems to be one of the

greatest assets in talent development (Brody & i&lam, 1996).

In the case of the MCF beneficiaries none of thavaliits, except that Dr. Mulli, their new “Daddy”
and Esther Mulli their new “Mummy” fit the descrigm of high achieving. In most cases the

children’s biological parents were poorly educaed sometimes illiterate.

One focus of the research is the close look atr#imsformation process. As Stern (1916) recognized
that giftedness is only a potential for excellesttiavement. This brings with it the necessity tbrae

and decipher the learning processes to achievédl@xtcachievement.

An exploration of the learning processes of eadi@faward winners will be looked at closely, as

well as the system in place to ensure that theileguprocess is most effectively fostered by MCF.

If according to the Moderation Theory, giftednesa f‘trait” which is moderated by other people and
the environment of the gifted person (Wang & RR@12; Ziegler, Stoeger & Vialle, 2012; Rimm,
1990). Then it is vital to understand who and wthatmoderating components of the individuals were

that allowed the giftedness to lead to winning alsar

Not only will the environment try to be definedttedugh this can only be done retrospectively, since
like every environment, the MCF is dynamic, adagtichanging to the current needs as well as
improving based on needs analysis) based on teeton of those in the study. The other group,
who was interviewed and studied, is the peopléénshadows, that group of people who have

assisted, coached, “parented” and encouraged dihednals.

The third view of system theory will be used, whiohuses on the system characteristics. According
to this school of thought the individual cannot @betely be analyzed according to single
components, but only in the observation of the detepsystem with its complex interaction. This
means that the transformation process as it refatid®e complex interaction is what makes it pdssib
for the individual to show excellent achievementspecific domains (Harder, 2011). This meant that

an in-depth study of the “system MCF” had to beedon

2.22. The Role of Intuition and deciding who enterthe MCF Program

With need of destitute and impoverished childreimd@pso large in Kenya, with over 2.6 million
orphaned, of which according to the former VP oh¥@ Mr. Awori in 2007 said Kenya is estimated
to host more than 300,000 children and youth orstteets who engage in survival tactics that

endanger their well being and that of the socidétypst of them are abused, neglected, exposed to
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criminal and gang activities, suffer poor healtle doi their lifestyles and exposure to harsh
environment, drug and substance abuse, and exposHi¥/AIDS infection, (Awori, 2007). The
current numbers are unavailable but one can asthahéhe numbers have stayed stable since the

poverty indexes have stayed stable as well.

Faced with such large numbers of destitute numbisesquestion was asked of Dr Mulli, how he and
his team decide which children to accept into tlgapization. In January of 2013 Dr Mulli statedttha
when he started and the organization was much emb# and his wife would pray about each child
and they would also check to ensure that therenmdamily member of the child capable of caring
for the child. If there was no family member aldecare and they had “peace” about the child they
would accept the child. The child has to be coneditb rehabilitation, for example if they had been
sniffing, abusing substances and doing other illpggctices to survive, they also have to be
committed to stop and go through a disciplined béhation program, following the MCF rules. If

this was agreed they were accepted.

Since then the organization has grown to preséatlse over 2000 children, so of course Dr Mulli
and his wife Esther Mulli, are no longer involvedaach individual intake, but have a team of
professionals who essentially operate in the sasi@dn. However, now that MCF is a duly
registered Christian Children Charitable Organaatinder The Children’s Act 2001 (Cap 586, Laws
of Kenya), they also work closely with legal auities, ensuring that each child has adequate
documentation, and if none are present these ehildre registered and officially adopted as childre
of MCF.

It would seem from a scientific perspective theseigions are made on a more intuitive level. This
kind of decision making has been studied. In regeats the knowledge of intuition has made
significant advances. It can be understood asglagibetween knowing (intuition-as-expertise) and
sensing (intuition-as-feeling). Instead of beinglerstood as being set in opposition to each other,
intuition and rational analysis are better conogigas two parallel systems of knowing. Therefore
these two facets have become extremely valuablediathle even for executive decision-making
processes (Sadler-Smith & Shefy, 2004).

The study and findings were based on executivesliw@ion a complex fast-moving business
environment. Interesting when one analyses thefitestreet child, their environment is not unlike
the complex fast-moving business environment. Stiekdren must rely on their intuition to survive
and combine this with “lessons-learned” and basésis on past experiences. Dr Charles Mulli, was
both a street child and had the chance to becowsd aid executive of a number of international
companies and later an entrepreneur before fourtddi®g (Boge, 2005). He embodies effective use of

intuitive decision making balanced with informedlwedge and past experience. However, as Dr

55



Mulli himself states, “unless | have peace from Godnnot proceed with any decisions” (Mully,
Charles, 2013).

To understand the development of the MCF constwith is the home of the award winners if this
study, one must understand the person who haddtom\and idea of the organization and has
continuously been improving and growing the orgaman so that it could become what it is today.

This would require a study on the person of Dr @&saMully himself at some further date.

2.23. Discussion of theory

The preliminary findings of gifted and talentedeasch as it relates to award winners does not fully

answer the questions as to why so many marginakeegan youth achieve excellence through MCF
and why the MCF schools and various programs haef Bigh standings. The model that best fits as
a source of answering the above question woulthdedntextual approach as it relates to the context

of MCF and the actiotopes it allows to develop effdrs for the beneficiaries.

To discover why so many disadvantaged Kenyan yoatie been able to achieve such great results,
win awards the author found it necessary to closegmine the MCF organization as it relates to

creating a culture that produces such excellence.

Underling the findings of the literature, gifteduedtion must realize that the development of
excellence consists of an extended sequence ditsgghictured, successful learning episodes based
on the principle of co-evolution (Ziegler, 2005uch orderly processes are not self-evident, but the
result of regulations. The chance of marginalizedd able to take advantage of conducive resources
that help to produce excellence are quite rare gidkino, 1992; Lachman et al.2002; Heymann et al.,
2007; Case et al, 2004; Abagi, 2000; Berliner, 2086r high achievers to emerge, one needs systems
and programs that are effective (Ambrose, 2003aB&r Plucker, 2002; Ericson et al, 2006). The
impact of goals and role models on excellence anding awards (Basow & Howe, 1980; Cheng,
2013; Greene, 1996;Shapiro et al, 1978) espediattpnducive Microsystems and Mesosystems is
great (Bronfenmeyer, 1977). As well parental anédarily support is required for the advancement
through various situations to enable the learningchieve excellence, (Colango & Dettmann, 1983;
Davidson, Sloboda & Howe, 1995; Engle et al, 20Hbw MCF is able to replace the missing
support needed to help individuals not only to lmee@ositive members of society and to thrive, but
especially to allow some to become award winneesiee to be explored.

To help understand the complex process an indiViglues through the terms endogenous resource
and exogenous resources are used to help undetseodmplex interplay of the resources needed to
achieve excellence (Ziegler & Baker, 2013; ZiedldBaker, 2012). A more through model to help
understand the above mentioned interplay, is thietape model which includes the above mentioned

resources, in more detail; here they are splihtp éducation capital and learning capital (Ziedler
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Baker, 2013). The actiotope model, which includdiscation and learning capital, will be used to
explore the MCF construct, which has helped maimyeae awards, although the participants come
from marginalized backgrounds. The findings haw@shthat generally the resources that the
participants of this study initially had would rm¢ conducive to achieve excellence even if they are
rescued from the streets (Groza & Bunkers, 201ghdriet al., 1997). What must be explored is why
have so many from the MCF construct won awardsaghieved excellence? Other questions that
must be explored is how is possible that MCF schoolld achieve such high standings in regional
and national ratings, when so many come from maligied backgrounds, and do various athletic

teams acquire regional, national and internatiamalrds?
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3. Methodology

3.1 Appropriateness of the Research Design

This study uses a mixed-methods approach. Althdwagih quantitative and qualitative research is
important and useful, the goal of mixed methods draw from strengths and minimize the weakness
of both in single research studies (Johnson & Omvuzi, 2004). Mixed methods can be seen as a
third paradigm of research, which can help to kittge schism between quantitative and qualitative
research (Onwuegbuzie & Leech, 2004). There has imeeh work on methodologies on the mixed
methods research paradigm (Brewer & Hunter, 1988s@ell, 2003; Greene, Caracelli, & Graham,
1989; Johnson & Christensen, 2004; Newman & Be®281Reichardt & Rallis, 1994; Tashakkori &
Teddlie, 1998, 2003). However it is apparent thatimwvork must still be done in the area of its adat
analysis, validity strategies, mixing and integratprocedures and rational among other things”
(Johnson & Onwuegbuzie, 2004, p.15).

All research in the social sciences attempts toigeowarranted assertions about human beings (or
specific groups) as well as their environments i Burbules, 2003). Even-though certain
methodologies tend to be connected with one pdaticasearch tradition “the objectives scope and
nature of inquiry are consistent across methodsaanass paradigms” (Dzures and Abaraham, 1993,
p.75).

Taking a mixed methods approach allows resear¢teersix and match design components that offer
the best chance of answering their specific rebeguestions” (Johnson & Onwuegbuzi, 2004, p.16).
This approach should attempt to fit together ttsggints of qualitative and quantitative research ant
workable solution. This pragmatic approach shoelg to shed light on how research can be mixed
fruitfully (Hoshmand, 2003).

Mixed methods research is defined as, “ the classsearch where the researcher mixes or combines
gquantitative and qualitative research techniquethods, approaches, concepts or language into a
single study” (Johnson & Onwuegbuzi, 2004, p17xa&diresearch is an expansive and creative form
of research, not a limiting form. This method islusive, pluralistic, and complimentary and it take

an eclectic approach to the conduct of researameSesearch questions and combinations of

guestions are best and most fully answered thréhgimixed methods approach.
As Johnson & Onwuegbuzi state;

In order to mix research in an effective manneseagchers first need to consider all of the
relevant characteristics of quantitative and gatlie research. For example, the major
characteristics of traditional quantitative resbaae a focus on deduction, confirmation,
theory/hypothesis testing, explanation, predictgtandardized data collection, and statistical

analysis. The major characteristics of traditic#dlitative research are induction, discovery,
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exploration, theory/ hypothesis generation, theaesher as the primary "instrument" of data

collection, and qualitative analysis (2004, p18).

According to thdundamental principle of mixed resear@ohnson and Turner, 2003), researchers

should use different strategies, approaches andaa®to collect multiple data so that the resulting

combination is likely to result in complementargesigths and non-overlapping weaknesses (Brewer
& Hunter, 1989; Johnson & Onwuegbuzi, 2004).

Strengths and Weakness of Mixed Research

Strengths

Weaknesses

Words, pictures and narrative can be u
to add meaning to numbers.

Numbers can be used to add precision
words, pictures and narrative.

Can provide quantitative and qualitative

research strengths.

sed o

to

Can answer a broader and more complete

range of research questions because tf
researcher is not confined to a single
method or approach.

A researcher can use the strengths of 3
additional method by using both in a
research study.

Can provide stronger evidence for a
conclusion through convergence and
corroboration of findings.

Can add insights and understanding th
might be missed when only a single
method is used.

Can be used to increase the

generalizability of the results.

Qualitative and quantitative research ug
together produce more complete
knowledge necessary to inform theory

and practice.

e
in e
[ ]
[ ]
at e
sed

Can be difficult for a single researcher to
carry out both qualitative and quantitative
research, especially if two or more
approaches are expected to be used
concurrently; it may require a research

team.

Researcher has to learn about multiple
methods and approaches and understand

how to mix them appropriately.

Methodological pursuits contend that one
should always work within either a
qualitative or a quantitative paradigm
More Expensive

More time consuming

Some of the details of mixed research
remain to be worked out fully by research
methodologists (e.g. problems of
paradigm mixing, how to qualitatively
analyze quantitative data, how to interpret

conflicting results).

Table 3 Strengths and Weaknesses of Mixed Resear@lohnson & Onwuegbuzi, 2004 p 21)
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The previous table provides a good overview of bloghstrengths and weaknesses of mixed methods

research.

The mixed methods research was used togetherdbledo produce more complete knowledge of the
MCF construct and the award winners from within Mh&F construct. The quantitative tools
discussed below would give a good understandinbefiward winners, but since all of the award
winners are coming from the same construct, it ge&En as necessary to augment the research tools

with qualitative interviews that would give somespible insight into the MCF construct.

The quantitative tools used are adapted versiopsoven tools. The first is the Questionnaire of
Educational and Learning Capital (QELC) Vladut, lieana-Tascilar, Vialle and Ziegler (2013) for
students. The second questionnaire is a translafitre Nurnberger Bildungs- und Lernkapital-
Checkliste (NBLC) which was developed by Zieglealef2011) for teachers.

The two interview questionnaires were designedkyauuthor based on the Actiotope Model of
Giftedness, using the model of resources (EducatiahLearning Capital) as a basis. The questions
were designed to fit each of the 5 education clpélad the 5 learning capitals. These were dedigne
to get further insight and understanding into thed of the award winners, as well as the staff and
people involved in the support system of MCF andevepecifically support system of the award
winners. The interviews were meant to be exployatonature, revealing some possible factors which
had not been thought of and the interviews wepgawide understanding that could not be gathered

from the quantitative questionnaires.

The main research tools of this study are two stediged questionnaires, one for beneficiaries and
one for mentors (or people in the shadows)(botiijadive) and three interview questionnaires
(qualitative) for: 1. The award winners, 2. The MStfaff and 3. People from the surrounding
community to get a more rounded exploratory undeding of the system of MCF based on the
Actiotope Model of Giftedness of Ziegler.

The first questionnaire is based on the QuestioartdiEducational and Learning Capital (QELC)
adaption of of Vladut, Liu, Leana-Tascilar, Vialad Ziegler (2013) for students. The second
questionnaire is a translation of the NurnbergédBigs- und Lernkapital-Checkliste (NBLC) which
was developed by Ziegler et al (2011) for teacht&is;was not only translated but also handedlto al

those people in the shadows, who were chosen tawihed winners.

The reliability of the QELC was proven in ViadutAdt “A cross-cultural validation study of QELC in
China, Germany and Turkey” (2013), therefore aganaple test to test the reliability was not
undertaken.
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However, it should be noted that QELC had nevenhgwlertaken on the African Continent, nor had
it ever been applied to a setting such as the MEifiydren’s Family homes, where so many children
are under such similar circumstances, while as#imee time having been rescued from extreme
poverty and traumatic situations from all over Kensepresenting 47 different ethnic groups found

within Kenya.

As Ziegler and Baker state, a basic assumptioheofctiotope Model of Giftedness is that an
individual can more easily achieve learning goai€mmore resources are available in the actiotope

to attain those learning goals (2013).

Since there are some of the beneficiaries of MCB athieve extremely well, many who achieve on a
satisfactory level and some who do not succeedattiers of those who achieve success was
explored especially as it relates to the interactwithin the actiotope. Since all the beneficiaties

in very similar conditions at MCF, (at the timetbé study 2450 beneficiaries) discover which factor

lead to success could best be explored using thietége Model.

3.2 Research Design / Method

There were six different parts involved in the styshrt one was based on documentation and
interviews regarding the Mully Children Family Cémnt, the five parts had its own questionnaire or
interview questions. These 6 parts were: 1. MCFsBant, 2. Questionnaire Beneficiaries, 3.
Qualitative Interviews Beneficiaries, 4. Qualitatiinterviews staff 5. Questionnaire People in
Shadows, and 6. Qualitative Interviews Communityniners. Each will be discussed in detail

separately below.

When deciding which language to do the questioerand the interviews, it was decided to use
English. MCF has over 47 tribes, each with its amather language represented in the various homes,
and Kiswahili and English become the language ofroanication in day to day communication — and

the only languages that all the beneficiaries d@afi speak.

This would bring some possible issues with therimésvs and questionnaires, in that English would
be the third language for most, for some the seemadior some the fourth language. However, by the
time all the children reach eighth grade almosinaiiruction takes place in English. Therefore the

decision was made to translate all the questiainsEnglish from German.

The following figure gives an overview of the dgsimethods used, the goal of each leading to
understanding of individual success factors ofafvard winners of MCF and the success factors of
the MCF Construct. Together this leads to the faabd success of gifted and talented from MCF.
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Overview of Research Design and Method

MECF documents Questionnairs Imtervizw Imtervisws MOF Questionnaire Imtervisws
and procedures Beneficiaries Beneficiarizs staff Checklist peopleinthe
commumnity
People in the
shadows
1 1 ¥ l

oal zoal coal zoal &oal coal:
Prowide inzight Rrowide Provide insight Provide insight Provide Provide insight
into MCF guantitative data into MCE into MCF guantitative data into MCE
Construct and on the Suocess Construct and Construct and on the Slooess Corstrict
Success Factors Factors of SuCCess Factors Success Factors Factors of
of Award Award Winpers of award of award Award Winners
Winhers with a tested \Winners uinmers P tenii

tool tool

Tool Tool Tool Tool Tool

QELC
Analysis Questionnaire Interview Interview Checklist Interview

[Quantitativa) [Cwalitative) [Cualitativa) [Quantitative) [Quzlitative)

¥ 1 4 ¥

Aanzlysed based Coded into the Anahysed based Analysed based Coded into the Anzhysed bazed
on educstion various on education on education various on education
and learning education and and learning and learning education and and learning
capitats and learning capitals capitals and capitals and learning capitals capitals and
actiotope model 2nd external actiotope model actiotope model and external srtiotope model
[Ziegler & Baker, Me3sures (Ziegler & Baker, [Ziegler & Baker, measures [Ziegler & Baker,
2012; 2013) [Wizdut et al., 2012; 2013} 2012; 2013} (Wizdut et al, 2012; 2013}

2013} 2013}

—

h

Individual Success Factors of

Award Winners from Mully

Children’s Family

L._.\""""'-—h-_h.}_\. ¥

Success factors of Mully Children’s

Family as a construct

l

¥

Factors of Success of Gifted and Talented Kenyan Children and Young
Adults from Marginalized and Impoverished Backgrounds,
from Mully Children’s Family

Figure 4 Overview of Research Design and Methods
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3.2.1. MCF Construct

To gain an understanding of the MCF construct, denis showing standard procedures and
schedules were gathered in order to get an ovemvidine MCF construct. The goal was to see if one
could gather information on the education and liegroapitals as well as frameworks that assist in
modification as children go through various repieew(Ziegler & Baker, 2013; Ziegler et al, 2010;
Ziegler& Stoeger, 2010).

3.2.2. Questionnaire Beneficiaries

All the participants of questionnaire Beneficianesrked on the same questionnaire, which consisted
of three parts. In the first part they provided sguersonal data such as gender, age, achievedfevel
education, literacy background of biological pasgeas well as grades of their best 5 core subjircts.
the second part, the questionnaire was based d@uéstionnaire of Educational and Learning Capital
(Vladut, Vialle, & Ziegler, 2015). The third parbistained a number of scales measuring modifiability
and regulation of the participants, based on Viadat (2013).

Unless specified otherwise, all items on the reipemeasurements were presented along a 6 point

Likert-type scale, ranging from 1 (I disagree coetgly) to 6 (I agree completely).

QELC (Questionnaire of Educational and Learningi@§p
The QELC consists of ten subscales. Each subsadsures one of the ten forms of capital
with five items: Economic educational capital (s¢rigem: “My family is willing to spend
more money than others for learning.”), culturaleational capital (sample item: “In my
social environment learning is considered to bg raportant.”), social educational capital
(sample item: “My friends and my family support memy learning.”), infrastructural
educational capital (sample item: "I have optim@arhing opportunities.”), didactic
educational capital (sample item: “l use suggestamd tips on how | learn best.”),
Organismic Learning Capital (sample item: “My vggod physical condition is a good basis
for my continuous learning.”), actional learningital (sample item: “I always know what
exactly | can learn.”), telic learning capital (gaenitem: “I have set myself the target to learn
more and more.”), episodic learning capital (sanigl®:“Due to various experiences, | know
how I can achieve outstanding success.”), andtaiteal learning capital (sample item: “I can

concentrate without distractions on achieving legyoutcomes.”) (Vladut et al, 2013).

However, a few additional questions on family hatb¢ added, since each of the participants had thei

original biological family, and their “new familyMully Children’s Family. Since all the Children
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call Dr Charles Mully and Esther Mully, Dad and Muguiestions about family had to be specifically
defined, if referring to the family of origin or the MCF family.

Modifiability and Stability scales
Since the Actiotope Model of Giftedness includesttew that learning processes require both
stability and modifiability. The scales (discussatow) developed by Ziegler and Stoeger were also
used in the questionnaire administered to theqgiaatnts (Ziegler et al 2010).

Confidence Academic self-concept was assessed with the $€ainfidence in one’s own
competence” (Dweck & Henderson, 1988). This scatesists of four item pairs containing two
statements corresponding to a positive self-eviainand a negative self-evaluation. The two pofes o
a 6 point answer scale are formulated as stater(egts “l am not sure that | am good enough to be
successful in school” and “I am sure that | am gendugh to be successful in school”).

Failure copingwas measured with a five item scale (Schober, 2a0# scale measures the degree
to which a person reacts adaptively after failiweexample, by enhancing effort (sample item:
“When I've made a mistake, | try with the aim ofgroving”).

Stability belief:In order to assess the stability beliefs, a gmiscale, published by

Ziegler and Stoeger (2010), was applied (sampie: it@fter | have learned something in school, |
don’t forget how to apply it”). A higher scale valindicates that the individuals believe they can
preserve their academic action repertoire.

Maodifiability belief: In order to measure their modifiability, a sixitescale, developed by Ziegler and
Stoeger (2010), was utilized (sample item: “In sdhbcan compensate for knowledge deficits by
studying more”). A higher value on this scale irdés that the individuals believe they can expand
their action repertoire.

AchievementAchievement was operationalized by a combinatibtihe beneficiary obtaining an
award either academically, in sports or other cdemEes from outside of the MCF organization and
averaging grades obtained in the top 5 core suhjedtigh school, these could include, English,
Swabhili, Mathematics, Biology, Chemistry, PhysiEspnomics, Business on the previous year’s
report cards, or for those at University for tHaial grade 12 report card. The participants could
choose their top 5 since depending on the tratkeoftudents, determined which courses they could
take. These were given as grades, from A+ beintpeiséeto E failing.

Because of the added questions to differentiatedest the biological and MCF Family the revised
Questionnaire had 91 questions, where as the quasaire (Fragebogen Schiler BK LK & versch.
Skalen) used by Valdut et Al (2013) had 86 questi¢Bee questionnaire in Appendix E)

3.2.3. Qualitative Interviews Beneficiaries

After the questionnaires had been completed (somstup to two weeks later) some qualitative

interviews were held with 37 of the award winnergé able to get some more detailed anecdotal and
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qualitative information that would help in undersdang both the individual as well as their

perspective on the MCF construct that they weliadiin.

The interviews were performed over three daysr afiending 10 days on the various MCF locations
receiving tours, both formal and informal and hgwiarious informal conversations with the

beneficiaries and staff.

The list of topics to be discussed were looselytdmth on the QELC, the attempt was to cover the
five types of Education Capital: Economic, cultubcial, infrastructural and didactic educational
capital; as well as the five types of Learning @lpiOrganismic, Actional, Telic, Episodic and

Attentional Learning Capital.

There were various questions asked to determineusfactors.

The list of questions and corresponding componeifise QELC are in the brackets after the

questions were as follows:

MCF Questions for award winners

Questions regarding the factors determining the intellectual factors

What subjects and or clubs in school do feel legbtar excellence?
How did you come to learn to be disciplined in ysudies?(Epis LC)
When did you discover you field of excellence?

How was this area of excellence fostered and supgon your mind?(Soc EC)

ok 0N PR

How is support given to those who show potentiat (5C)
Questions regarding the factors determining the creative factors

6. What role did the extra-curricular activities play your development?(Org LC)
7. Have you been able to see a correlation betweenrgsgivity and the achievement of

excellence? If so what was it?
Questions regarding the factors determining the social factors

8. MCEF is a very large family, what kind of supportlaancouragement did you get? (Soc EC)
9. What role do the dorm “parents” play in the devaiognt of the individual? (Soc EC)

Questions regarding the factors determining the perceptual factors
PHYSICAL

Questions regarding the factors determining Muscular factors
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10. Physical fitness is an important factor for the eficiaries, how did sports affect your
development?(Org LC)
11. What was the benefit of the sports you had to do?

ENVIRONMENTAL CONTROL
Questions regarding the factors determining Physical factors

12. How were the physical conditions of MCF benefitmalyour development?(Infra EC)

13. Compared to the situation in which you were befane came to MCF, describe the physical
differences?(Eco EC)

14. How is/'was MCF more beneficial for your developntban the area in which you grew up
in? (Infra EC)

Questions regarding the factors determining Cultural factors

15. What was it / is it like for you to grow up in altrethnic “family”? Did this help your
understanding of achieving excellence, if so haBHt(EC)
16. How did growing up multi-tribal help you to be albdéefocus

17. Do you notice any differences in the tribes andsleepresented at MCF?
Questions regarding the factors determining Social, familial factors

18. What role did “Daddy” Mulli play in your personalevelopment?(Soc EC)

19. How specifically did he encourage you?(Did EC)

20. Who are the other MCF family members who were Bayge encouragement to you?
(Soc EC)

21. What did this encouragement look like for you?(BEXc)

22. Did your biological family play a role in your ddepment? If so who and how specifically?

23. Did you have specific friends (brothers or sistevbp supported and encouraged you along
your path of success? (Soc EC)

24. What did this encouragement and support look lif&@d EC)

Questions regarding the factors determining Teachers and Mentorsinfluence

25. Who were the teachers who were most influentigbiir area of success? (Soc EC)

26. What did they do specifically that helped you tlost? (Did EC)

27. MCF has a mentoring program in place. Did your noegtplay an important role in your
development?(Soc EC)

28. How did they help you specifically? (Did EC)

Questions regarding the factors determining goal setting factors
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29. Goal setting is a big priority in MCF. How were ybalped in setting your goals at MCF?
(Tel LC)

30. Were the initial goals you set the same goals yoe today? If not how have they changed
and why did they change? (Tel LC)

31. What impact do you think this had on your achievesk

Provisions
Questions regarding the factors determining Enrichment factors

32. What kind of enrichment activities did you recdieyour area of excellence? (Epis LC)

33. How much time did you spend on this area of exuedideyond what others were able to
spend? (Atten LC)

34. What were the conditions and requirements thatnalh you to enter into an enrichment

program to enable you to focus on your area of kxwee?(Actional LC)

The goal was to be able to get a broader undeisnfithe interplay of the “construct MCF” (which
represents that exogenic environment) and the logaméds. Of courses the challenge is that for ¢hos
at University now, the MCF they attended was muuhblker and they had a more intimate relationship
with the founders than those in the midst of teelrooling now. Both groups were represented in the

group of those questioned.

Specifically some direct questions were asked idates to determining the influence of peopléhim

shadows and goal setting factors.
Some of the questions that the participants coodavar to provide some insight were for example:
Peers

1. Did you have specific friends (brothers or sistevkp supported and encouraged you
along your path of success?

2. What did this encouragement and support look like?
Teachers

Who were the teachers who were most influentigbur area of success?
What did they do specifically that helped you tlosth

Mentors

5. MCF has a mentoring program in place. Did your neestplay an important role in your
development?
6. How did they help you specifically?
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Goal Setting

7. Goal setting is a big priority in MCF. How were ybalped in setting your goals at MCF?

8. Were the initial goals you set the same goals yaue today? If not how have they
changed and why did they change?

9. What impact do you think this had on your achievesk

These questions were meant to be exploratory ur@and to give some possible success factors that
led to winning awards as well as the aspects oM8€& construct and the interplay of the individual

with the construct.

3.2.4. Qualitative Interviews staff

Although many of those chosen as people in theshgsdwvere also staff members, it was seen as
important to talk to both those chosen and someimagen, but working at MCF in various
responsibilities to get a more rounded picturenefdrganization MCF and what the perception of the

organization is, as it relates to the developmétslent, that leads to high achievement and awards

Like in the interviews of the beneficiaries, somelitative interviews were held with 16 of some
leading staff members with a focus of the interviawelationship of MCF and the award winners.
This information was to possibly shed some lightlmsystem of MCF as it relates to making an

environment that creates excellence.

These questions were based both on the QELC arifibrms of Educational Capital as well as their

view on the potential Learning Capital of benefiga observed.

The list of topics to be discussed were looselytdmth on the QELC, the attempt was to cover the
five types of Educational capital: Economic, cuiuSocial, infrastructural and didactic educatlona
capital; as well as the five types of Learning @lpiOrganismic, actional, telic, episodic and

attentional learning capital.

The interview questions were also based on the &ununal and Learning Checklist as developed by
Ziegler and verified by Harder, Trottler and Ziaghs discussed in the article published in thenkdur
fur Begabtenforderung 2/2013.

3.2.5. Questionnaire People in Shadows

The questionnaire or checklist for the people snghadows is a translation of the German checklist

developed by A. Ziegler, NBLC (Nurnberger Bildungsd Lernkapital-Checkliste) and verified in
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the study published by Harder, Trottler and Ziegiefebruary 2013. This study showed a very high
reliability and a higher objectivity in reliabilitgnd validity than studies of the evaluation ofgpas of

their children and even more than self-evaluatibthe pupils themselves.

The questionnaire People in the Shadows was filledy those mentors mentioned in the letter given
to all participants. In the letter it said:

Dear MCF benéeficiary,
Your name has been chosen for the study mention#tegrevious page.

To help in the study we would need you to chogs&&y people who personally helped you or were

influential in your development in some way, esghcin attaining awards if you attained some.

On the form they also were asked about the pergmsgion at the time of influence and the time

period of influence.

These questionnaires were passed on to “peopte isitadows” of those participants who had
received awards, as well as some who had achieg#dbut had not received awards. This was
determined by those who had achieved higher thavarage of “B+” on their most recent report

card. Some of those mentioned were no longer \Welotganization, or were not available.

138 forms were filled on the award winners andralom group of MCF beneficiaries who were in the

control group to further analyze and compare.

They were then to be compared for differences anetlations based on the 5 types of Education
Capital and Learning Capital and to determineéféhwould be any correlations. A sample of the

questionnaire set up and the scaling can be sethredable below.

# I I

Agppliag Partially Dioas ot apply
complaraly appliaz
1. The pupil livesin a social environmentin which a a |
studying and education is valued very highly
2. The pupil has easy access to numerous high quality d d ad

learning opportunities {Libraries, books at home and
educational centers).

3. The social environment of the pupil has been a a a
supported with personalengagement of others (being
brought to special trainings, studyingtogether with
adults or other mentors, talks with teachers etc.)

4. Fronomical sunnnrtwas nrovided forthe nonil 1 1 1

Table 4.1. Questionnaire sample for people in théhadows
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The 14 questions covered the 5 areas of educatiapiétal and the 5 areas of learning capital froben t

person in the shadows perspective.

The questions were the following:

1.

N

10.

11.

12.

13.

14.

The pupil lives in a social environment in whi¢hdying and education is valued highly.

The pupil has easy access to numerous high queditging opportunities (Libraries, books at

home and educational centers).

The social environment of the pupil has been stpdavith personal engagement of others
(being brought to special trainings, studying tbgetwith adults or other mentors, talks with
teachers etc.)

Economical support was provided for the pupil wahear needed

The pupil has the physical requirements to be &béeiccessfully manage challenging learning

processes.

The Pupil can endure a great amount regarding stqlyirements for school

The pupil has an above average ability to comnaiaiwritten and or orally

The Pupil is able to make very complex logical@osions

The pupil sets very high learning goals and isilyignotivated.

The pupil is highly interested in at least oneaare

The pupil has above average competencies ingttdea subject area.

The pupil has effective learning and studyingtetyees.

The pupil has enough time capacity and opporesith come to understand in a new area of

learning.

When the pupil is studying or learning a new cotapey, the pupil is highly concentrated
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3.2.6. Qualitative Interviews Community members

After having spent considerable time at MCF, itdrae important to be able to get some information
as to how the organization is perceived by at Isaste of the community and neighboring areas. This
too would help in achieving a rounded picture &f tinganization, and how the community perceives

the relationship to the development of talent, teatls to high achievement and awards.

Like in the interviews of the staff, some qualitatinterviews were held with 5 community members
with a focus of the interview in relationship of M@nd the award winners. This information was to

shed some light on the system of MCF as it rel@@saking an environment that creates excellence.

The list of topics to be discussed were loosebedaboth on the QELC, the attempt was to cover the
five types of Educational capital: Economic, cuuSocial, infrastructural and didactic educatlona
capital; as well as the five types of Learning @apOrganismic, actional, telic, episodic and

attentional learning capital.

3.3. Setting and Participants

All but six of the questionnaires and interviewsevéilled out and conducted between Januafy 15
2013 and February f®013, in Kenya at three locations, (6 questiorsaivere completed in
Germany, because 6 award winners are studying ss&vburg, Germany). The three locations were
at MCF Home Ndalani, MCF Home Yatta and the MCHcel Nairobi. The setting of each of the

questionnaires and interviews will be discussedviddally.
3.3.1 QELC Questionnaire for beneficiaries

There were 232 valid questionnaires completed,aantyg selected from the MCF beneficiaries who
either were attending High School, University orevevaiting to attend University in the near future.
There werel20males, and12females (Table 5). Of t282 questionnaire88 were award winners,
in various disciplines. Of the award winners theere18 males, an@0 females (Table 6). The

corresponding ages can be seen on the graphs below.
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Participants All Birth Years
40
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20 1
15
10
o
83 86 87 BB 89 20 91 S5z 93 94 95 %6 97 S8 99 00
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[ | o|lo|2|0|2|4|2|5|23|26|34|128| 2|3 |01

Table 5 Age and Sex of all participants

Award Winners Birth Years and Sex

87 88 8 90 91 92 93 94 95 96 97 98 99
male 2(3|3(1|]03(2|0|2|1]2|0]1
B female 2|02 |3(2|1)1(4|1|0(21|1 /|0

Table 6 Age and sex of award winners

3.3.2. Interview with Award winners

38 award winners were interviewed individually lz¢ MCF Home Ndalani, MCF Home Yatta and the
MCEF offices Nairobi, between January"2ind February 02013. These were only carried out

individually after the participant had done the @E¢uestionnaire discussed in 3.3.1.
3.3.3 Interview Staff and 3.3.4. I nterviews Community members

To get a rounded exploratory picture of the MCFstarct, 16 leading and non-leading staff members

and4 community members not involved in the care ofNM@F children were interviewed. These
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interviews were done individually and at three tawas, at MCF Ndalani, MCF Yatta and MCF
Nairobi between January 2@nd February 192013.

3.3.5. Questionnaire People in the shadows

The questionnaire on the 38 award winners, anda@ora group of beneficiaries with an average of
B+ or better, a 14 question survey on the awarahers, was given to those named by the
beneficiaries on their questionnaires. Of theseesaward winners and non-award winners had two,
some three and some four people in the shadowsyfdlut surveys on them. People in the shadows,
was defined as anyone who had an important inptliein lives, as defined by the participant. Only
those people in the shadows who were still avalabMCF could be given the surveys to be filled
out. 20 different people named by the participéifiesi out the 14 question-survey on various
beneficiaries. These were filled out by those nalmethe beneficiaries between January) a6d
February 18.

3.4. Instrumentation
The instrumentation of 6 different parts of thisdst will be explained here.

As expressed previously the number of award winoensing out of MCF is considerably high,
especially considering the background of the beisfes. The assumption made by the author, is that
there is a functioning system in place at MCF izt created an environment that produces

excellence, and is used in gaining awards andicatgs of achievement.
3.4.1. MCF Construct,

To gain an understanding of the MCF construct, denis showing standard procedures and
schedules were gathered and information from thiéyhMzhildren’s Family website was gathered in
order to get an overview of the MCF construct. Aiddial policies and procedures that were written
down were collected electronically over the pebthe study. These were then to be analyzed as to
how they fit into the Theory of Actiotopes and Edticnal and Learning Capital as discussed by
Ziegler & Baker (2013).

The questionnaires were also to be used to getemwiew of the MCF construct. The factors involved
to be explored were based on the QELC Question(Mlaglut et Al, 2013; Vladut, Vialle, Ziegler,
2015.) on which both the Questionnaire for the Beragies and the Questionnaire/ Checklist about

the award winners to be filled out by the Peoplthanshadows.

The people in the shadows were chosen by all wieadl fout the questionnaires, both the award

winners and non-award winners. They were askedite down the 3 to 5 most important people who
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personally helped you or were influential in yoewvdlopment in some way, especially in attaining

awards if you attained some.

3.4.2._ Questionnaire Beneficiaries QELC

The guestionnaire was administered in MCF Ndal@F Yatta, the MCF office in Nairobi and for
six award winners in Wasserburg, Germany. In graids) to 30 beneficiaries were brought to a

testing location, where the questionnaire was éxgth(see Figure 5 below).

’*r

ol \’{: ‘W'lh\

Figure 5 various groups filling out the QELC questonnaire in Ndalani MCF, Kenya

The participants were chosen by the MCF staff. 3iaward winners were chosen ahead of time but

mixed in with the rest of the participants who wehesen randomly.

The participants ranged in age from 15 to 25 ahdele MCF beneficiaries. Most were still attending
High School, and some were waiting to attend Pesbfdary Education others were already
attending university or college. There was notalléhtiation made between those who joined MCF

before school age and those who joined at latgesta

They were brought in mixed groups (award winneus @on-award winners) of 10 to 30 to fill out the
guestionnaire. The questionnaire was explainedéyatithor and one Kenyan MCF staff was also
available to ensure that directions were underst@idte author speaks fluent Canadian English and
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there are differences to Kenyan English that wetgetconsidered). The process of explaining and

administering the questionnaire took about 60 nes@ach time.

The questionnaire was started after all benefesanere also informed to fill out the page attadied
guestionnaire on which they chose the 3-5 mostiémiial people in their lives as it relates to ithei
development, especially in attaining awards andess as they understood it (although attacheceto th
questionnaire this was to help in defining whoglkeple in the shadows for the award winners were).
They were also informed that the questionnairesadirttie information provided would be kept

anonymous, through a coding system.

Then in the first part they filled out some perdantormation, including age, sex, last completed

level of School and last year’s school gradesHerrhain 5 subjects.

Then the Likert scale questions were filled as &xygd in the previous section.

Unfortunately 5 of the 252 questionnaires were lidy&decause the copies they received were missing

three of the pages, which the researcher did adizesuntil much later.

3.4.3. Qualitative I nterviews Beneficiaries

After the questionnaires had been administeredaweard winners were requested to come for
interviews. Each interview took about 30 to 45 nbésueach. The interviews were videotaped, when
possible (sometimes failing electricity and ba#envere an issue). This part of the study was miore
exploratory in nature, giving the participants amte to talk and explain some of their answers in

more detail.

3.4.4. Qualitative I nterviews staff

Since the premise of the study is that there isetbimg in the organization MCF that really enables
many to achieve, the author found it importantacsdme exploratory interviews with various
members of staff. Although the staff chosen calweatalled representative of the approximately 1500
— 2000 (some are seasonal farm workers) peopleogeghlat MCF and MCF Farms, the interviews do
provide some insight from the view of some of ttegfsThese interviews were not anonymous. Each
interview, completed individually took between 3@al5 minutes. The interviews were videotaped,

when possible (sometimes failing electricity anttdrées were an issue).

The staff chosen were the following:

1 One program coordinator — role to coordinatehalactivities of the children, also helping toidec
which beneficiary attends which programs when .etc.
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2. One matron — for each group of the children fimrth to about 12 there is a matron, who livedhwit
them as a mother. The groups range in size. ($igeoap 6 — 20 depending on age) Each group has

its own dwelling.

3. Three teachers — each teacher plays a vitalrrdhe development of the educational aspecthef t

children, but are often also counselors.

4. One clinical health officer - there are a nembf health officers at MCF, their role is to eresu
that each child’s health is kept up, as well azigng that those children who come with certain
illnesses (like HIV/AIDS) are monitored. They at@pof the team that ensures that diet, medical

provisions etc are kept on a high standard.

5. Four pastors — there are a number of pastaaghout MCF, providing not only spiritual teaching,

but especially spiritual counseling and counseiingeneral.

6. One Social Worker — there are a number of sewakers employed at MCF, each one helping the

traumatized children develop into healthy membéooiety.

7. One principal — each of the schools has a gatcithe one chosen for this interview was from the
MCEF Yatta High School.

8. Administration - with over 2400 beneficiariesie care of MCF there are many levels of
administration needed, the person chosen for teeview is from the administration of supplies for

the children, where the children come and get $sepjhey need for their daily and schooal life.

9. The karate coach — there are many clubs at M@&-pf the most successful in the regards to

awards.

10. One soccer coach - many of the staff have nouseresponsibilities, the main responsibility of

this staff member is being a soccer coach.

11. One headmaster of the tailoring school — thezealso programs for those who are not qualified t
attend High School they then attend a trades scla®iting this perspective also helped in
understanding MCF.

These interviews were videotaped and parts oftisevers were transcribed.

These were then to be analyzed as to impacts gegspectives may have in helping to understand the

environment of MCF as it relates to the variousnglets of Learning Capital.
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3.4.5. Questionnaire / Checklist People in Shadows

As guestionnaires were filled out based on a fistveard winners, received from the MCF staff, those
identified “people in the shadows” were given tlheestionnaires or checklists about the award
winners based on the NBLC (Harder, Trottler, & Z&2g2013). These were accompanied by a letter
(see Appendix D). They were also informed thatghestionnaires and all the information provided

would be kept anonymous, through a coding system.
3.4.6. Qualitative | nterviews Community members

On the last day in Ndalani for the study, Febri@ty2013, four members of the surrounding
community were asked to come for interviews. Thia@auof the study wanted to get at least some
understanding how MCF is perceived by at least sofintiee community and neighboring areas. The
MCF team that was assisting in the process wastalgjeickly find some members of the community,
although this is not a random sample it was to giv®e insight into how the community perceives the

relationship to the development of talent that $stdhigh achievement and awards.

The community members who came were: a commundgrizb female Farm manager, A Farm
worker of 10 years, A Farm worker in charge ofgation. Three of the four worked for MCF Farms,
but were not involved in the care of the child®ICF Farms is one of the main employers of the

region.
These interviews were videotaped as well as watlaatty transcribed.
3.5. Data findings:

A study of the MCF construct was also done, throanftrmation published by MCF, various

documents provided by the organizations and thranigiviews with the founder and his team.

The data collected from “Questionnaire Beneficisirend “Questionnaire/checklist people in the
shadows” was coded and compared as discussed pne¥ieus chapter as verified by Vladut et Al
(2013) and Harder, Trottler, Ziegler (2013).

The information collected with the three kindsmteirviews: Beneficiaries, Staff, Community
Members was analyzed and are meant to offer idehiaight about the MCF construct and for
further possible issues of study and exploratiothag relate to the model of actiopes, education
capital and learning capital and modifiability thies (Ziegler & Baker, 2013; Ziegler et al, 2010;
Ziegler, Stoeger, Grassinger, 2011).
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4. 0. Ethics

As part of the invitation to participate in thedyua letter was sent in advance this was distribtde
some key staff members to be informed. Althoughas asked that the questionnaire is done by
January 15, because of organizational issues they were daiae However as written in the letter
(Appendix D) the reason for the questionnaire amdie study was explained, and for those where
the information was to remain anonymous, i.e. tmeeficiaries, they were informed verbally before
doing the questionnaire in groups of 10-30. Bethey did the questionnaire they were asked to read
the letter on the top of the questionnaire. It diestated:;

We are requesting that you do the questionnairdsagstly and thoroughly as possible. The
result will have no bearing on anything exceptmaerstanding and recognizing some factors

that may be helpful in future.

The study in which MCF is participating has two tgar

1. Written questionnaires to be done by Janua’{) 45d returned to the MCF office
January 15th.

2. Interviews at various locations in MCF with DaviémRpel and team between
February 3 and 9. (The MCF office will make the arrangements fis #ind let

you know where and when the interview will takeg)d

The questionnaires and interviews were all camigtdn settings that did not put any participant in
any harm or under any stress. The confidentiafityycovered data will be maintained at all timed an

identification of participants will not be avail&btiuring or after the study.

5.0 Internal and External Validity

Various QELC tests have been performed in variamsexts and each one being confirmed the
reliability pre-test was not carried out beforerdpall the questionnaires (Vladut et al., 2013;dvlka
Vialle, Ziegler, 2015). In the setting of this syuthis questionnaire and tool had a number of
reliability issues, which had not shown up in thedges and applications of the QELC performed by
Vladut et al. (2013). In the mentioned cross caltvalidation study of the QELC in China, Germany

and Turkey the following reliability was found:
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Reliabilities for all countries together and separa  tely (Cronbach's a)

Form of Total Turkey China Germany
Capital

n=503 n=221 n=192 n=90
economical 0.77 0.77 0.76 0.77
cultural 0.83 0.81 0.77 0.65
Social 0.65 0.73 0.74 0.60
infrastructural | 0.77 0.74 0.75 0.70
didactic 0.85 0.80 0.79 0.82
organismic 0.78 0.71 0.84 0.72
actional 0.77 0.72 0.79 0.62
Telic 0.49 0.57 0.81 0.70
episodic 0.86 0.84 0.89 0.82
attentional 0.60 0.73 0.84 0.70

Table 5.1 Cross cultural Validation Study of QELC

In the conclusion it states:

“While most of the ten subscales of the QELC hazkptable reliability, the Cronbachisof
some, in particular the subscale for the measureaidalic educational capital, were lower
than hoped for. However, the within-country relldigis were much better. Overall, the results
of the reliability analyses seem to be quite satisfry and show that it is possible, in
principle, to measure educational capital and legroapital with a questionnaire”(Vladut, et
al, 2013. p475)

In the validation study of the QELC with 248 postsndary Germany students the reliability was also

confirmed, as shown below;

79



QELC subscale Cronbachis | Sample item

Economic EC .76 My family is willing to spend mar®ney than
others for learning.

Cultural EC 74 In my social environment learnisgonsidered to
be very important.

Social EC 74 My friends and my family support memy
learning.

Infrastructural EC 75 | have optimum learning ogpoities.

Didactic EC .80 | use suggestions and tips on himarm best.

Organismic LC .85 My very good physical conditierai good basis for

my continuous learning.

Actional LC .62 | always know what exactly | caaie.
Telic LC .68 | have set myself the target to leaore and more.
Episodic LC .82 Due to various experiences, | kinow | can

achieve outstanding success.

Attentional LC 74 | can concentrate without distr@ns on achieving
learning outcomes.

Table 7.2. Validations study of QELC with Post Secondary German students (Vladut, Vialle & Ziegler)

All 10 areas showing satisfactory reliability, “Atiugh reliabilities of the ten QELC subscales virre
the satisfactory range, some effort should be taémprove some of the subscales. This suggestion
applies particularly to the subscales that meaactional learning capitabf.62) and telic learning
capital ¢=.68) ( Vladut et al., 2013 p.54).

The reliability of QELC as a tool within the contef the Mully Children’s Family Organization may

need to be reexamined for that context, since there some reliability issues.

This was the first time that the QELC tool was usad very heterogeneous group with a relatively
homogenous experience. The group tested, comesaligrarts of Kenya, from 47 different Kenyan
tribes, each having their own mother tongue. Thmmonality for all is that they are all come from

impoverished disadvantaged backgrounds and all lmaist Kiswahili and English as their main

80



language of communication and are all given reddyigimilar opportunities to develop and grow. (As

discussed in the MCF construct description).

It was questioned if the non-reliability issues aveglated to language. (The decision to use Enghsh
the language of the test was based on the facirbstt of the beneficiaries have only learned taewri

in Kiswahili and English and not in their mothendmage and all higher education takes place in
English). It was then tried to see if there woudddifferences based on understanding of English. Th
assumption was that those participants in the sttidywere older would have a better use of English
and if some the reliability issues were based afetstanding the results would be better for therold
participants. Then again the reliability test was on those participants with awards to see ifether

were differences.

Although there were some improvements in the raiiplas seen on the following table, regardless of
which group to be looked at there were certain stshaf questions that cannot be viewed as reliable
any way. Possible reasons for this will be discdissehe findings. The Economic (Oko) questions

cannot be seen as reliable in this test setting.

The Social (Soz) and infrastructural (Infra) quarssi cannot be seen as reliable, and the SV qusstion
even had a negative result. Some possible theoriegolain these results will be explored in the

findings. Those question groups that were betwegmafid 0.65 were the following:

Cultural EC (Kult),Didactic EC (Did), Organismic L©rg), Telic LC (Tel), Attentional LC (Atten),
MB, IT, those above 0.65 were Actional LC (Akt),iggdic LC( Epis), and Al (Achievement). As

can be seen in table 5.3.

The most reliable subsets of questions were: Aem®nt (A1 and A2), followed by Modifiability
Belief (MB),Actional Learning Capital( Akt) and Dadtic Educational Capital (Did), although the
following three are questionable as to their reliighin this setting these subsets can also b&ddo
at: Cultural Educational Capital( Kult), Organisnhiearning Capital (Org) and Attentional Learning
Capital (Atten).

The questionnaires and interviews were all camigdn settings that did not put any participant in
any harm or under any stress. The confidentiafitycovered data will be maintained at all timed an

identification of participants will not be avail&btiuring or after the study.

81



n 232
OKO 1 mcf
OKO 2
OKO 3 mcf

KULT 1 mcf

Kult 2
if take F12
Kult 3 MCF
Soz 1

Infra 1

Did 1
if take F45

Orgl

Akt 1
if take F47

Tel 1

Epis 1
Atten 1
SvV1

MB 1

Al

if take out
MCF

A2

T

Reliability all

0,214
0,425
-0,051

0,516
0,546
0,623
0,323

0,41
0,473

0,371
0,614

0,629

0,689
0,697

0,53

0,654

0,569

-0,441

0,594

0,882

0,889
0,854

0,579

nl134

reliability 95 all
0,231

0,478
-0,086

0,573
0,585

0,65
0,376
0,398
0,411

0,49
0,671

0,626

0,719
0,74

0,565

0,657

0,606

-0,433

0,653

0,876

0,847
0,887

0,63
0,655 ift/o F76

Table 5.3 Reliability results of QELC for MCF beneficiaries

reliability 95 plus awards

0,439

0,489 0,627 if take out F1

0,165

if take out

0,634 0,696 F12

0,637

0,456

0,22

0,381

0,526
0,683

0,532

0,61
0,698

0,148

0,504

0,401

0,607 if take F10 out

-0,845

0,735

0,902

0,873
0,88

0,585

0,678 if take out F86
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Reliability of Questionnaire for People in Shadows

The Questionnaire filled out by the people in thadows was deemed reliable based on the reliability
study done by B. Harder, S. Trottler & A. Ziegl@20(3). The author could not know if those people
who would be named by the award winners would lagl@e. The results of the questionnaire of
people in the shadows are statistically not sigarit since of the beneficiaries who it was filled on
only 11 of 145 who had such survey filled out waweard winners. The others who were named were
either not available at the time of the study otormer working for MCF and could not be reached.

However, a look at the results of correlationgiisaf interest for possible further study.
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6. Findings

6.1.1 Findings Part 1: MCF Construct:

Overview of MCF Homes

Currently MCF has over 2400 children under its @are over 10 000 children have been successfully
rehabilitated since its establishment in 1989. Wdhildrens Family has 6 branches in Kenya: MCF
Ndalani and MCF Yatta in Yatta District of Machakoesunty, MCF Vipingo in Mombasa, MCF
Kipsongo in Kitale, MCF Eldoret. MCF is also managisimilar programs for street children in
Kampala Uganda, Dar-es Salaam Tanzania as wedptisating the MCF sustainability projects

model in Swaziland in support of orphans and vhker children projects.

The beneficiaries of MCF are Orphans and Vulner@liligddren (OVCs), the support system is to
support these through to the senior years untl Huoguire the highest level of education based on
their abilities, while at the same time developémgl supporting community initiatives to provide

safety nets for vulnerable children and smoothsiteom into the larger society.

Mully Children’s Family runs four primary schootsyo secondary schools, a vocational training
center in four of the six branches in Kenya. Theatnal Training Centre at MCF Yatta offers
various trades including; hairdressing and beawyapy, tailoring and dressmaking, knitting,
entrepreneurship, computer courses, carpentry| met& and masonry. A private MCF University is
also planned to be opened with the faculties oficMipure, Environmental Studies, Social Work and

Pastoral Studies at the Yatta Location.

MCF promotes advocacy programs to influence pasitvmmunity development in protection of
child rights through use of sports and speciahtasbows both in Kenya and at international levels.

Some of the significant highlights include;

The MCF Mission Teams (groups of well trained aetebdancers, karate members, and singers) who
have been rehabilitated play an active role in camity awareness, street outreach and stage

performances in national and international forums.

MCF seeks to raise its level of sustainabilityriorease its potential to stay operational as lena

need for it exists by initiating and developingjpats in the following areas;

General Agriculture and Horticulture for export atmmestic consumption
< Environmental development through tree nursery ldgweent and tree planting

« Water Conservation and supply projects

Social Mobilization and community education praogettt promote child protection.
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* Asset and infrastructure development.

* Production services through MCF Vocational Traindwpartment (mullychildrensfamily.org,
2013)

MCEF is based on the family model of care henceptssion to realize self-sustainability in the care
and rehabilitation of street children and OVCs teasained a priority and part of Charles Mulli's

vision in the ministry since inception.

Dr. Mulli conceived the integration of environmdntanservation initiatives to child welfare
programs as a strategy to create safety nets foerable children and institutional and community
level. The MCF Ndalani and MCF Yatta have beensi@med through this initiative. MCF has
integrated environmental conservation activitiegdragricultural activities in MCF programs in Yaat
District. Over one million tree seedlings have bpkmted to reclaim the MCF Ndalani 200 acre farm
and MCF Yatta 500 acre farm to prevent soil erggmwavide firewood, shade and for beautification
purposes. One million Tree Seedlings every yeapareded for distribution across Kenya for

reforestation purposes.

MCF has set up medical facilities within its MCFalahi and MCF Yatta branches to provide both
preventive and curative medical services and abth\emergency medical services to targeted
children and the community before referrals ardifated. The medical centres provided free
healthcare services to an average of 18,000 patemiually to children under MCF care and

members of the community (mullychildrensfaily.o2§13)

6.1.1. Overview of MCF Programs related to child development
The first steps:

When the potential beneficiaries of MCF are foumrdhrought to MCF, each case is individually
assessed, ensuring that there is indeed no oraeddar the child. If the child has been abusing
substances and been involved in activities not goind to development they are interviewed and
must be willing to make a change and be willingaathrough a rehabilitation program to get away

from substance abuse, etc.

Once the decision has been made to enter one d@keprograms, MCF works closely with the
government officials ensuring that all documentatiequired is there, if, as it is in some case=gth
is no documentation for the child for various reesdMCF works with government and legal

authorities ensuring that the child acquires allegntity.
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As soon as the child enters MCF, she receives acalatheck up to ensure that any health issues are
taken care of, or in the case of child pregnansys @he case with the some of the children whogsom
with some child mothers baring children at the agearly as 12, extra diets are designed and<sare i
given in preparation and the child is entered aspecial program for child mothers, where both the

child mother and the coming baby are given protesdicare.

Those who are identified as having HIV/AIDS areogisit into a special program, to ensure that they

receive a special diet to ensure that their imnmays¢éem and development is as high as possible.

Once the health issues are taken care of, bassexand age they are put into the care of a matron,
who offers daily motherly care and guidance. Thgrdso a whole team of professionals who are
informed of the newly incoming children, these teantlude the social workers, teachers, pastors,
program-coordinators and various coaches. TogetlerDr and Mrs. Mully they create a care-giving
team that ensures that each child gets care whgltlysical, emotional or spiritual on a 24 hour y da

a week basis.

One of the most important meetings that each dtaklis when they get to meet “Daddy Mully” and
“Mama Esther” (Mrs. Mully). In their first meetingpey come to understand that they are no longer
orphans, but are now part of the largest famili{@mya and that they can call Dr Mully “Daddy” and
his wife “Mama”. They are told that their new Dadalyd Mama, together with God'’s help will ensure
that they are provided for and that they will deithutmost to ensure that they will get everythiingy
need, so that they can develop themselves to ka@bVe the bright future that God always had in
store for them. Not only are they introduced tarthreew” parents, but they are also told, thatth#
children they see around them, are their new brstied sisters, and that it doesn’t matter what
ethnicity they have, which tribe they come froneyttare all equal before God and in this new family,
because all are created equally and loved equgaltydd. They are told that Daddy and Mama and
their team are committed to love each one of theith, their own and with God’s love. These words
of love, are for many, the first words expressioggl they have heard in a very long time and foresom
the very first time. The author witnessed one gatihat the intake of 70 child-mothers and their

babies during the study in January 2013.

Sometimes there are disadvantaged children whodnzaddied for secondary school but cannot
afford to attend one, or are enrolled in primardycss, but can no longer attend in their home
community for various reasons. These may also bepted into the MCF program based on the

following conditions. Although there are no officegreements with individual organizations,

“the applicants are vetted based on their areddiased on their socio-economic
background, risk factors and the level of desttuiof the applicant. Each applicant is vetted

individually for admission in MCF High schools. M@Eceptance of admissions in high
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school is informed by the set minimum requiremaetsby MCF. The admission policy is as

given in MCF admission requirements as shown below;

e Application Letter from both the children (separégters)

« Recommendation letters from;

1. Area Chief or Assistant Chief.

2. Local Religious leader (Pastor, Priestdiaetc).
3. Immediate former School head Teacher.
4, Guardian.

» Copies of the following;

p

Report forms for the last academic terms.

b.  School Leaving Certificate.

C. Previous correspondence with MCF (If any)

d. Parents National Identification Card (Fattend Mother)

e. Death Certificate or Burial Permits (Foretideceased parents)
f. Guardian National Identification Card (ibt the one above)
g. Copy of Birth Certificate, or Child Birtiotification card

h. Committal letter from the court

Baptism Card (if baptized).

Birth certificate.

—

* Child’s latest

a. Full size Colour photograph.

b.  Passport Size photograph.

C. Full size photograph with the family membe

Any other information, documents or report necegdar our informed decision

(from polices received from MCF, Appendix A).
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These, when accepted are then integrated into 0 $8§stem and are treated in the exact same way
as any of the other beneficiaries.

When the children are older, that is past the dd8pand still willing to be in the care and pragr of
MCF, each child gets “Daddy’s” personal mobile phofihey are told that they can phone their
Daddy at anytime, day or night.

The following section which discusses the variogmeats of the MCF Construct, will discuss the

findings about the organization as they relatediacational capital and learning capital.
Details as they are related to educational capitand learning capital
6.1.2. MCF as it relates to Educational Capital

6.1.2.1Economic Educational Capital

When driving up to either the Yatta MCF or espégitde Ndalani MCF homes, one quickly notices a
large difference between these homes and the sulirayareas. Even in the dry seasons, one finds
many trees, well kept grounds, flowers, fruit tresasd well kept buildings. This is in stark contrias

the surround communities, that often have no plitrees, do not place as much value on keeping the
grounds green and where many of the buildings arevall kept and in some cases in dire needs of
repair (Observations of the author) (see Figur8s & comparison the MCF grounds are neatly kept,
green with many trees (see Figures 10-12).

Figure 6 a local market just a few kilometers from MCF Ndalani
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Figure 7 Town Center of Kithmani, a neighboring town

Figure 8 Roads side market along the highway
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Figure 10 Sofia, the closest town to the MCF Ndalani home
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Figure 11 the entrance to MCF Yatt

Figure 12 view of MCF Yatta, surrounded by trees planted by MCF and volunteers

Figure 13 view of MCF Farms and Greenhouses in Yatta

A view of the
MCF Yatta
home and
one of the

water
retention
ponds and
greenhouses
at the MICF
Yatta
location,
where the
MCF Farms
head office is
located
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Before the beneficiaries came to MCF, many wouldhawe had money to attend any schooling
beyond primary school, which in Kenya goes to gi&déven the public schools, as mentioned
previously, are often underfunded and only those edn afford to pay for tutoring can accelerate in
school. For some children, school is not an optieen if it is for free, since the first goal isfiod

food for themselves and sometimes for their othi#ings as well.

To then end up in a situation, where there is guaeof food, housing, shelter, parental care theal
care and teachers that will take the time to erpdaerything is a luxury that very few in Kenya,

especially among the poverty stricken and margiedlhave.

The children also realize that if they excel in of@any of the fields, whether educational, sports,
social environment, etc. they will get all the sapg@nd extra coaching they need to even partieipat
in national and sometimes international compet#tidrney will have heard about the many Karate
Awards that beneficiaries at MCF have receiveduifiog the top Female Karate Champion in Kenya
and East Africa. The children know that all the exges related to such activities are taken caog of
Daddy Mulli and MCF-.

For many such competitions are prohibitive becadiske costs involved. Most importantly they
know that if they work hard, they are ensured thair educational and professional development as i

relates to schooling will completely be covereddaddy and MCF.

Just knowing this catapults each beneficiary oytaferty and into a setting of privilege. (This was
repeated over and over again in many of the irgarsicarried out with the beneficiaries in the crinte
of the study).

No longer is the beneficiary in a socio-economéadist that typically equates to a cycle of povdstyt,

in a much higher socio-economic status. As resdagsislshown, the socio-economic status of a family
strongly influences a child’s academic success (idaek & Kimko, 2000; Lynn & Vanhanen, 2002;
Rindermann, Sailer, & Thompson, 2009). Althoughrfra European, North American — middle class
perspective the buildings and schools would natdresidered a high socio-economic status, from the
perception of the beneficiaries it definitely is.ihterviews they made comments, “the living quarte
are so smart...” or “the quality of the school builgs is better than anything | had ever seen in my

life” when asked about differences between wheeg ttad originally come from and MCF.

6.1.2.2. Cultural Education Capital
For many beneficiaries, in the settings they wemn linto and were forced to live in, education is
either not highly held, or seen as something dmwealthy could attain, it is a goal unattainafie,

reasons mentioned previously.
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When the children enter MCF, among other thingsy #ire taught that education is one of the most
valuable things that they can have and need tormdvia this world. There is a culture of hard work
and discipline practiced and taught. The valuedoication is held so high, that during times when

homework must be done, everyone is to be doing timenework. This is supervised.

This culture is further supported, when former liierggies come and tell their stories of success,
there is always a strong element of education @ahing in each story. At present some of the staff
are former beneficiaries who have chosen to reuMCF after finishing their post-secondary
education and work for the organization, they bez@nconstant reminder to show that an
impoverished child, can become an inspiration abdrefactor. Not only are models chosen from
within the MCF family, but also many people fronoand the world come and spend time talking
with beneficiaries to inspire them to work hardeyHhoo share their stories of hard ship and
overcoming, this helps the beneficiaries to undacthat they are not the only ones who are over-
comers, but there are many all over the world wdneHaced difficulties, and through hard work, a
spirit of learning and education have overcomefoBeMCF grew so much, Dr Mulli, or Daddy and
Mummy were and still are the inspiration to studych Both came from impoverished backgrounds.
Through hard work and a culture of learning andcation and adaptation both became very

successful.

The MCF Construct seems to have Educational Captakecially in comparison to the setting from
which the beneficiaries came from, which “includefue systems, thinking patterns, models and the
like, which can facilitate ... the attainment of leimig and educational goals” (Ziegler & Baker, 2013.
p 27).

6.1.2.3. Social Educational Capital

The Social Educational Capital of MCF consists|bfree staff at MCF and decisions about support
and development of each child are made in conguitaf a team of people which will be discussed in
detail. Important in the development of the chiided MCF is that they first and foremost know they

have a Daddy and Mama, who provide for them.

For many a “Daddy” is first and foremost a provided the person who ensures that there is an
environment in which he/ she is taken care of. géreeption of “Daddy” in the Kenyan context is
somewhat different and more formal that “Daddythe Anglo-Saxon, Western European context.
The Daddy and Mummy are the ones that not onlyigegwut provide counsel when needed in

making decisions or facing times of crises. Altloé above is promised by the MCF founders.

The matrons ensure that the little children alltbetdaily care and love that is needed when gr@win
up. Closely working with them are social workersl @astors who assist when needed. Other key
people are the teachers, who not only teach, taltvdéh various emotional issues that may arise

because of traumas experienced. They are givemiped training, especially since not only do the
93



children have various levels of trauma, but becadiskee nature of the children and their
circumstances they will also often have a larggeant ages in their classes, because some children

arrive quite late to MCF with little or no schoddimnd are placed in an appropriate school level.

For the older children the program coordinatoretbgr with the team of social workers, teachers and
various coaches and club leaders will decide whidgram will most likely be most beneficial for
which beneficiaries, especially when they are naakies. Of course each child has a choice of which
club they want to be a part of, once they undedsteow MCF works, for new intakes, however, the

coaching is very necessary. Daniel Muindi, sailliginterview,

“We are trying to encourage them through educatimha&so through giving activities to
know their talents. Afterwards we put them to ceifé areas to their talents, for example if it
is singing, after noticing their talents, we inwlthem in singing, so we can nurture their
talents. We have children in Karate and acrobatgplve them in their respective their

respective talents...”(Appendix K)

The coaches are involved with the MCF beneficianies daily basis in a very personal way (Figure
14 shows how some coaches have more than oneitbla MCF, the karate coach joining the

football coach for some fun match during the afberr).

Each new child is assigned to an older child ofstume sex. The older child becomes a mentor for the
younger child, encouraging and guiding as an adger or brother. When the beneficiaries are older
at high school for example they are encouragedaught to help each other with their homework.

For those who are planning on attending UnivemitZollege and who have the aptitude, they are
also assigned mentors, who normally come from.stéiése mentors will regularly meet with the
mentees to help them set a development plan of. &et/ond this, MCF also offers seminars on goal
setting and career development before and whilefaries are at post secondary school to ensure
that the mentees can remain focused and get thadbese possible for their lives. The
comprehensive and complex social capital of MCEdliy and indirectly contributes to the success of

the learning process of the participants (ZieglBakker, 2013).
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Figure 14 MCF coaches mentoring and coaching on the football field (karate and soccer coaches)

6.1.2.4. Infrastructural Educational Capital

In the context that most of the beneficiaries weye into, or found themselves in, there were very
few or no educational resources available for tewrelopment at all. MCF has developed a full
infrastructure to provide many materials to devatapous skill sets and talents. To name a fewyear
years development is fostered through various faigtire books to read and a special play ground fo
small children. Although this may seem standaresérkinds of developmental things are not found in

poor Kenyan neighborhoods.

At an early age, music and dance are taught amtiged, both from a traditional and spiritual
perspective. As the children get older they areoegd to various learning resources from sciencg lab
computer labs, always adequate school suppliesexbtdooks — which also are often not the norm in

many neighborhoods in Kenya.

As the children get older they have the chancettgypate in one or more clubs, in fact they must
participate in at least one club. The possibleshute: the environmental club, karate, soccer, dram
choir, dance, acrobatics, science, community dewedmt, and student Christian club (Figures 15, 16
and 17). They always not only have the necessatgriahneeded to participate in the club, but also
when they qualify for various competitions are asduhat they will have the necessary uniforms,

transport and lodging to make this possible.
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Figure 16 Science lab, computer lab and MCF outreach to internal refugee camps

One example of what each child must do in ordexido learn how each situation is interconnected
with other situations, is tree planting. Each clnildst plant at least one tree, which she/he must ca
for until it large enough to survive on its own.ryaoon the child recognizes that she/he can be a
benefactor and at the same time help in changmegiironment. This situation is used as a learning
experience for the new beneficiaries, and alsahildren can see all the more mature trees from the
brothers and sisters before them and how thesg ligage already helped to change the environment
that they now are benefiting. (The micro-climateMF Ndalani has improved by 1.5-3 degrees
Celsius as compared to the surrounding areas wioetrees have been planted) (MCF Farm
Manager, Joshua M. January 2013). Figures 18 amstid® the greenhouses in which seedlings are

planted for later planting by the beneficiariesrentioned above and other volunteers.
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Figure 17 Karate, Choir and Acrobatic Clubs

For the trees and all other plants and crops tieafioaind on the MCF farms, as well as the treefs tha
surround each of the homes to stay green and grow Was made retention ponds (see Figure 17).
This ensures that the environment stays green laifttan have the chance to learn about water
harvesting. They grow up in an environment whiabvjates solutions to climatic hardships and shows

how they can be part of the solution.

Although compared to many European and North Araergchools, the educational “toys” are not as
present, MCF has been able to use and develomttir®@ement in which they are in and develop it in
such a way that foster learning on a continualsh&$aving said this, compared to most Kenyan public
schools, especially in impoverished neighborhotiis material, programs and clean green shady
grounds offered by MCF (see Figures 21, 22 and&3)utrank many other schools, especially
schools form impoverished and often even otheripgichool (Tooly, Dixon & Stanfield, 2008;

Ouma, 2001; Oketch & Ngware, 2010; Abagi, 2000).

6.1.2.5. Didactic Educational Capital

Not only does MCF base its educational design enédluired standards provided by the Education
board of Kenya, but works closely with EducatiompBements and Departments of Social Work of
various Universities and Colleges to ensure theit #taff are not only informed of the latest
developments, but also implement various prograasgd on the experience and intuition of the

founder, Dr Charles Mully.
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Figure 18 Seedlings being grown for planting various kinds of native trees which are adapted to the local climate

Figure 19 Seedlings being grown for planting various kinds of native trees
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Figure 21 groups of children in guided play

Figure 22 the playground for the younger children, climbing structures, swings, slides and merry-go-rounds
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Figure 23 the courtyard for the middle school children: clean, a lot of shade and green

Some of the MCF programs have been recognized as being so successful and innovative that

they have become a benchmark for other organizatiod case studies of students from various

Kenyan universities.

On a continual basis, various teacher and socigtevpmeetings, workshops and seminars are offered
for the staff to ensure that continuous assessnmepipvement and development takes place. Since
there is continuous feedback in weekly or bi-weekbetings there is an assurance the continuous
improvement is taking place, underlined by the laguaining sessions for all staff involved in the
educational development of the beneficiaries.

These trainings are not only based on superiorctdmethods but involved all aspects of the
development and rehabilitation of the children.pfidlin this development, are surely former
beneficiaries who volunteer their time as teachsrthey wait to attend University or college. Many
bring in their own experience as a help to enswaethe best possible teaching takes place. One
example is an award given for the best “Religioadrer in the district” given to a beneficiary who
had not even attended University yet, but was wvelening. She is now attending a post-secondary
school of medicine. As Lipsey & Wilson (1993) eaV, training based on superior didactic know-
how can easily yield improved effect sizes of astehalf a standard deviation the assumption and
informal observation is that the didactic learngagpital component of MCF plays an important role.
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6.1.3. MCF as it relates to Educational Learning Cpital

6.1.3.1. Organismic Learning Capital

At MCF physical fitness is highly valued. Not oridyphysical education part of the daily required
program, but on three afternoons, Mondays, Satsrdag Sundays, from 3pm — 5pm all the
beneficiaries are required to participate in onthefgames offered: football (soccer), athletics,
handball, volleyball and netball. This is the mioim of physical athletic movement that all the
children have to be involved in. When interviewangard winners and staff, the comments were often
made, “that sports refresh the mind”. It was conéid by the staff that this is also explained to the
children on a regular basis. Even those who waké&ltb study longer, or extend their homework time
into those slots where athletics take place, tleyat allowed to, but have to go and get some
physical movement. Those who show a special ajgtitadcertain sports then are able to join for
example the Karate or Acrobat club and they thérmgedditional 2 to 3 time slots of training per

week.

During competitive times and in preparation for $sres outreaches they practice on a daily basis from

4-5pm. The following table gives a brief overview.

6am -6.30am In School Extra-Curricular Activities
Curriculum (Weekly) (Time 4pm — 5pm)
Monday Personal and Physical Education(P.E) Games- football, athleties)dball,
compound cleaning volleyball and netball
Karate and Acrobats Training
Tuesday Personal and Physical Education (P.E) | Karate and Acrobats Training
compound cleaning
Wednesday Personal and Physical Education (P.E) Prayer Day

compound cleaning

Karate Training (5.45pm-6pm

Thursday Personal and Physical Education (P.E) Drama Practice
compound cleaning
Friday Personal and Physical Education (P.E) Choir Practice

compound cleaning

Weekend Programme

Saturday Personal and General Cleaning and 3 pm — 5pm — Games Games- football,

compound cleaning Home chores athletics, handball, volleyball and
netball

6.30 — Karate Training

7.30am

Sunday Personal and Games- football, athletics, handball,
compound cleaning volleyball and netball

6.30 — Karate Training

7.30am

NB; During Competitive Sporting Season, the Members of MCF Karate Club as well asthe MCF Mission Team(Acrobats,
Choir, Poems, Drama) practice on a daily basis after classes (4 to 5pm)

Table 6.2 Sports Schedule at MCF
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6.1.3.2. Actional Learning Capital

Actional Learning Capital is dealt with on a vemglividual level. This can partially be observed at
MCF, when children enter MCF after the normal sd¢lame entrance and they have missed or never
attended school before. These children, once ehtare allowed to go through the primary grades at
an accelerated rate, as long as they are capabhthigving the required skills and learning repesto
required for each grade level. Pupils in the schaot continually exposed to more and more

challenging situations, expanding their learningeréoire.

6.1.3.3. Telic Learning Capital

Very soon after the children enter MCF, they aleedg0 express their career goals. Then it is
explained to them to achieve those specific goatwm education is required. Daddy and Mama
Esther, as well as the whole team at MCF, encoutagehildren to aim high. As they get involved in
the various clubs and sports, they too are askeitan success. In each case discipline is taaght
the way to achieve those goals, whether it is tinaatensive practice or studying. The environment

to support goal making is given at MCF from staémbers.

Each person interviewed stated a very specificgaibnal goal. At a very early age these goals are
formulated and written down, as these become thesatimn to achieve well in the final exams of

primary school (grade 8) which become the basentfy into High School.

Of all the beneficiaries that completed primaryaarat MCF, 75% go on to pursue High School, the
entrance being based on qualifying entrance ex@fhose who graduate from High School 85 % go

on to pursue post secondary education.

The beneficiaries are helped to understand, whislsipilities and actions are necessary to enable
them to reach their own personal anticipated gaatswhich sub goals are needed in order to reach
their larger goals. They also received seminargaah setting once they are in High School. In tenth
grade they get some general information at cargs.dn 13' grade they specifically get coaching
with a panel of staff, made up of a program coattin teachers and social workers to help them

recognize their goals and coach them as to howabeld reach them.

6.1.3.4. Episodic Learning Capital

Episodic learning capital concerns the simultanegmad- and situation-relevant action patterns that
are accessible to a person (Ziegler & Baker, 2@023). The beneficiaries are exposed to as many
situations as possible to make it easier for theapiply some learned information to real life

situations as far as this is viable.
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They have a chance, for example to understandiinerh trees are present in the micro-environment,
in Ndalani, for example, not only is it much cooleut the ground can be cultivated much easier than
if it is baked in the sun. They have a chance @irtimmediate environment to see the interplay
between, trees, environment and the affects thege ¢n the micro-climate as well as the agriculture
Even the signage reminds the children every tireg gass the nursery (Figure 24).

The children not only have the chance to planstthemselves, but also see staff members and other
volunteers planting trees and are able to watchré®s grow over time; this helps them to discover
the impact of their own actions on their own aslaslthe larger environment around them (Figures
25, 26 & 27).

Figure 24 MCF Climate Change Nursery - signage reminding beneficiaries and staff

Figure 25 A freshly planted tree that has been raised in the nursery
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Figure 26 MCF staff assisting tree planting (volunteering their time)

MCF has its own climate change nursery in Yatta, here seedlings are raised and then planted

by beneficiaries, locals, Kenyan University Students who volunteer their time, as well as many
international volunteers.
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Figure 27 Dr Charles Mully explaining the importance of tree planting

Another area of applied learning is with the meldétiaics and the training on nutrition and hygiene
and their impacts on health. Many of the benefiegahave experienced what happens when some of
this basic knowledge is not known, or some of tiecipals cannot be followed for various economic
reasons. All the children can walk to the medidiaic on each site whenever they have a need and th
nurses and doctors who are present are also invaivearious seminars for the all the children.
(Figure 28 shows the clinic on the MCF Ndalani tawa).

4

Figure 28 The MCF medical clinic at MCF Ndalani

6.1.3.5. Attentional Learning Capital

MCF does everything in its power to help all thédren to be able to focus on their learning and
development. One way is to ensure there is as &ttkiety as possible. This is taken care of thncug
well balanced diet and an assurance that theic lo@gds will be met. The diet does not include any
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junk food, or even sweets, except maybe once a weeapecial occasions. The specialized diet
combined with adequate physical movement ensugesd digestion as well as a well functioning
brain, (at MCF there is no documentation on thig,ibis practiced based on the knowledge the
founder, his wife and the staff, have acquired. \Kimg that all their basic needs will be met is a
condition that many of the beneficiaries have néekor experienced in their lives before. This

makes it much easier to focus on their learning.

When one takes a look at the “Typical Day Schedalele” for the children at MCF, one can see that
the days are scheduled from 6:30 through to 7:3@prall children up to 4 grade, for those up td"8
grade their days are scheduled from 6:30 throughG0pm, and for those in High School from 6:30
through to 9:30 pm. Even those children and beieeigs who are considered child- and teenage-
mothers have a full schedule from 6:30 to 7:30 pee(Table 9, 10, & 11).

All the clubs and activities are designed to helphechild develop physically but also to develogirth
own interests, thus having an expanding area olvladge as well as expanded skill sets that can be

applied in various settings.

Although each group does have short breaks, ametdoreak is planned and is ensured that it is used

either to stay active in organized games or totm@a hobby in the context of a club.

Part of the daily schedule is a time of devotiod an Wednesday evenings a time of prayer. Not only
is this time focused on spiritual development,dmgecially on raising an awareness and discipline o

thankfulness and forgiveness.

All the children are taught to forgive those thavé wronged them. When they have forgiven they are
encouraged to look forward and focus on the gotatéuthat “God has in store for them”. Every time
of prayer and devotion is started with thankfulnesgd gratitude.lGterviews with MCF pastors 2013

As highlighted in the research project Emmons amCilough carried out, people who practice
gratitude are generally more satisfied with lifel @n“related benefit was observed in the realm of
personal goal attainment: Participants who kepitgde lists were more likely to have made progress

toward important personal goals (academic, intasg@al and health-based)”.

These practices seem to impact the children in aymiofound way that they do not stay focused on
their traumas once they have been counseled effctbut focus on what they now have and on their
future goals and are not distracted by anxietyt &fahe plan of the founder of MCF, when planning
the days for the children is to keep them healtityfacused on the present and future. As one @n se
from the daily plans, based on attention spanaci @ge group there is interplay of lessons, simuit
long breaks rounded off with a time of games angsjgal activities before once again attending to

homework in the evenings.
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It should be noted that none of the beneficiamgsrimary and secondary school have access to

television, computer games or mobile phones. Tieama they do not have these possible distractions.

The effectiveness of not having these distractibosfilling the time with planned activities
conducive to development is confirmed in David Bel’s study (2009). In his study based in the

USA, “Poverty and Potential: Out-of-School Factansl School Success” he says that,

First, studies of school-age children during theost year and over their summer break
strongly suggest that most of the inequality inrétige skills and differences in behavior
come from family and neighborhood sources ratham from schools. The research evidence
is quite persuasive that schools actually tenédice the inequality generated by OSFs and
have the potential to offer much greater reductlefdscond, despite their best efforts at
reducing inequalities, inequalities do not easiyagvay, with the result that America’s
schools generally work less well for impoverishedity and much better for those more
fortunate (Berliner, 2009. p.6).

He further states that there is a clear link inThends in International Mathematics and Sciencelyst

(TIMSS) and the Program on International Studerge&Asment (PISA) scores and poverty.

Comparing the scores of schools in 58 countrigkerT IMSS pool against only wealthier
American schools, instead of overall averages, m#h@link clear. Looking first at the
American schools with the lowest levels of povertykere under 10% of the students are
poor—we find that the average scores of fourth gracherican students are higher than in all
but two of the other 58 countries. Similarly, in Aritan schools where under 25% of the
students are poor, the average scores of fourttegkenerican students are higher than all but
four of these other countries. On average, themytakil% of American students of all races
and ethnicities (about 15 million out of some 5@lion public school students), attend
schools that outperform students in 54 other natiomathematics. These are schools,

however, that have few poor students (Berliner 22(06).
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Typical Day for Children in Primary School

Primary School (L = Lessons - each takes 35 minufes

MORNG AFTERNOON EVENING
6.00am| 6.30am| 8.10am | L2 | 9.20am| L3 | L4 | 10.40am| L5 [ L6 | L7 | 12.45pm | L8 | L9 [ L10 | 3.30pm| 5.30pm | 6.30pm | 7.30pm
6.30am| 7.15am| L1 9.30am 11.00am 2.00pm 5.00pm | 6.20pm | 7.30pm | 9.00pm
Wake | Break Lessons Break Lessons Break Lessons Lunch hesso Games| Supperl Devotion Preps
Up [fast class 5

to 8

Table 8 Daily Schedule in MCF Primary Schools
Secondary School (L=Lessons — each takes 40 minytes [ ] [ | | | | |

MORNG AFTERNOON EVENING
6.00am | 6.30am [ 8am | L2 | L3 | 10am | L3 | L4 | 11.30am |L5 | L6 | 1.10pm |L (L |L |4.00pm |5.30pm | 6.30pm 7.30pm
6.30am | 7.15am | L1 10.10 11.50am 200pm |7 |8 (9 [5.00pm | 6.20pm | 7.30pm 9.30pm

Am

Wake Break Lessons Break Lessons Break Lessqns Lunch Lessong ame$s| Supper| Devotior] Form ]
Up [fast to 4
Table 9 Daily Schedule in MCF Secondary Schools
Vocational School (L=Lessons — each takes 40 minsje || | | | |

MORNG AFTERNOON EVENING
5.30am | 6.30am | 7am— | 8.10am | L2 | 9.30am | L3 | L4 | 11.05am | L5 | L6 | 1245pm | L (L | L [ 4.00pm | 5.30pm | 6.30pm 7.30pm
6.30am | 7.00am | 7.45am | L1 9.45am 11.25am -2.00pm |7 [ 8 | 9 | 5.00pm | 6.20pm | 7.30pm
Wake up | Break/ | CM Lessons lessons Lessons Lessong CM| Supper | Devotion| Time
& fast take pick with
personal babies their their
chores to ECD babies babies

from and
ECD sleep

Table 10 Daily Schedule in MCF Vocational School




Although by American standards these beneficiamagld all fall into the category of extreme
poverty and should have of the lowest scores. Hewelie MCF construct, which is much more than
a boarding school, it is a construct that encongzaal of life of the beneficiaries and seems t@ad
what happens if resources are applied to all thEes(8ut of school factors) that Berliner discusees

his study.

... interwoven out-of-school factors that influenckatoccurs in schools have been
described. Although the literature demonstratirgdfiects of each of these factors is
sometimes controversial, existing evidence stitkpasively suggests that OSFs do have
powerful effects on schools. The effects of manyF®8n low-income students make the job
of schooling those students much harder. Moredkerfactors are intertwined, so their
victims often are hit with multiple blows. Pre- andonatal factors overlap with medical and
nutritional factors, and these factors are notpretelent of the environmental pollutants,
neighborhood, and family factors that have beewgri®sd. These all relate in turn to the
availability of and participation in extended leiagopportunities for children (Berliner,
2009, p.39).

The construct of MCF, seems to effectively deahwlitese OSF as much as possible to be able to
create various opportunities for the beneficiatietake advantage of various types of Educational

Capital as well as develop various types of leaywigpital while in the MCF construct.

This may suggest the overall achievement of maaytawards and school achievements on KCSE

scoring.

Although the MCF has only been observed in thidystthe preliminary findings and the results of the
numerous awards for both the organization and riradiyiduals suggest that the MCF construct is an
environment that is conducive to helping thosénadonstruct to achieve well and have better clsance

at winning awards.

Furthermore, the MCF construct appears to fit tti®tpe model on many levels, this would be a
case to further study to discover the long termaohmn such a large group that would seem to have

the ideal preconditions for marginalized to bec@mecessful in society.

A question remains open, as to what the long tesults of some of the trauma that many of the
beneficiaries experienced before coming to MCF heaye on them and if this would have any

bearing on their success factors.
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What the MCF construct attempts to do, is to prexad much educational capital as possible and
encourage all the beneficiaries to take advantageese, through various policies as well as pangnt
(through well trained and chosen staff as welhasfounding family), coaching, counseling and
teaching. The choice as to whether the educatmapital is used to the most beneficial level, seems
remain the choice of the individual, for each teelep their own individual learning capital. When
the choice is made to do so, this is very strosglyported within the MCF construct so that every
beneficiary who chooses to develop their learniggjtal can do so, thus opening possibilities to

achieve excellence and win awards.
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6.2 Part 2: MCF Awards and Achievements

6.2.1. General Overview of Awards and Achievements of MCF beneficiaries
up to date

The awards and achievements are summain the graptbelow. (The complete list can be founc
Appendix D).

Award Winners and People with Distinction
(non MCF scholarships)

16
14
12

(o]

oONBMO

Figure 29 Award Winners and People with Distinction (non MCFScholarships)

As seen in Figure 29 abouég distinctions and awards are awarded acrosséer of disciplines.
(Entrepreneurs were included as this shows a oattsiinction as well). The majority of the awa
were awarded in academics, however, this does eahrthat the other areas are less successft
that there is may be more recoiion in the academics. It would have to be furthedied to

determine if there would be a difference in numtfeawards given in the various are

Although for the case of the study the focus was@mMCF awards, it is valuable to also see
awardsgiven to MCF students, since these scholarshipsleiaem to enter places of higt
education where they then later are able to eaneswards as was also the case for some «
award winners, as can be seen in the

The process of getting a MC3€holarship is also a challenging process, whichade up of thre
parts, scholarly ability and grades, community lmgment (that is within both the MCF context ¢

beyond into the community), a disciplined lifestgied a hard work ethic as obserby MCF staff.
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Based on availability of scholarship funds fromhtithe MCF scholarship fund, potential candid:

sometimes wait between one and three years beéimg bble to attend college or univer:

All MCF Award Winners and People with
Distinction

Academic
Distinctions
8%

Athletic
7%

Social/
Environmental/
4%

3%

Figure 30 All MCF award winners and people with distinction

More than half of the total awards in the form dfiglarships come from within the MCF syst
(Figure 30), in the form of scholarships, theseob®e a necessity for the beneficiaries otherwisg
have no chancef being able to afford to go to University. The dee perform well is the prerequis

to be able to receive one (in all three areas agiared in the previous paragraj

When looking at the awards and scholarships be#tidelsICF scholarships oneable to notice that
the distinction is spread over various disciplineshown on the pie chart below Figure 31). "
would suggest that MCF encourages excellence inwadisciplines, making it easier 1
beneficiaries to practice excellence in tffield of choice and are enabled to achieve excedén
that field.

It should also be noted that the vocational andhiegs training that the list of 15 entreprene
received was provided by MCF. These 15 businesemihave achieved success in they are able

to run their own businesses and in some case®acreatth and jobs for othe
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Disciplines of Award winners and Scholarship
recipients (without MCF scholarships)

Figure 31 Discipline of award winners and scholarship recipiats (without MCF scholarships)

Some of the above distinctions weredy achieved after the MCF beneficiaries had goneene
going to post secondary educational institutionghe MCF scholarships need to be noted as a r

in encouraging and making awards and distincticssitxe
6.2.1.1. General Distinctions of the MCF Schools

It should also be noted that as a group of motisatadents and teachers the MCF schools have
able to achieve excellent standings repeatedly tover. The following standings show the final ex
results of the primary schools, requirey all schools in Kenya in thé"§rade, as well as fin:
standings of 12grade exams in the secondary schools also regojratl Kenyan schools. Each
the primary school standings has two results onéhiozone and one for the whole region. Tisults
are from the first exams held in each school @3

As shown in Figure 32 from 1996 to 2013 the MCF lddaPrimary School placed in the top 10 in
zone 10 times, ( four of which were first placeptef which were second place and one w®, 4",
8" each). The Figure clearly shows that in the 16s/eacorded the Ndalani Primary School
scored in the top 10 more than half of the yeagar(g 63%), in the top five 9 times (56%) of thaei
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MCF Ndalani Primary Zonal Standing
1996 - 2013

Figure 32 MCF Ndalani Primary Zonal Standing 1996- 2013

District Standing of MCF Ndalani Primary
1996 - 2013
8
1 1 1 1 1
» 5 - U 59
1to5 6to 10 11to 15 16 to 20 26to 30 40 to 50 51to 60

Figure 33MCF Ndalani District Standing 1996- 2013

For the district standings a district report wasgiven every year, (see the list in the appe B)
from 1996 to 2013. Howevefrom the numbers provid (Figure 33)one could see that the sch

reached the top 19,times, 8 times in the top

The MCF Vipingo Primary School, which was startetét, and wrote thprimary exams in 2009 fc
the first time, has achieved a plaent in the top 10 every year up to 2013.
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As the graphs below show, on a district standiray edi the years of inception have placed
Vipingo Primary in the top 15 in the Zc (Figures 34 and 35).

MCF Vipingo Primary Regional Standing
2009 - 2013

1to3 4to6 7to9 10to 12

Figure 34 MCF Vipingo Primar y Regional Standing 2009 — 2013

MCF Vipingo Primary District Standing
2009 - 2013

1to3 4t06 7t09 10to 12 13to 15

Figure 35 MCF Vipingo Primary District Standing 2009 — 2013

115



The Secondary Schools all must administer natiexains throughout Kenya. The results of thest
then compared with one anothehe first MCF Secondray School Ndalani administeneaims in the
year 2000. Tie school has placed in the top 3 every year exaegtwhich was I place within its

zone (Figure 36).i8ce the first exams they have placed in the tepefy year irregional standings
(Figure 37).

Ndalani Secondary Zonal Standing
2000 - 2013
8
4
. .
P1 P2 P3 P4 PS5 P13

Figure 3€ Ndalani Secondary Zonal Standing 2000 2013

Ndalani Secondary Regional
Standing
2000-2013

4
3 3
2
' 1 1
P1 P2 P3 P4 P5 P7

Figure 37 Ndalani Secondary Regional Standing 20C—- 2013

The MCF Yatta Secondary School was able to achtex¢op 1itwice in Zonal standings, since
pupils first wrote their secondary exams in 2! From a district standing theyaced it the top 25 3
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times (16", 17" and 2%'). (Standingzof all MCF schools can be found irppendi> B and Appendix
C). The above andings of the schools show, that as a group afgti@y continuously achieve ve
well, regardless of which physical location the M&fhool it (The location of each of the thr
schools can be seen on FiguBb@low). This may suggest that the MCFn8wuct has effectivel

been expanded to more than one physical loc.

Location of MCF Secondary and Primary Schools obseed
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Figure 38 Location of MCF Primary and Secondary Schools obse&ed
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Although the school standings are reporteoverallresults of all the pupils, whether it is on tH"

grade exanto show the primary school rankin¢ or the 13' grade examsp show the seconda
school rankingsthe results show that each of the pupils are abpetform extremely we. The
results seem to suggest that the system or cohsthich has been developed, as previol

discussed, is very successful in enabling manylptppitake advaage of the educational capital
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hand and to each develop their own learning cagitatessfully, even if not all of the beneficiaries

achieve awards and distinctions.

6.2.3. General Achievements and Awards for MCF antbr the Founders Dr. Charles Mulli and
Esther Mulli

Part of the environment, in which the beneficiadeMCF grow up in, is one of achievement and
awards, as can be seen of a list of the variousdsthat MCF and the founders of MCF have

achieved over the years. Below is a list of tharas to date.

1999 - Dr. Charles Mulli was awarded fRebert W. Pierceaward by World Vision International for

his exemplary work in humanitarian and Christiarviee to the less fortunate people in the world.

2002 - Dr. Charles and Mrs. Esther Mulli were adear the‘Angel of Hope” award for their
humanitarian work among the needy children of tiedvby World Vision International, Canada in
2002.

2003 - MCF agriculture department became theifidigenous owned farm to acquire taero GAP

Certification and only second in the republic after an inteometily owned company.

2007 - Dr. Mulli was honored with thiibilee Insurance Company Samaritan’s Award awarded

by the then Kenya Minister for Finance, Hon. Amaminya.

2008 - Mrs. Esther Mulli was awarded théeart of Africa” award and nametWoman of the

Year!”

2008 - Dr. and Mrs. Mulli were awarded with thled Assets Internationalfor their exemplary

service to the needy.

2009 - Dr. Mulli was conferred with dtionorary Doctorate degree in Humanities by IMEA/ United
Graduate College and Seminary, USA who recogniz€d s a Ministry of Honor and Mulli’s
commitment in the service of humanity for the Btyears. He received an international endorsement

from the Evangelical Church International.

2009 - Dr. Charles Mulli was awarded witlaad of State’s Commendatiorconferred by His
Excellency Honorable Mwai Kibaki, the president aoednmander-in-Chief of the Armed Forces of
Kenya. This was an Award of orders, decorationsraadals of the Head of State in recognition of
outstanding and distinguished services renderéaketpeople of the Republic of Kenya under the

auspices of MCF (mullychilndrensfamily.org, 2013).
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6.3 Questionnaires and Interviews

6.3.1 Questionnaire Beneficiaries QELC

The challenge of using the QELC in the constructiVii€ that in general terms all beneficiaries have
very similar environments in which they are growiung They could potentially have very similar
Educational Capital and each has similar oppoiesito develop their Learning Capital. However, it
should be noted, that each environment is very miymand the interaction between various staff
members and other children varies from child tédgtdcation to location based on the “human
factor” (the complex human interaction and peraeptf these interactions is different for each
person). From a systemic and physical environmestie goal of MCF to provide equal opportunity
for all beneficiaries. On the one hand this maya&xrghe lack of correlation in most areas; some
possible reasons will be explored. On the othedhsimce the construct MCF is a constant, if there
are correlations they may suggest either perceptiomdividual experience within the construct or
individual choices within the MCF construct. Theg# also be explored. Each of these will be looked
at individually as to why or why not there were fev@ot correlations. Correlations were looked for

using the significant two tailed test.

Although there are some reliability issues discdssehe validity section of the dissertation itava
determined to look at correlations in the followirgas and view these as general trends that would
need some closer attention for verification andgi{I hose areas of Educational and Learning Capital

that had very significant reliability issues we further pursued.)

To ensure better reliability, where necessary ti@pswere taken; firstly, to improve reliabilityrtan
questions, were taken out (F12, F45, F47, F10, B8&8hown on Table 11 below, secondly a
comparison was done if reliability issues wouldrproved if only those born before 1995 were
used. The author decided to test this, since thenastion is, that as the beneficiaries get oldey th
become more proficient in English, since it is tlsgicond, third and sometimes fourth language.

Reliabilities did improve in certain areas as carséen in table 12 below.

After analyzing the questionnaires correlationsenfest searched in general in each of the
Educational Capitals and each of the Learning @mpiThree Sig. (2-tailed) correlations could be

found, two of which are very significant.
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Educational Capital take out Reliability Pre 95 Relability

1. Cultural F12 .623 .650
2. Didactic F45 .614 671
3. Organismic .629 .626
4. Actional F47 .689 .719

Learning Capital

5. Attentional F10 .607 .589
6. Episodic .654 .657
7 .Modifiability .594 .653

8.F69to F74 .882 .876
9.1T F86 .596 .655

Table 11 Improved reliabilities of QELC for study

As seen in table 13 the three areas of correlatiohe various types of capital and awards were,
Cultural Educational Capital, Organismic Learnirgp@al and Modifiability Belief in the context of
the MCF construct (highlighted in the table).

Each of these will be looked at closer and disalisseto possible reasons for the correlations.
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Type of Capital

Economic Educational Capital

Cultural Educational Capital
*(F12 taken out)

Social Educational Capital

Infrastructual Educaitional Capital

Didicatic Educational Capital
*(F45 taken out)

Organisimic Learning Capital
Actional Learning Capital*
*(F-47 taken out)

0,609

Telic Learning Capital

Episodic Learning Capital

Attentional Learning Capital *(F_10)

Modifiability Belief

Angst Auszeichnung

IT

All n=232 Pre-95 n=14
Sig (2-Tailed) levebig (2-Tailed) leve

0,031 0,104
0,413 0,69
0,001 0,006
0,27

0,333 0,838
0,19 0,585
0,005 0,003
0,612 0,627,
0,816 0,865

Table 12 QELC correlations with award winners

*Denotes which questions were taken out to proaithégher reliability
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6.3.1.a Cultural Educational Capital Correlation with Awards

As mentioned for reliability reasons there were teports, one for all participants (n=232) reliapil
.623, and one for those born before 1995 (n=14@iéty .650. This does not show a big difference

in reliability, but the corresponding correlatiesults were quite different.

When using the results of all there was a greaetadion of 0,031 whereas when using only those

born before 1995 there was not such a significametation, with a value of 0,104.

This would need further research, but a possibidaation would be that, since cultural educational
capital includes as Ziegler states, “... value systahinking patterns, models and the like, which ca
facilitate -or hinder - the attainment of learnamgd educational goals... “(Ziegler & Baker 12) there
may be differences in Educational Capital of thoseeficiaries born after 1995 than those before.
The extreme growth can be seen in that when MCHaasled in 1989 there were 7 children taken
into the home, in 2016 there are 2447 beneficiani¢lse care of MCF. (as per website 28.01.2016). |
can be deduced that in the first years the beaeid, staff and volunteers would have had much
closer communication with the founders and a matienate understanding of their vision and

philosophy.

As various scholars have observed, there are ahgungfierpretations of the identity of organizatipns
these may evolve in the face of internal and exlestimuli (Corley Gioia, 2004; Dutton Dukerich,
1991, Fiol, 2002; Gioia & Thomas, 1996). In thewief these scholars, organizational identities
reside in shared interpretive schemes that menaodectively construct in order to provide meaning
to their experience (Gioia, 1998). These sharedraels might or might not correspond to their

organization's official narrative (Ravasi & Schul2p06).

It may be possible that as the construct Mully @eih’'s Family has grown more and more staff was
needed and the dynamics of the organization chamgadding various influences of various staff
members. At the beginning more of the beneficianieald have shared more of a similar Cultural
Educational Capital, meaning that this would notenaeen a deciding factor when receiving awards

within and beyond the construct.

It would seem however, that as the organizatiomvgrihat there is a larger chance that the identity
and “interpretative schemes” may not be as shaséivaas at the beginning, confirming that if one
does have strong Cultural Educational Capital aseahbetter chance of achieving awards and

Success.
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6.3.1 b Organismic Learning Capital Correlation with Awards

With Organismic Learning Capital the correlationswary significant in both cases when n=232 (all
participants) at .001 and when n=143 (those boforéd 995) at .006.

Organismic learning capital consists of the physjalal and constitutional resources of a person
(Ziegler & Baker, 2013. p. 29). This confirms wigsllisle and Gottfedson found, that to be
physically fit is an important precondition botlr &ports and cognitive activities (2004).

This not only relates to the nutrition that all ttéldren receive within the MCF construct, butoails

combination with daily sports activities.

The basis is provided through MCF; however, theltesvould seem to show that differentiation
occurs when the beneficiaries choose to go beywmdetquirements. The high correlation may be
explained by the fact that although all MCF beriafies must spend some time everyday doing sports
and being active, only those who wish can do extrégular programming as they relate to sports.
They are only allowed to remain in these extratsp@vhich are competitive) if they are disciplined
(which is observed by the coaches). More studiasdvoe needed to confirm that the discipline
learned in sports, to be healthy and fit are easityied over into other areas of life including
academic study.

The higher correlation for results for n=232 thiaose n=143 might be explained by a closer
involvement of the original founder who personalpent more time with earlier groups of children,
(than with the later groups) explaining the resaftphysical fitness resulting from proper nutnitio

and sports as they relate to success in varioas aifdife.

Although this is understood by the beneficiariespay have more impact coming from the founder
himself, or his biological family, than coming frostaff. However, this would have to be researched

more closely.

Although regular athletic activities are schedutbdye seems to be a correlation of those who do

more than is required and achieving success.

6.3.1. c. Modifiability Belief Correlation with Awards

The Modifiability Belief Correlation with Awards vgaalso very significant, for all at .005 and for
those born 1995 and before at .003. These aresigmificant correlation numbers. This supports the
strong impact of self-belief, that those individuaiho believe that they can improve themselves, or

“expand their action repertoire” are more likelyatitain an award.

Although all beneficiaries have similar opportuestiwithin the MCF construct, those that internalize

the belief that they can modify themselves throtigiir focus, trying hard to understand and learning
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from mistakes show a higher correlation with acareent. According to Busato et al. (2000), in their
study on “Intellectual ability, learning style, genality, achievement motivation and academic
success of psychology students in higher educatam® of their findings was also that intellectual
ability and achievement motivation were associgiasitively with academic success. It would seem
that high motivation means that one is able to dathl setbacks and adjust ones behavior and legrnin

to better achieve success, which fits into the fietdallity belief model.

6.3.1.d Specific correlations researched based on some findings from the interviews with award

winners

After having performed the interviews with the advarinners and the staff, the author decided to

pursue the following correlations. The findings tiren discussed.

1. Correlation between Sports and Awards (ActionalLearning Capital)

2. Correlation of Study strategies and Awards (Infastructural Educational Capital)

3. Correlation of perception of environment and awad winning (Infrastructural Educational

Capital)

4. Correlation of perception of how “Daddy” views hem and awards (F-74)

5. Correlation of Perception of what others think ¢ studies and award winning (Cultural

Educational Capital)

6. Correlation of perception that making mistakes$ a learning experience for the learners and

award winning (MB )

7. Correlation of focus and determination and winning awards (Attentional Learning Capital)

8. Correlation of goal making and award winning. (felic Learning Capital)

9. Correlation of self perception and winning award. (SV)

6.3.1.1. Correlation between Sports and Awards (Aminal Learning Capital)

The sig. 2-tailed value was .082. Which is sligiitigher than required to show a correlation, but it
shows some tendencies. This was expected sinceofnibet award winners in the areas of sports also
fared very well academically, however, the revavas not true, i.e. not all those who received award

academically received awards in sports.
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This would need to be looked at more closely argdoegd. However, to perform well at sports one
must be disciplined and it the discipline skillarieed while training in sports may be transferable
academic areas as well. The other factor thatglaje, as discussed, in the MCF construct all
beneficiaries must participate in sports throughbetweek, meaning that all participants in the

guestionnaire were active in sports because afettpgirements of the MCF construct.
6.3.1.2. Correlation of Study strategies and succefactors (Infrastructural Educational Capital)

Significant correlations could be found when logkat the study strategies and success awards. The

sig. 2-tailed value was .021. This reveals a vaggiicant correlation.

The correlation for study strategies was researoh&mbking for correlations between question
numbers 4, 16, 26 and 37. These questions weffeltbeing:

4. | get tips and support for my studies when dribem.
16. | have very good studying conditions for school

26. The good learning conditions that | enjoy, hakp to improve my academic performance
continuously.

37. Through my good learning environment | can de pf the top of class academically.

As discussed in the description of the MCF constiiue infrastructure is the same for all
beneficiaries, so all beneficiaries have the sappodunities, however, the strategies that each
develop within the construct will depend on theividlal.

Regarding question 4., within the MCF constructtdechers are available during study times for all
students, the above results may suggest that thas@re successful are those that recognize when

they need assistance, or they are the ones whorisknore often.

Regarding questions 16, 26, and 37, within the MGkstruct where the conditions are the same for
all the beneficiaries it seems that the differemesy be the perception of the quality of the condii,
I.e. the award winners perceiving the conditionbeosery good.

6.3.1.3. Correlation of perception of environment ad award winning (Infrastructural
Educational Capital)

Some possible correlation could be found when logkit the perception of environment and award

winning. The sig. 2-tailed value was .08his reveals some possible correlation.
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The correlations were looked at between the follgnguestions and winning awards:

16. | have very good studying conditions for school

26. The good learning conditions that | enjoy, hakp to improve my academic performance

continuously.

37. Through my good learning environment | can de pf the top of class academically.

This correlation was looked at as a comparisoheicbrrelation explored in the correlation of study
strategies, this correlation may suggest that gooitant deciding factor is that the learners ndy on
know they can get tips and support but actualiytlyetn and perceive that they are available. (Figure
39 shows pupils doing extra studies during brealk tbutside in the shade — an environment that they

would never have had in the conditions they wera bto).

Figure 39 Extra studies during break time, outsiden the shade

6.3.1.4. Correlation of perception of how “Daddy” vews them (F-74)

Within the MCF construct there is an unconditioredeptance coming from “Daddy”, “Mommy” and
the MCF staff regardless of success. These rasuitsrline the lack of correlation between the

perception of how “Daddy” views them and winningaads. (The sig. two tailed results were .532).

6.3.1.5. Correlation of Perception of what othershink of studies and award winning (Cultural

Educational Capital)

Significant correlations could be found when loakat what others think of studies and award

winning. The sig. 2-tailed value was .03his reveals a very significant correlation.
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The correlation for the Perception of what othéisk of studies and award winning (Cultural

Educational Capital) was researched in lookinguaistjion numbers 2,14,24,34 and 35.
2. Almost everyone | know thinks studying is vegartant.
14. 1 know a lot of people who find studying vemportant.

24. 1 know a lot of people who think that one sd@lvays be improving one’s academic
performance.

34. 1 know a lot of people for whom it is importémbe one of the best at school.
35. MCF spends enough money on me so that | cémeldeest at school.

With the MCF construct, education is esteemed heglly, however, it is possible that some of the
beneficiaries do not value education and studympighly as the MCF construct would want them to,

which might explain the correlation.

The correlation also suggests that within the M@RsEruct, those who surround themselves with
others, within the MCF construct, who value studyamd academic success, have better chances of

winning awards.

6.3.1.6. Correlation of perception that making misikes is a learning experience for the learners

and award winning (MB)

Being part of the MCF construct means that as afimary one comes from a marginalized
disadvantaged background. Part of the counseliogram is to realize that one can learn and grow
from mistakes made and one can still have a bfighte no matter what has happened in the past.
This thought process is deeply promoted at MCFs Ty explain a lack of correlation to winning

awards and learning from mistakes. The sig. twedasorrelation was .353.

In the interview Pastor Josiah summed it up wigliciure in the interview with him that underlines

the belief that one can learn from mistakes arldrizé. He said, There is hope for a change, even
though the tree is cut, there is hope it will gropragain. That is what motivates me...” (see Appendix
K). When asked about the tree being cut, pastorhlosiarred to this as being both the “bad” things
that happened to the child and their own mistakes.
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6.3.1.7. Correlation of focus and determination anavinning awards (Attentional Learning

Capital)

The construct of MCF, is quite clear as to the amhadfi time that must be spent in leisure activities
that promote health and the amount of time thatt tneispent doing homework. These activities are
regulated and are the same for all beneficiaridd©F. Since all beneficiaries live under the saare,

at least very similar conditions, both award wirsn@nd non-award winners would have a very similar

Attentional Learning Capital. The sig. two tailear@lation was .380.

6.3.1.8. Correlation of goal making and award winmg. (Telic Learning Capital)

At MCF, the staff and former beneficiaries will eft speak to all the present beneficiaries about the
importance of having goals and how important tregseto be successful in life. Goal setting has
become part of the curricula of MCF and they alleethabout regularly. Hence both award winners
and non-award winners will have some variationgazls. However, in the interviews with people in
the shadows and conversations these seemed tosstiggiethe determination of those receiving
awards all had high focus and determination. Whaild/need to be explored is whether or not their

determination was higher than that of non-awarchets. The sig. two tailed correlation was .195

Part of the discussions that staff and former belagies also have with present beneficiariesse al
facing obstacles that arise and how to overcoma.tiidis would suggest that the goals are to be

exactly that, “goals” and not just an unachievdhtaasy.

As Oettinger & Mayer (2008) found in their stud¥Xpectations of success predicted comparatively
high course grades and strong effort, whereasipas$itntasies tended to predict comparatively low
course grades and weak effort ...(and)...that positiaéasy negatively predicts academic
performance and study effort in students with lod high expectations alike...positive expectations

of success predict effortful action and succegsftformance...” (1199).
6.3.1.9. Correlation of self perception and winning@wards. (SV)

Self perception, building self worth and goal seftare some of the goals of the MCF counseling and
pastoring programs. Much time and effort is pub ithtis to help as many of the beneficiaries as
possible to manage life in adulthood. This coulplaix the relatively low correlation of self-
perception and winning awards. The sig. two tagledelation was .104. The staff is taught to help
each member of MCF feel that they are very valuahtEhave a high self-perception. One of the staff
members, Dennis Munyoki summed it up in the in@mwith him as follows, h MCF we believe

that all of us have been created from God, fromteswx tribe, small or big, marginalized we are

128



created to help one another. We create value feramother, to make a family, because we are valued

regardless where you come fronsege Appendix L)

6.3.2Quialitative Interviews Beneficiaries

During the exploratory qualitative interviews thangs and the same questions were asked of the
participants. All 38 participants have received @saf some kinds in various fields. The goal & th
interviews was to gather some commonalities thatilshpossibly be explored in a more detailed

manner.

The questions were also based on five forms ofatdhral capital: Telic, Cultural, Social,

infrastructural, and Economic as well as on the fwrms of learning capital.

The summary of the interviews and the conclusignthb author as they relate are based on the

above.

Discipline and the development of | ntellect

During conversations with those who had achieveardsvat MCF, a common response when asked
how they achieved it, “was hard work and disciplifiehey were able to set their own goals and then
achieve them (Telic Capital). To explore aboutdbeelopment of discipline in this setting the

question, “How did you come to learn to be discietl in your studies?” was asked.

All the 38 questioned answered the question sityilar

2. How did you come to learn to be disciplined ingur studies?

o 25of the 38 answered through examples of otherdpilnader, teachers, mentors,
pastors or other beneficiaries...
Examples of answers were:
“l used to go to class early...and | ask where | donderstand to get help from the
teacher” Joseph W.
“I follow what the teachers are saying, be punctaatl hard work” Joseph N
“l consult the teacher” Jackson M.
“The main thing is that although | was involvednrany activities, when | had free
time | utilized it well and asked for assistanaanfrout teachers...and fellow students”
Francis A.
“...talked to the teachers a lot” Faith N.
“Listening to the teacher and asking teachers felph..| put more effort and

rereading what the teacher has told us” Faith M.

129



“Listen to theteacher you have to find own time to go through material/eiste P
“I obeyed the teachers whatever they gave me iigasgents and finish them on tir
and consult my fellow clasates...we form group discussions...follow my pers
timetable, our teachers gave us a personal timetablyou don’t plan you cann
achieve.."Elizabet

o 9 of the 37 said by listening the advice ofeachers, “Daddy”, and/or oth
beneficiaries.
Some of he comments in the interviews we
“Daddy Mully encouraged me so much. My backgroursdblegn a big motivation. .
night time | would take-3 hours to do studies” Ken N.

0 Others made comments about becoming disciplinediitr hard work and stayir
focused.
“I work hard and have determination” Jacita '
“First thing being time conscious so that | canaltot of things, plan my timetak
for everything...strategizing your moves to achiexg goals...for clubs | do it wit
all my heart, with a lot of hard wk and determination...Fachool .l learned to
sacrifice” Fedelis W

The findings are summarized in Figure 38 be

How you became disciplined in your studie

How became disciplined in studies

B Examples of others

H Listening to Staff and
others

Hard work

Figure 40 how became disciplined in studies

Through the answergqvided, it seems safe to say that both instrudtidoe disciplined is given at
is lived in a very focused way. This would seenaxplain why more answered that they watc
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others, although 9 “made remarks about listening’ tearious staff, it does not mean that they do n

see it happen.

Quite the contrary, discipline is held very higblythe founders and all the staff. All staff mensber
are required to lead disciplined lives and arerun¢geved in this regard. During the interviews, many
commented that when getting encouragement fromedbhbaneficiaries, they were always encouraged

to work hard and be disciplined, so they soon leduthat success was connected with these factors.

It seems that as the award winners apply their fofrdiscipline and achieve success they do it again
and again. This then is seen by others and therd:ophe oldest questioned who went to University,
did not have older beneficiaries to copy and discet their own form of discipline or applied what
was taught to them by MCF founders and staff. Theyld share (and still do at present) their story
and this then is copied by those who are highlyivated.

Dominic K summed this up in his interviewAt'MCF the first thing we do is take Dad as fathed
Mum as mum, we also have social workers, havemolgels and teachers, we have some other
students who give good examples, groups and friendd choose those who can help me

academically”.

Living in a tight knit community, and being encogea to share success also encourages how to
achieve that success, as one award winner said gry.gdace you go (at MCF) people tell you, you
can succeed...you need to do this or that..”. Whkadaabout everyone B. explained, the founders,

staff, former beneficiaries and existing benefigiamwere meant.

Support and Social Factors

Within the construct of MCF, the terms “family” riénds”, “community members” mix. Within MCF
the beneficiaries are taught that all beneficiagiestheir brothers and sisters and that all k¢ st
belongs to their family. At present there is naesesh that shows that there is any community simila
to MCF, which is treating such a multi-ethnic, mitiitbal community of that size as a family,

providing support in a similar way.

During the interviews it became clear that the iqyaf support, especially in comparison to where

the beneficiaries come from would be vital to exelo
5. How is support given to those who show potentfal

29 of the 38respondents, felt very much supported and thiheilf were showing potential were sure

that they would be supported to compete or pagteifn competitions.

Some examples of support taken from the interviawgsas follows:
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“After completing grade 12 | was offered the chandeach Chemistry and biology to my brothers
and sisters which has helped me to develop andupgort in everything that | do. | am always

encouraged. Dad is always encouraging me to putisaiedream” (Benedict).

“l am given support for acrobats, we can organiaedports we play,, when there are meeting we are
allowed to perform and in school we are given enagement to continue in the same. They provide

good preparation” (Boniface N.).
“They make sure you get everything you need faress;”(Christine N.).

“Each club is supported and provided with uniforara are sent on tournaments, taken all the way to

the national levels” (Daniel W.).

“There are so many, in terms of academics we ate tbapproach our teachers if we have some
problems we can consult and the same is true fgpad...our education is not interfered by

anything” (Dominic K.).

The other 6 did not make a specific comment taginesstion in be very supported, but mentioned that
they got all their basic needs met, which inclutestthing materials and supplies and that they had
more than they ever had back “home” (their homerwfin). (So although they did not make specific

comments about getting support for potential, theynot say they did not get support when needed).
All 38 of the respondents made comments of recgigifot of support.

In response to the above question, there were diffaeent answers. 29 very clearly explained they
would get all the support they needed, these weesvard achievements that included various kinds
of travel, uniforms extra fees etc, and seemedt@ lan understanding of all the costs and extras
involved. There seems to be correlation with theke didn’t make a specific comment like the other
29, that they had received awards in more acadareas or social projects only, where extra uniforms
and expensive competitions were not related to tdveards. But all were quick to respond about their
thankfulness to all the support they do/did recei@v support is shown is summarized by Figure 41

below
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How is suppoit Shown to those that show potential

How is support shown to those who
show potential

M able to attend
competitions

M all learning materials
needed

Figure 41 How is support shown to those that show potentia

Social and Family Factors
8. MCF is a very large family, what kind of suppand encouragement did you ¢

37 of the 37 intervieed, felt they could get all the support they neeflem someone in the MC
staff.

The following answers show different aspects ofgiygport receive

“Many people encourage me... from my teachers, stadand ...fellow beneficiari”
(Elias).

“Teachersthey encourage me when | seem to lose hope in aggatcs and teach skillful
well and other beneficiaries and staff through pdavg the necessary materi. Home
department provides basic needs, food shelter botdiog and help me to concentrate
studies...Friends in group discussions show me hale ft..Pastors support me by prayi
for me” (Elizabeth).

“When | came most of the people they showed mebgdadior, ...They gave me storie:
people who were here before...And some brothers vehoesie ind are now acting a
teachers and be encouraged and see some themngachand some have gone so far
was able to know that this is MCF are not takingsi children in order to pass time but
more educated...” (Dominic k.

“Giving examples of ottrs who have benefitted, and sometimes have canfyesteught b

experienced people from the outside daily encoureye from the pastors” (Eibz
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“There are times when | remember the problems Ihacke | get discouraged and loose hope
and they encourage me and give me hope to keepiog‘¢Emmanuel).

“1 have my friends and they give me encouragemaiit, sbcial workers” (Everliste).

“The social workers advise me not to lose hope...Tiedy even to take care of things when |
am ill” (Faith M.).

From the interviews it became clear that every dwanner was sure that they would get all the

support they needed from someone on staff. Theseaweery quick response in all cases.

21. Who are the other MCF family members (besides Raadi Mama Esther) who were a large

encouragement to you?

Who were MCF staff members who were an encouragement to you

The responses about from whom they got encouragemencceed varied greatly. This seems to
reveal that having the large staff with variousu®points is effective in helping to encourage sesc
Factors might be “chemistry” between various staéimber and beneficiaries as well as the amount of
time spent each day with various professions. gt explain why most of the group got their
support from teachers (almost 75%). Very importantote as well, although the questions asked
were focused on MCF staff members who encouragad,th0.5% mentioned God as being an
encouragement. For the beneficiaries God is vely jest as God is for the staff. Everyone one is
encouraged to spend time with and talking to Gediaa be seen in the scheduled time of prayer and
intercession on the weekly schedule. Although restians were directly asked about the impact of

their faith, it seems to have a very large impacthe lives observed.

38 of the 38 made comments that the encouragersnespecially important from staff

members

10 specifically named the founders,

11 named Pastors,

9 named social workers,

28 named teachers

8 named management,

2 named matrons (from their early years),

1 named a doctor,
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15 named God

Some examples of the responses are as fo

“Daddy and Mummy ..they show me love and help me feel accepted arayslencourag
us to work hard and remind us about past, advise us to focus to meet our goals, tHe
us and teach us how to share what we have to ®tbose people who have hurt us.....
teacher and used to encourage me from Class 2 thdeiplined to be someone w
principles and stand strol, the Former headmaster...”(Stella).

“Pastors help me to grow spiritually, and help noesblve some spiritual issues; they help
when you are down. The coordinator, maybe | amtsécknay look after rr

The doctors and health workers they may lookr me. Teachers when | feel like | am
improving | can go talk to them and be encouragededucation is simple if you work ha
and how to choose a career and focus... most imptattiang is God, without him you canr
achieve” (Peter M).

“Most of the saial workers encourage me, at the dispensary, Itw@become an accounte

or doctor and they help me how to live to be swsfod's(Nichilos).

The findings are summarizedtime following,Figure 42.

Peers

Who were staff members who were
encouragement to you

Figure 42 Who are staff menbers who were encouragement to yol

24. Did you have specific friends (brothers orestst who supported and encouraged

along your path of succe:
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37 of the 3&ad specific MCF brothers and sisters were hadrgdanterest in the|
development. The othene of the 38, mentioned yes there arany, but couldn’t name ju
one.

The following are some examp

“Joel he encouraged me and sometimes he would comelass at prep time and help

subjects that were difficult for me” (Peter |

“I have been staying with people who are clevehramntme and they encourage me so mt
(Nichilos).

“Other beneficiaries helped me, one, he told meadlisciplined...Follow all th
requirements” (Mutunga

“One of them are at Nairobi University she conand encouraged us, she was a street |
before, when we see her motivation we see thadtahenade with that background, if she
we can too”(Mercy K).

“Have close friends, John Mwawo, we study togetrat sometimes we pray together :

sometimes wdn | am down he encourages me, we pray togethexti€hks )

The following Figure shows summarizes the findi

Peer Encouragement Impact

Peer Encouragement Impact

3%

H specific peers

many peers

Figure 43 Peer encouragement impact

25. What did this encouragement and support like?

12 said they learned by exampl28 said it was words of encouragement.
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(Some mentioned both which is why the sum is moaa 38) Others mentioned that the pe
explained issues about faith or helped to get tjinassues. Some examples of responses are:

“They advise me during difficulties, and they stangthing that they have” (Mauree
“...now the sisters and brothers encourage me thahé¢kough my parents passed away

| can make it, and be successful so that one day Igo back nd assist them” (Lilia.

“Every day, we live together there are always baigfthings, we are learning togethe
there is always some competition as to becomingése .. Without them | would not h¢
struggled through so much...Share different idead learn from one another, | used to thi
| had the worst story and then | learned that othieaive experienced the same or similar
we can make it together. Even here | feel thepsyshological support we share the st
dreams” (Ken N.).

“Some (brotlers and sisters) have told me to be patient, warkl hso that | would b
successful and use the opportunity at MCF, oncepipartunity is gone | cannot get it bac
(Joseph N).

“l got some encouragement from my classmates wieewave in class, mayb didn’'t get
some ideas that the teachers were saying, he ¢mljdand correct me and when | finist
high school, those who completed before me encedrag to stay and wait so that one d

could go to University, to keep on in whatever l@oing” (Francis A).

How encouragement is expres can be seen in figure 44 below.

How Encouragement and support was
expressed

30

25

20

15

Achsentitel

10

by example Words counselling and faith
issues

Figure 44 howencouragement and support was expresse!
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* it should be noted that some respondents answeréd more than one way, which is why the totals addp to more than 37.

Through the interviews, the large impact of formeneficiaries became very clear. All of those who
achieved success were very clear that it was “brettand “sisters” who were of a big help on a day

to day basis. Again there was a combination of Watcwhat others were doing and getting advice.

Creative Factors

When asked about creative factors with the follgngestion; what role did the extra-curricular

activities play in your development? Some of thepomses were the following:

“They refresh my mind, for school” (Amos).

“Karate taught me to keep time and acrobatics taugk about unity and depending on
others, you must trust one another and be ableust bther people knowing that | cannot do
anything on my own. They have helped me to behyealhd | cannot remember getting ill
since grade 9” (Benedict).

“In the environment, it helped me in geography thanderstand better feference to
environmental club)(Bernard).

“Volleyball helps me to refresh my mind. | likesing, when | am down | just sing and this
picks me up” (Boniface M.).

“Through that you learn new discipline can alsodbdo people...Football could get to a club
where the skills are developed can teach othemupport others” (Boniface N.).

“Drama helps me because | want to be a journaletduse | want to stand in front of people”
(Christine N).

“Environmental club deals with planting and consagrand biology deals with animals and
plants and | like planting trees and helped medartore successful in biology” (Dickens).
“They helped me in my attitude. | was able to deygatience and the heart to help people
and got to be strong” (Dorcas).

“We used to plant a lot of trees, it is growing shing, is like you take part in what is going
to happen in the future, shade, food and sheltBdr(is M).

“After playing you feel relaxed the problem is sevhat solved and you understand some
things better” Eiba).

“After classes at school we go and practice and tefreshes my mind and then | go back to
study and | read well and understand” (Emmanuel).

“The physical education helps us to concentrateantirhelps someone to be more creative

you get a chance to try different things practiaatl show people your ideas” (Everliste).
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“When | was in school had programs every day diber we used to have duties in slashing
the grass...That made me not to think about the past.relaxed from class work. Later have
rest then wake up and turn to the books” (Faith N).

“In the first place | understand that this lifev®ry competitive you find that before | work, |
am doing something possibly earning money whila studying. Knowing that | do not have

a lot of time so this helps me to be time conscamasdon’t waste it at all” (Fedelis).
The responses can be summarized as below;

_4 of the 38 interviewed, made comments relateddmtspirit (sports)

_13 of the 38 interviewed, made comments about helgidgarn discipline (karate and
acrobats)

11 of the 38, made comments about refreshing the @anmdnot thinking about school or the
past. (Various clubs both various Arts and varigpserts)

_3 made comments of being more confident to starfidbim of people and be courageous.
(choir and drama club)

_2 of the oldest interviewed who were part of thmstfgroup to start planting trees, made
comments about...”...planting the trees helped usk®e part in something that will positively
impact the future” (environmental club).

_1 mentioned that as part of the debating club “hegainderstand new aspects and new
views.”

_1 mentioned that “being part of the drama club”, “noyed their language” and be more

courageous.

When exploring the extra-curricular programs onitheact of the award winners affects could be
found in various areas, but specifically on episdéarning. Each of the beneficiaries has a chofice
which extracurricular club they want to join, soare more focused on the arts, other sports ard stil

others on the environment or debating.

There were some commonalities between the variobs and their responses, as can be seen in the

clubs represented in the brackets after the reggons

All 38 mentioned that extracurricular clubs andgveams had a positive impact on them — even if very
different for each. Although it is difficult to sumarize all the findings in a visual way, the foliogy

figure summarizes the main findings.
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Figure 45 Role of Extra Curricular Activities in Development

Physical Fithess

In response to the questidRhysica fithess is an importd factor for the beneficiaries, how c

sports affect your developmeniPhe following are some examples of thresponse:

“Karate club has helped me in my discipline andlépress my mind after school and hel
me physically, | rarely get sick” (Sla). (A picture of the Karate Cub see Figu7).
“When | go to the field | can do better... When ltgahe field to play football it refreshed
mind when | go back to class, | find myself underding what the teacher is telling u
(Samuel)A picture of the soccer field see Figur8 & 49).
“Because the subjects that | do | must refresh imdm play basketball to refresh my mi
and the stress is gone...it makes my brain flexifieter.
“Helped to keep me physically fit, when after sdHootraining, | am refreshed and c:
capture everything” (Pauline
_32__of the 38nterviewed, made comments similar to “doing spftsdoing Karate
or doing acrobatics refreshed my mind and madasiee to study in the evening aga
All 38 saw that thee was a connection between being active and tseiogessful it
academics.
_7_made comments of being physically

_2_made comments of not getting ill because of physictvity.
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Regardless of the slight differences of the respsnall 8 respondets recognized the advantage:
being physically fit, and almost 87% recognizeddbenection between being active regularly so
they could more affectively study and le.(The figure below summarizes the findir. When the
MCEF staff was later askleabout this, it was commented, that all the chitdare taught that they c
better learn and focus on their homework of theypysically fit. At a young age they are alsc
taught about the interaction of being physicallgltiey and their learnir abilities. This shows thi

MCF valuesOrganismic Learning Capital.

How Sports Affected Development
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refresh for made fit prevent academic
studies illness success

Figure 46 How Sports Affected Development

Figure 47 Karate Training after School
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Figure 48 Daily Afternoon Sports Activities on theSports Field

Figure 49 Supervised Spare Time Soccer Match, witlhlCF boys of various ages.
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Environment
In response to the question, “How were the physioatitions of MCF beneficial for your

development?” some representative answers were;

“The buildings are very different, | come from thestern part, they are built of

mud...”(Amos).

“The structure was a small hut thatched with grassl mud walled with sticks; here it is
evident permanent, stone, no furniture back horBghgdict).

“Back at home it was traditional house made of rand feces of cow and grass and here it is
modernized houses” (Bernard).

“l am from a poor family, our house is not that WwelAt our home we don’t have a river....It
is easy to grow the trees...Here is there is midroate and the trees...The houses are brick.
Our homes are thatched” (Boniface K).

“Here there is protection, | am cared for..."(BonifadN).

“I come from Kibera,...There are trees (here) wheoa rest and get fresh air” (Christine
N).

“MCF has a lot of very smart buildings, more treg%Christine M).

“Here it is more developed, there were not reatBets, and roads were not so good. The

housing here is good, ventilation is very good,stractures are very good” (Daniel).
17 of the 38 responded with statements “of morestree
8_of the respondents with statements “of being cdoler

34 of the respondents with the statements of “liang learning in high quality buildings” (see
Figure 50 below).

When responding to the above, all of the resposdesnmenting on the drastic improvement to their
prior living conditions as well as learning condits. The responses varied, as the beneficiariee com

from various regions and varying degrees of desiiurom all over Kenya.

The perception of quality is what seems to be Vitak. Many made comments of coming from
absolute “pathetic” backgrounds, living in thatcloectlay huts, which would either leak or fall apar
in rain or just living on the streets under plastimporary shelter. Since being part of MCF means
living and going to school in MCF buildings on tseame compound, which are well built, stable and

in their view very modern and “smart”.
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Figure 50 One of the Living Quarter at MCF Ndalani

When observing some of the village schools and sweeme city schools in the slums of Nairobi, the
schools at MCF are a very drastic improvement (@megbto most, not only destitute Kenyan
children, the quality of schools is high and isra@ggated by the beneficiaries very much) Althoug t
author did not visit any of the places of origintioé participants the buildings shown in Figureés )
& 11 are representative of many village buildinglCF has invested in their infrastructural capital.

When interviewing the founder, he commented thairfgagreen and flowers all over every
compound, encourages learning and developmentoiNgtdo trees keep the environment cool, but
green is a color of hope. When he was designingiimg quarters and all the buildings, it was
important for him that they not only protect theldten from the elements, but provide an
environment in which they could develop and leagart of this was to keep them cool (Charles Mully,
2013).

The Figures (52 & 53) following show examples & ghaded courtyards in the Ndalani school yard
and a neat clean, freshly painted classroom irY#ita High School.
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;. 5 b 9
Figure 51 MCF Teachers Preparing for Lessons in 1 School Courtyard

Figure 52 One of the MCF Yatta Secondary School @sses

Multi-Ethnic

Since it was found in the preliminary research #thnic issues are the cause of some of Kenya's
difficulties (Ajulu, 2002; Oketch & Ngware, 2010;Wsya & Yarime, 2011), the author wanted to
explore how having a multi-ethnic home would afféset award winners. What was it / is it like for
you to grow up in a multi-ethnic “family”? Did thinelp your understanding of achieving excellence,

if so how?
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14 of the respondents reported that through MCF tlzese libeen able to recognize that all
ethnic groups in Kenya are equally valuable and #fade comments that one could learn

from the other traditions and customs, each ettyroap has something valuable to offer.

One interviewee stated,The different ways of life and living you share was/ you are living
you can learn from each culture on how to live..eliped me, since there are some things that

are better in other cultures and | accepted themh eould pass on from mine too” (Bernard).

Other comments werewe can all live in unity “no one is more special than the others”,

“Daddy treats all of us the same, no one is morecsd than others”, “peace among the

tribes is possible”, “we all really have the sammplems”.

In the interview, one participant informed that rade nine when we learn about the
different history of the tribes in Kenya, a perdam that tribe (one of the beneficiaries)
explains. This means that a member of each ethnic grogprbes an expert and is allowed

to present their own history in front of the class.

Since in Kenya, ethnic-issues have caused a lptatflems, the founders made a focused effort to
ensure that this would not be an issue when acaeptw beneficiaries from destitute situations. The
focus is on the value of each individual and theettgpment of each, “a child of God”, as the founder
says. To foster the focus on learning and not jugighe multi-ethnic setting is used as part of the
learning experience. Even the differences betweatares are used as learning experiences, and as
mentioned above, the beneficiaries are able torhedbe experts and share their own tribal stories
and histories. Having Swahili and English — whéch not mother languages to almost any of the
children - spoken on a daily basis at all MCF hgna¢so helps to create a learning environment in
which all are treated equally and all are encouwtdgénelp one another to improve their “new-
language” skills. What also seems to happen isahaeneficiaries are catapulted into the langaage
of the middle class of Kenya, since one cannobgsetondary and post secondary schools without
being completely fluent in both languages, whichdmetimes a challenge in many of the villages and

small towns from where many of the beneficiariemeo

Goal Setting

In response to goal setting at MCF, the participavere asked, “How were you helped in setting your
goals at MCF?” All of those interviewed had maeeyconcrete goals during their school time, some
during High School, most during the end of theimary school (ending in"8grade) and _4

before &' grade. 8 of those interviewed informed about the effecteenof the guiding and
counseling sessions about careers and goal devefgghat are offered. One of the eight explained
that, “you write down your goals after form 4 {igrade) and then later you see if your goal it
same...” When asked about later, it was explainetntiost times there is a waiting time between

finishing school and attending University or coegpetween one and three years. So before one
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enters University these goals are once again cddoksee if they are the same. If they have been
changed then the beneficiary must explain why argdtoo is noted. All of this is kept on their
personal file. __12 made comments about when having a goal one viarkier and struggles more

to achieve those goals, studying more, even wakingarly to review their homework and lessons.
Some examples of the statements made are:

“l would never have been able to do what | do...Sirstarted getting interested in some
things, open all the mind and opportunities” (Baaé N).

“Through the teachings and the financial suppomadnage to set goals, | would like to be a
great person in the future...By ensuring that | ami@kerms of finance care and support
(Christine M).

“My maths teacher set goals with me, told how hehisegoals, because he was good, he had
to work so hard, after achieving his goals, he wadonger poor...Before | came | had no
goals, | saw no chances, now | have goals...| knawithave to achieve them and this helps”
(Daniel).

“We all had to make goals. Daddy encouraged uséawh and believed in us that we could
make it” (David M).

“Daddy Mully and career teachers help us to setthend teachers encourage me and |
believe | can make it...Before | came | had lost h@pekens).

“MCF has helped me through career guidance and seling, after form 4 we wrote what we
wanted to do, and we could go through and seadfstill the same or if it changed, they if we
changed we were asked why...It helps you to stagddconce you know what you want to
do, you do it directly” (Dorcas).

“Through teachers was told the best field | canlbecause they observed the strengths, got to
know where my strengths were and see them and regealime to keep on and improve my
weaknesses” (Elizabeth).

“Since | was at class four | started making go#l$,am going to get a grade that is going to
give me to secondary school and pursued my goabsy .f&tused...When | was in class 6 |
wanted to become a nurse in grade 9 | wanted torbeca manager for a big organization.
Be a manager at a hotel...When | decide to becomenager has enable me to work extra

hard in my class’(Mercy K).

The figure 54 illustrates that all of the MCF awavitiners had set goals, some even bef8rgrade.
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Time of Goal Setting

m Set during school

before grade 6

Figure 53 Time of Goal Setting
Some of quotes collected from the participants aoal setting are foul below

“To become great you must share what you.”

“l was able to discover my goals... because | wassexpm medical camps (for t
impoverished community arouMCF), feeding programs...l was socializing with pec
from all over (the world) and | thught of courses that would help me to do somet
similar’

From someone who is now at UniversitWe used to go for outside competitions
...we could also go and see what and how other ssfaseldoing...we could copy a

come and do the sa”

MCF has uderstood the impact of goal setting or telic leagréapital. All of the 8 respondents had
made very specific career goals, whether they wilién school, waiting for University or alrear
attending University. The interviews revealed thatre areprograms, sessions and workshops a
goal setting and career planning that all of theeffieiaries attend. These are repeated througheir
developmentAll beneficiaries are encouraged to set goals wthidg are in elementary school (wh
goes up to Bgrade in Kenya), then again during high school, @mck they leave high school t
write them down (as mentioned in the quote a and illustrated in the quote of Mercy).

Interestinglyas well is that when teams go out to compete, sineyencuraged not only to win, but
a team they are to encouraged and coached to watthother teams are doing and then to copy
replicate that which is succes: (Paul Kimani, Karate Coachifrom a very early age they are be

taught principles of bencimarking.
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Figure 54 a Clinic with International Volunteers Beneficiaries are allowed to help and often

trandate for community members. The exposure often helpsin deciding which profession to chose.

One of the beneficiaries, Benedict (pictured inuFgg56) was able to develop his goal of becoming a
medical doctor. In his interview he mentioned thaihg allowed to participate in a number of clinjcs
see Figure 55) with MCF medical staff and volun@@etors who came from all over the world
helped to not only set his goal to become a phgsjdiut also to be mentored and coached in this

direction from various medical professionals.
Additional Findings that need exploring

During one of the interviews one of the award wisng/ho was waiting for his scholarship to attend

university commented

“In order to become successful you must forget déldeaind that what has happened to you
and focus on the future and this will help youhia future. And choose friends that will

encourage ycu

In April 2015, a second informal interview was atdée held with one of the former beneficiaries

and award winners a second time to dig deepereatibve comment.
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Figu 55 Interview with one of the participants,Acrobat, Academic Award Winner and ow
Medical Student

After having gone through the interviews, recogmizihat each of the beneficiaries have extremely
traumatic stories that they went through and preeetsl asked the interviewee, how the trauma is
effectively dealt with, so that one can still foarssuccess.

She answered that all the beneficiaries are taodiorgive all those who had wronged them, to go
through each situation to forgive and then focushenfuture and not look back. When asked how this
is possible, since in some cases the abuse andarisuso severe. The response was that it is only
possible with the help of God.

What impact “forgiveness” has on development amtass would be something to investigate
further. Research reveals that the impacts oifergss, depending on which models are used, are
multiple; as they relate to psychological well-liginreduces depression, anger, anxiety and imgrove
self-esteem (Toussaint & Webb, 2005) increaseshauty, helps with environmental mastery,
improves personal growth, impacts positive relaiops with others, assists with purpose in life and
self acceptance (Ryff, 1989). The practice of feegiess intervention on children and teens has been
tested with children and teens individually andjiaups with positive results (Baskin & Enright,
2004; Hui & Ho, 2004; Snyder, 1994). Studies hauenfl that there is positive relationship between
forgiveness and psychological well-being (Berry &#thington, 2001; Brown, 2003; Worthington &
Scherer, 2004). Psychological well being would sézive the first step to be able to focusing on
being successful and able to achieve awards.
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Summary

Through the interviews with the award winners, fitilowing eight general points came out very

strongly as having a large impact on their success.

1. Environment — the excellent environment providedM§yF has made it possible for them to
even be able to concentrate and have the chandesétop their skills and learn (Educational
Capital).

2. Staff encouragement — all of those interviewed cemted that it was various staff members
who had played an important role in their developiaad assisted in their success
(Educational Capital).

3. Peer Encouragement — all of those interviewed camdethat specific or various peers had
played an vital role in their development and asdi their success (Educational Capital).

4. Extra Curricular — all those interviewed recognitieat the extra-curricular activities offered
by MCF, expanded their abilities and helped themeteelop areas that would otherwise not
have been developed (Educational Capital).

5. Support — all those interviewed felt that they heckived all the support they needed to be
able to become successful in various disciplinesi¢ational Capital).

6. Sports — all those interviewed understood and ajtexl the value of sports and experienced
the impact that sports also had on their academticess (Educational and Learning Capital).

7. Discipline — All of those interviewed understooe thecessity of being disciplined and also
felt they had both the teaching and examples iera@develop this (Educational and
Learning Capital).

8. Goal Setting — All of those interviewed had setlg@arly, some even before tH2 grade.
These were required in school, at the latest thard 13 grade, but most of the award

winners had expressed their goals even beforeiinés

As previously mentioned it would still be necesgarfurther explore the factor of forgiveness in
the development of the award winners and peopleweciy distinction who have come from

marginalized and traumatized backgrounds.
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6.3.3. Qualitative Interviews staff

To get an understanding of the MCF construct ireganbut also to get MCF staff experiences and
views on the beneficiaries’ qualitative interviewsre carried out with 16 MCF staff members. The
questions in the interview were also based onffimes of educational capital: Telic, Cultural, Sa¢i

infrastructural, and Economic, as well as the ofywity to develop the five forms of learning capita
within the MCF construct. As mentioned previouslg goal was to get a rounded understanding of

the MCF construct as it relates to producing eroek.

Those interviewed were the following with the fellimg professions; these were not done

anonymously, but were videotaped and partly tralpedr

3 - Teachers — Mr Soo, Frederick Gwayumba, Philigkelo
2 - Principals — Jerome, Joshua

1 — Head of Tailoring — Agnes Muindi

3- Pastors — Kilonzo, Josiah, Dennis Mwania

1- Clinical Officer — Kennedy Muli Mutisya

2 - Coordinators — Daniel Muindi, Festus Musyoka

1 - Social Worker — Peter O'barasa

1 - Coach — Paul Kimani

1 - Matron - Dorcas

1- Administration - Zipporah

After the interviews and the analysis of theseeitdime clear that there is very purposeful interpfay
all the staff and team of MCF to ensure that arirenmnent is created that not only brings about
rehabilitation of the beneficiaries, but also pd®s the opportunities for excellence to developgatd

rewarded.

For the purpose of this study the focus of theyammswill be the interplay of the staff as theyatee
what can become educational capital for each baagfiat MCF. As mentioned previously this is
exploratory in nature and offers many opportunigefirther study. The interviews do help in

shedding some light onto the complex MCF construct.
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Some of the highlights of the interviews will beoted and discussed as they relate to the following

areas of the five forms of educational capital tradfive forms of learning capital.
From the Educational Capital: Cultural, Social, &ndactic.
From the Learning Capital: All five will be discuesk

From the interviews it very quickly became cleattthe staff works together to create a complete

system in which all follow the same goals.
As one of the teachers Frederic stated,

Because of the different staff members, social @rsrkhe teachers themselves, others in the
department, to assist the child, when they have thay assist the children a lot, when they
came from a pathetic background, they are motivadquhrticipate in the class....When they
find the social workers and teachers about theindackground, then these children get
motivated and want to be like so and so — the palspsogram through the spiritual part,

give examples of the Bible, when those (peopledtble) were down, they found hope in
God and so they are being motivated, social enwiramt is such that they are always shown

the way...Each child can find at least one role model

From what this teacher stated, and was confirmeathwgr staff members, not only does the staffdry t
encourage the children to achieve, but especigty/rble models who were over-comers, whether

“heroes” and heroic figures from their direct sumdings, or from Biblical stories.

Frederic went on to say, how vital it is to tek lmwn story and have others who have become
successful through hard work and education to dethéheir stories to encourage the children how

vital education and succeeding is to gain success.

To capitalize on the use and success of role maseof the coordinators commented on the use of

beneficiaries as teaching staff, as they wait foiversity and college:

... Those who have done well are given a chance fotheir brothers and sisters before they
are given an opportunity to learn in the universityd college and have been doing very well
They commit themselves totally to the work, theywkmow they have gone through and know

how to do it and know the system very well and tiagyperform.

The effectiveness of the system is underlined bsvaard given to the teaching ability of one of the
former beneficiaries, while waiting to attend sestany school in Germany. The students she was

teaching got the highest marks in the municipaéisyunderlined by one of the principals.
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Frederic G., a highly recognized teacher commeotethe devotion, and commitment of the teaching

staff which includes many factors including theatelinship they have with the pupils:

... the relationship with the teachers, children fdae teachers(in regular schools), here the
teacher is seen is more like a brother, or sistemtie or Uncle... more like a parent

That relationship is much closer than the publicas. In prep times there is a lot more
assistance. In the outside (of MCF), the teachémat do anything extra without money.
The environment is conducive, can read under shatlken they wake up, do not have to

walk 2-3 km to go to school ...it is very safe...

The culture of MCF as it relates to learning isgutive, ensuring that as much structure and
opportunity is given as possible. One of the headtars, who is also a former beneficiary who went

to University and then returned to work for theaization commented that

We are integrating the beneficiaries to the refd ind that training improves their future
careers and profession and that is why it workstfiem... The behavior of the staff and
(graduated) beneficiary,(working as a teacher)hbip student to learn in a more practical

way and do well in class.

Principal Joshua is sure that it is the combinatibtine beneficiaries who also teach with the teagh
that produce great results. The beneficiaries ¢i@m @xplain and have empathy for their “brothers
and sisters” in a way that the teachers cannoty Tiblp to create that environment in which effegtiv

learning takes place.
Another teacher, Mr Soo, commented:

The mixing(of professional teachers with benefieggvaiting to attend university) also
provides room for the beneficiaries to copy som&tpe traits from the professionals
(teachers who went to University already) and penftike them...We assist them how to
summarize notes, advise them how to handle stydentsen when they are emotionally
carried they don’'t handle students with harshness MCF students are free with the
teachers and are able to ask any questions antedwhers are free to answer them as well.
In public schools the teachers create an atmospbfear. So pupils will not ask questions

beyond the subject and private life will not bevaeed. MCF teachers are parent substitutes.

The staff interviewed all showed commitment beyang commitment of a regular job. Not only do
they help pupils graduate, but education is heldaipighly and those waiting to go to further
education are then further coached on how to ingexen more in their fields of interest as they
teach, being coached by the trained teachers. Teasbers show the commitment more of parents, as

Mr Soo admitted at the end of the above quote.
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However, the importance of teaching and educasiorot only reserved for the teachers, but as the

medical officer stated;

One thing is that MCF houses the staff within, ewben we are not at work, we are involved
in reaching the kids, we are involved with the kigls are here at the weekends...Our job
descriptions, we are told to be involved in evdrepactivities, we are able to do all around

work in talking to them...

The medical officer went on to say, that if a chédpecially at high school age shows an interest i
Medicine, he too will give them chances to assighe medical camps, but before they will get
specific training and education in preparationc8ithe staff lives on the premises, they are availa
across disciplines and willing to encourage, eslgdihose who are willing deepen their knowledge

and skills.

When asked what motivates the staff to be so cotmthib creating such an environment, one of the
pastors, Josiah answered, we get-rejuent encouragement of the founder, what theypcaduce

in these children...we are part of the formationhaf tuture...”

The fact that is takes more than just one persta thole team of people to augment the culture of
learning is underlined by the quote from Pastooiib as to what is involved in achieving success

with the beneficiaries;

...People have different kinds of talents, the mdioreis to find means and ways how we can
create and see that person and that talent thdtheip that person, try to find means how
they can exercise their talents ...how they can ertdénts.

Don't kill their morale. They (the talents) can pe¢hem in the future.

If I have someone with singing, see if they carelsmmeone who can teach them and uplift
that person’s talent — like mentoring, you mustlose to guide that person so that he may be
able to uplift that standard that he has in himseifcouraging putting across that he or she
can make it.

As the statement underlines, the support in dewgdoig widespread, and the staff is trained to

recognize and support any “talent”.
Principal Jerome says:

Some never knew that they had the potential. Tduhées are also like parents
substitute...The child finds through guidance coungel, the child gets to realize their
potential to get to higher education learning, &ttier colleges and universities becoming

great people of society. This is a person who lkdadstance who can help others
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The teachers (and all the staff) see it as thbirtmhelp the beneficiaries discover all theirgmbial.

An important factor that is highlighted by the Ki@r&oach is that the team spirit is lived and that
everything that is learned should be applied amagdesh

| know that whatever you do and learn you apptg telp with others...

What he (Dr. Mulli) is doing for so many, for mydelbe in South Africa, (for Karate
Training)l have that heart to help children andndew most of them will be like me. You
should not keep it (what you learn) for yourself.Nulli always calls the team they have the
support they go to the devotion, they are brotlagid sisters, are supported through prayers
from the whole group, special honor to the teansahee of the relationship they have with

their Dad and the other children they perform well.

According to Paul Kimani, (Figure 57) who is notyothe Karate Coach, but also a former
beneficiary and who has won many Karate Awardg, gfahe success is because anything new
learned is encouraged to be shared with all therstland success and awards are celebrated with

everyone.

The awards that any MCF team or individual winachsas trophies - are kept in a central MCF
trophy case. Although the individuals are hondhexdphysical trophy is celebrated as an MCF
achievement as well. This underlines the philosaphy as each person tries their hardest, they not
only achieve for themselves but also for the wigptaip, in this case they win for MCF (Figure 58

shows the whole Karate team celebrating the awafrtte individuals with “Daddy”).

Figure 56 Karate Coach Paul Kimani, former Benefiiay and Award Winner in Karate ad as
a Coach, now MCF Staff Member
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Creating an atmosphere where a culture of excedlémat highly values education in all areas, sports
arts and academics is only possible in the minti@futhor because the staff does not see it as a
regular job. This section gives an idea of howuralteducational capital and social educational
capital is fostered within the MCF construct.

, ) | m L . ,
Figure 57 "Daddy" with his Karate Team, their Coach and the Awards won for MCF

As Principal Jerome statesiHis is not just employment we need to be therg\@ién we do
orientation and induction...to when the beneficiaries leave the program.

The didactic Educational Capital is quite gread ivery unique way. Not only do are all the staff at

MCF regularly required to attend various developtakeseminars with pedagogy and social work to
better reach the children, these take place albace &a quarter, but also meet on a bi-weekly basis

talk about any issues, and if needed get advideoento react and act.

Furthermore as the interviews revealed there @natant exchange of methods between teachers and
beneficiaries who are teaching as they wait tandtfmst-secondary education. As Mr Frederic G.
mentions the beneficiary-teachers can often rdagelyaunger beneficiaries more effectively, because
they know where they come from, at the same tim&liaSoo, also a teacher mentioned, the teachers
both junior and senior are learning from one armgHeest practices and are being encouraged te shar

what is working in class.
Learning Capital
Throughout the organization the importance of Oigjait Learning Capital is understood.

As one could see from the daily plans previousiy@ed, physical activity is required by all.

Members of the staff understand the importancehave very similar views on the affects of physical
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activity at MCF. Here are some responses to thetmue “Is there a connection between academic

success and physical activity?” A sampling of sathe quotes:

There is a connection, in the clubs and sports,nwheolved, they are active and they are
then settled, they help them feel relaxed, now hare time to do well, it makes them to be

more active in class as well (Frederic G. ).

Those who did the 2011 exam and 2012 exam, thasanston the top are in Acrobats and
Karate, clubs help to think better, tops in primarg in Karate, first 10 are from the Karate
Club, | advise to participate in clubs.

It (physical activity)improves one’s concentration, those who are perfbetter, have long
concentration spans during lessons, stay in clas®ermours for study time.

In a weekly plan there is a physical education gagctice games there, have athletics, where
students are learningtd expand their enduranci&) 100 meters, 400 meters, 10000 meters,
laps in the field (Frederick G.).

Kennedy the clinical officer notedyormally this is important because they are able to
improve digestion of the body and cause a goodlgudplood to the whole body, and
minimizing the fat deposits of the body. And digsdisat come from lack of exercise are

prevented. Even in class they do welbecause of).The supply of blood in the brain.

Pastor Josiah says,

In the Bible Paul encourages people to do exercls®g interact in the games and in the
spiritual and can share the word of God they géteshed and renewed even in other sides.
And though the playing they can also understantttfespiritual people also like to play. We
continue also with the same people doing all ofatigvities and it builds cohesiveness. When

you read the Bible then do physical activities anthe back you feel refreshed.

Paul Kimani, the Karate Coach said,

The students who do Karate — it's a way of lifa) yain your mind set, in school they are
mostly in the top 5-6, to perform very well, im@nd connected. You must know how to do this

or that, it needs a lot of body connection; if yimn't have a good mind you won't make it.

As the teacher, Philip Kivevelo put ifWhen the child is involved in various activitiee tthild’s
thinking improves”.The organismic learning capital of all beneficiarg provided and strongly

encouraged by the staff.
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Actional Learning Capital

The staff is continually not only keeping the béciafies constructively busy, but exposing them to
various settings for a number of reasons. DanighMu(see Figure 59) a program coordinator stated,
“When we begin to educate and involve them in diiteactivities, some become good leaders...after
being involved in activitiesHe went on to say that it is the exposure to thi@ua activities and clubs

that helps them to apply themselves, learn andd&smew talents about themselves.

Figure 58 Program Coordinator, Daniel Muindi, beinginterviewed

The principal Joshua Mboti, says thathtse students who perform well also have hightistiga
Those students who are average and join a groupisvherforming tend to perform better in school
as well, usually increase of one grade i.e. fromab.” When further prodded as to why this might
be, he mentioned that they are able to apply varibings in new settings; sometimes it is justigett

their mind off their studies and then having a $frenind”.

Pastor Dennis highlights that they also focus bthaelr talents, allowing new ones to shine, toegiv

them new areas to develop. He explains,

... we give them time to enliven their talents, siggancing, drama, have Bible study, one
day of the week to let the children interact with Bible and make it part of their life. We
have a long time program from 6-9 on weekendsethmirs. We have a regular talent show,
we only focus on the talents of the children, drensanging and dancing.
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The beneficiaries are continually being exposetketo situations and are being allowed to try out
things in various settings. They are encouragexpand their repertoire of things they can do, and

where they can apply the knowledge they have gaifieid was explained by various staff members.

Frederick G. the teacher explained how importaattée planting is for the children and how it

covers many of the disciplines.

“... the trees are planted by the children and theyewtte tree, they see it grow, work with
their hands, they learn, | have to be responsiblée and can use my hands for something
else. Each child has 1-5 trees to take care okeWihis hot | would take a class of 40 to

water trees, each does a few trees and then thewgoming”

He explained that this tree planting could be wetkaching moments on various levels. The children
could learn about environment, the importance atetrielation about so many different aspects,
including how they can positively impact their venyn climate and surroundings. Many of the older
children who have moved on to University, he comménhave a very positive feeling and have
learned important lessons through the tree plamtitpgrience (Figure 60 shows one of the

beneficiaries waiting for a University scholarshipd a tree planted while still in primary school).

A key example of how actional learning takes plackICF is explained by Kennedy Muli Mutisya,
an MCEF clinical officer. When more senior benefigés show interest in the field of medicine, he no
only offers seminars, in the context of MCF camamrnseling, but also provides a chance to explore

applying some things learned in science. He offers...

...especially those that desire to get in the mediell and sometimes | call them in to the
dispensary when | have patients and tell themltottathe patient. | explain, how can he talk
to the patient and | am able to pin point thishie tvay to go, this is how you are able to do it
and | am able to help them, sometimes | may caihtto show how we are examining the
patient. Other times its hands on, exam now, ty dmwhat you can do and tell me what you
think.

| showed them the drugs this is what you giveHiarar that and | could ask them, just go the
dispensary, for this or that and involve them aadtiydressing up wounds. Sometimes they

were involved in the medical camps, taking bloagspure, physical examinations.

Kennedy explained further, that sometimes he bedi¢kis is what inspires some of the children to go
into the field of medicine, and it inspires thenst@wceed even more in school, not only in the
sciences, but also in areas like psychology aniisstiences, since it is all connected somehow. He

basis his philosophy of using hands on learningmouiding chances to apply new learning to his
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own experience in college. He sayé/tfen | was doing my college course, | had to gethamgls on
first. You need to get involved yourself so youdsrelop skills and differentiate what is what.”

(See also Figure 61).

Figure 59 One of the Beneficiaries with one of the Trees Planted about 12 years earlier
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Figure 60 MCF Medical Staff in the Ndalani Clinic

Kennedy Mutisya, the
Chief Medical Officer

and some of his staff at

MCF Ndlani. The MCF
Clinic also hosts many
international clinics,
where both
international volunteers
and locals help and MCF
beneficiaries assist in
translating for the
various ethnic groups
who sometimes travel
up to five days to
benefit from free

medical care.
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Telic Learning Capital

The founder, Dr Charles Mully, has made makinggaaoriority for all the beneficiaries and all are
encouraged to do the same. When looking at evese thvbo enter as teen-age mothers or even
children mothers, with their children, with veritlé to no schooling, the children are not onlyegiv

opportunities to learn a trade, but also to sét ligals, with some becoming business owners.

Figure 61 The Head Teacher of Tailoring, Agnes Muidi, at the MCF Yatta Location

When the head teacher of tailoring, Agnes MuindjFe 62) was questioned about how these goals
were made and developed, she noted that it wasggplmcess. Since many of the girls she works with
come from very abusive backgrounds before theyeven start with goals they must first, “have
devotions and learn more about God’s love and pcttemselves how they are, they had bitterness
in the their hearts and learn to even forgive thed® have wronged themShe is convinced that
unless there is forgiveness first the girls cariootis on a future and make new goals. Then with the
whole team of staff, which is a combination of sbevorkers, fellow teachers, program coordinators
and pastors the girls are encouraged to make nais.githey are also given career training, which
includes business planning among other things.a&ttementioned that when they have hope they
being to dream and make new goals. (Having théldreim taken care of while they are in class
enables them to focus on their dreams, Figure 63)&Agnes Muindi ended her interview with, “

love my work and love working with the less fortenavhen you work with people who had no
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problems sometimes they give hard times. Theseanaeslling to learn, and the whole staff shares
the same philosophy — that is why there is success.

e e —

Figure 62 Some Teen and Child-mo

thers and their Gluren at Break

In the context of career goals of those who are abattend high school, Kennedy, the clinicalcsfi
mentioned how goal setting is encouraged, and hatlin the context of career counseling these
goals are continually being monitored and adjustetpnly by the pupils, but also by various
members of staff. He sayd\No6w that they are interested | find out about at& and give tips on how
to study and sometimes teach them some of thes tihyaitthey have not understood. If this person has
already completed the high school level we analyegecourses and go on what they want and their
qualifications to get a certain degree level orldipa level.” This then helps the beneficiaries to
define their goals more and more concretely as ¢ixegrience more things and get more specific

career council.

Attentional Learning

The program coordinator, Daniel Muindi, knows tivliien the beneficiaries come they have a lot of
problems staying focusedyVhen they come they are not focused, they donit kviwat to do, we have
social workers, teachers, we do collective resgalitsés to ensure that the children can be invalve
in the future and know what to do in lifdt"is very clear as part of the MCF philosophy &zf all the
beneficiaries in programs that have them focusedaoious aspects of life. As mentioned, previously
the areas covered include, educational, coundgiifigd, physical, singing, dancing, physical aitiiv

as well as social development.

Throughout the interviews all the activities wereeg a purpose, so even leisure activities were

highlighted as refreshing the mind, or seen as wgeveloping talents. The fullness of activityds
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help give a new focus for the children; it takesgirom worrying about the future and gives all a
chance to dream, make goals and feel they toowzresd.

n b N

Figure 63 The Girl's children are in Care while the Girls get some Instructions and Orientation
in their first Week of School

Festus (Figure 65 Left) who is both a pastor aptbgram-coordinator, says,

The children have to be busy from the morning tinélafternoon until they retire, they are
always busy by doing many activities, and we elht they have to work hard. We have to
make sure they excel in every activity that theyttttough that you will only make it when
you follow these things: 1. Prayer, 2. Exercisetet the mind is alert, 3. Education, 4. Work
hard.

The MCF construct is designed in such a way, that little time is left to be wasted. The time is
balanced in such a way that there is play, persbaatlopment and exposure to many activities and

clubs to ensure that there is as much opportusifyoasible to develop.
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Festus, a long time
MCEF staff, who has
held many positions
at MCF and the
soccer coach, who

has coached many
MCF teams to win
awards(he too was
a former
beneficiary).

Figure 64 Long Term MCF Staff who has held Many Psitions and the Present Soccer Coach,

who also Previously was a MCF Beneficiary

6.3.3.a. Additional Points

Three aspects that came out very strongly in tleiews that need mention but are not part of
Educational Capital are: 1) the role of Christiaittfor MCF staff, 2) the impact of forgiveneseda
3) the vital role of the founding couple, Dr andsvikulli.

1. The role of the Christian Faith for MCF staff

To work at MCF with the children, one has to beafessing Christian who has made Christianity a
part of their personal life. This can be observedhe staff. In all the interviews the importande o
Christianity and their personal faith became apmaae this helped them to not only help the chiidre
become successful, but also what has helped MGldressful in general in rehabilitating so many
children.

The integration of God into everything can be segdhe comments of Festus as he talked about the
impact of role models,

Most of the time when we are talking to them tlkelyyou what they aspire to be, and this is a
very big word for us, when you see her or him amzbarage them in this way and have the
feeling to go down that path and could then prospin that life. They might want to become
an MP (Member of Parliament), we will give an exégf a former president who was a
teacher, then an MP — then president — we providdeamodel... then help the child to be
great and normally give them role models of biggtee- who is your role model...for
example Daddy Mully because...the voice of God can éegerything.

Pastor Kilonzo adds,

When they (beneficiaries) first come from outsw®ICF thinking that they only need

Education, but once they come, we put God firstjevet have activities that are the same as
166




their own. We don’t only do “education” — but alspiritual nourishmentHe is convinced
that, “What has made MCF so successful is the word ofa&ddhe love that exists here,
without that we can go nowhere. And a big commitraed when we are committed when we
apply it to MCF we also apply it elsewhere, Lovabsve all other things.

Figure 65 Principal Jerome in his Office

He has assisted many not only within MCF, but through his network to people in the community
has helped and encouraged other children from disadvantaged backgroundsto apply to get into the
MCF High Schools, when the children are stricken with extreme poverty.

Many of the staff interviewed, when asked why thhgse to be a part of MCF, they shared similar
answers to that of Dorcas, (Figure 68) one of tagrons, 1t is a challenge, God has given me a
challenge HE has given me a heart for the orphaPRsihcipal Jerome (Figure 63) and humerous

other staff (pictured in Figure 67) have a passiohelp the less fortunate of their own country.

The impact of the faith spills over even into theitracurricular activities. For example, the Karat
Coach mentioned that, in their lessons,First we pray ...When we finish we prayEven in Karate,
the coach believes and talks aboute“are being taught through the work of God. Waikhlove one
another. Be your brothers and sisters keeper, am@n all brothers and sisters. Everything we do,

we do it like brothers and sisters formed by God.”
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Figure 66 Various MCF Staff Prt|C|pants in Study

Some former beneficiaries who have come back to wiofor MCF, others who have joined

externally and others waiting for University scholaships and working at MCF

When asked about this as it relates to Karate, Mraki mentioned that all competitors are to highly
respect their opponent and to always see theneasittother and sister. Karate is about discipline,

focus, control and agility, which is not contraoya relationship to a loving God.

Al

Figure 67 One of the Matrons in the MCF Ndalani Library
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Each of the staff members had parts of their imé@rs which mentioned the importance of God and
the impact this had on their work at MCF. Festusksfor many staff when he said, “Christianity
has bound the staff and children together and hagethe success of the home.”

6.3.3.b. TheImpact of Forgiveness

Frederick G., was one of the staff that mentionad lmportant it is for the children to forgive bego
they can really begin to develop and start to Hagelreams, It is important because Dad
encourages all the children always preaching alibatprodigal son, when you came out of different
backgrounds, he (Dr Mulli) says, | want to encowagu to forgive so that when you finish go back
to your people and help themPart of the process at MCF is not only forgivenbss to help
beneficiaries see the possibility that whatevepleagd to them in the past no longer has a negative
impact on them — once they have forgiven. Everotagyso far that they can one day see themselves
as change agents in the very environments wheyestitaetimes experienced much trauma. When
one of the staff was asked how this really worksy some of the beneficiaries who have gone
through so much trauma can forgive, Pastor Josimue 69) answeredPtayer a lot of prayer and
then they find that they can make it to a betteellé There is really no pat answer on the exact steps
to forgive, since each person has their own sitnaind story to work through, but the staff is
convinced that one of the main door openers talbeto dream and have energy to focus on new

goals and achieve success is forgiveness.

\ —

Figure 68 One of the Long Time MCF Pastors, Pastafosiah with the Author at the MCF Yatta

Location
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6.3.3.c. Therole of the founder Dr Charles Mully and Mrs Esther Mully

The staff interviewed all have an assurance theonly does Dr Mully have the vision that has
carried and will carry the organization to not ohilp rehabilitate marginalized children, but aiedp

many achieve success and awards.
Kennedy summed it up saying,

The founder Dr Mulli, he is the one with the visiba has been on the forefront to encourage
these kids and talk to them from time to time askirg their needs and giving them hope and
when they go out they are able to do well...(heks.dwen able to bring that attitude of love in
bringing them up. All the workers have joined feré@ bring them ugde went on to say that
as a CEO Dr Mulli is able to coordinate thevolvement from the stakeholders, donors, and

efforts of many people.”
Festus underlined,

The most important factor is through Dr Mully whashstood very firm to make sure that it is
a permanent home for the disadvantaged who has givery child a hope in the future, so
that when | come out of MCF | will be a very impamittperson. It is a home recognized by the
government.

The staff also commented that, the foundakés his time from his schedule and sit with teenbvers
of the staff, and gives wisdom, and channel thetig@thers of staff and implement them” (Jerome —

principal). He also organizes many seminars as many commented

Dorcas, one of the matrons sai8gmetimes Daddy takes us to seminars and traine@ddetay with
street children, how to deal with orphans, thatseaius to reach the heart of the childreln’this
statement, not only are the staff ensured theygeiilthe training needed, but one can understatid bo
the respect and endearment the staff have for B@®@. ©nce on staff, they very soon call Dr Mulli,
“Daddy”. Within the Kenyan context, the term verych is a mixture of respect and endearment both.
Dorcas goes on to saypaddy has taught us how to pray with them, teaemtthe word of God, how

to respect the elders, how to teach their brotlugrsisters who are small.This shows that in the

large organization that MCF has become the fouaddrhis wife, take personal time to ensure that the

staff gets the appropriate training needed.

But it is not only the system and organizationbdricof Dr Charles Mulli; Paul Kimani, the awarded

Karate coach commentedt s the love of Dad who has told me | could lgoad person
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instructing.” Many of the staff shared similar sentiments, esgireg how the CEO expressed
potential in them and this encouraged them to susceed.

Summary

Through the interviews with the staff, not only bdtie staff underlined that they support and help t
develop the MCF construct, but are committed toMi@F construct. Part of this commitment is
directly related to not only helping the benefigarsucceed, as it relates to developing theiniegr
capital within the educational capital that is jer&s but much beyond this.

Each of the staff understands they are playingrgooitant role in the parenting of disadvantaged and

marginalized children in Kenya.

Some other comments that would need further stuelyhe impact of the founding couple, and that
the construct shares the same faith. “Daddy” Dar@s Mully and “Mama Esther” both seem to be
very central in the lives of many of staff intemied, just as they do in the lives of beneficiaries
interviewed. The faith, although not central in giedy, is such a vital part of many of those
interviewed that the impact of the Christian Faithpracticed by the people of organization plays a
central role. The impact of their faith on the segof the beneficiaries (Former beneficiaries, imow
various professions celebrating in Figure 67) dredMICF construct would need to be looked at more

closely.

Some of the former beneficiaries
now professionals all over Kenya at a
reunion with Daddy and Mama
Esther in their midst.

Figure 69 Dr and Mrs. Mulli with Former Beneficiari es
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6.3.4. NBLC Questionnaire people in shadows

The finding of the questionnaire of people in thadows on the beneficiaries based on the NBLC is
not statically significant. People in the shadowsld only be located for 11 of the award winners,
since some of the award winners are already atddsity, college or already graduated and some of

the significant people they wrote down are no loradeMCF and could not be located on short notice.

A t-test was carried out with low confidence radesl no real significant correlations between award

winners and non-award winners.

Although with a non-representative sample as meatiabove, it is difficult to make any conclusions
about the results. The non-correlation results hmyever, suggest that the MCF staff, represented by
those who filled out on the beneficiaries both alwmamnners and non-award winners, see strong
potential in each beneficiary, and tend to tryiawand treat each beneficiary with the same hoge i

better future.

This, however, is only a suggestion and would rfagtier study.
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6.3.5Qualitative Interviews Community members

MCF is nestled in a community, called Ndalani. Talerstand the context in which the construct
MCF functions a few interviews were made with foammunity members. These were, Gideon
Musiymi , a village elder and neighbor, Anne MudRigure 71) a farm manager, Irene Mwikali, a
farm worker, James Mumo, a farm worker in chargeri@gfation. Although these interviews cannot be

seen as representative, they showed some aspdotears of some of the community members

regarding MCF as it compares to their own situation

Figure 70 Anne Mueni, a Farm Manager and Gideon Mugmi a Village Elder, both live in the

Community around MCF Ndalani

The four interviewed were asked to give their inggien of how the children of MCF lived compared
to those in the community. Anne Mueni commentddhey are more responsible. They have initiative
on doing good things. MCF schools compared to loete. . .the children are focusing on their
education. The children often in the communityrasecared for regarding to their homework. They
(MCF children)score higher.” Anne noticed, fh the community some parents are very poor they
cannot even provide with a balanced diet here #ireygetting good food, they get good shelter and
they study, there is light so that they can stuthmes, the irrigator farm-worker addshé ones who
are in MCF are healthier, because they get the matthe right time, some of the orphans that were
brought were malnourished, with the feeding progthechildren improved without medication. In
the community they are very different, some aregyooMCF reflects satisfaction.”
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The village elder gave an additional observatiddhen the children are here at least one year, they
change. There are professionals who teach themtbde free men in the world...Here (at MCF) it
is often better than in the surroundings... There@mdessionals here who know how to deal with

them. They feel at home, this is their home...lbisan institute it is home.”

Through the comments of the four interviewed, tdae very clear that there are large differences
not only in the behavior observed of the MCF clafdrbut also in their provisions, (including some
basic things like good food, good housing and a@tt). They seem to have a healthier more

conducive environment and be better disciplined.

Anne Mueni- Farm Manager, say3He beneficiaries have the discipline, which isalhad from
Daddy Mulli and Mummy Esther, who are installing thiscipline...Whatever duty they are assigned
they usually do it...They are taught about their cesgbilities... These are the reasons that they can

be dependable in the community.”

The farm manager, also noted when asked aboutarglation between physical fithess and
academic excellenceWhen they are in school, they are not left to &by, they are given
responsibility to plant trees and irrigate, ...Whlag¢y are being shown is to be good people, men and
women out there.th her mind, through being given responsibilityingeactive and being able to

affect the environment, these students were mikeéylio achieve success.

All four of those interviewed were sure to expries/ important MCF was also for the community,
providing many jobs for those working on the MCkfia and providing a school for the community

children as well.

James mentionedwhen | bring a problem, my roof may be blown avtlagy(MCF) come and see the
extent they are brought and they fix it for freeladirge...If they see a need, their vision is aldh wi
the whole community, we have accidents, they esevibhicles to help us. We are proud of having

them with us. We mix, we need each other.

After hearing James’ comments and knowing fromMIi@F Clinic Officer, that even health clinics are
offered free of charge with teams of volunteersaaiged through MCF, the impact on the community
is large. The organization offers many servicesithprove the whole community. This means that
those underprivileged marginalized children who epdt MCF, later become part of a privileged
group who often have better and more chances tiwae tin the surrounding villages who do not live

in an MCF home.

The farm workers mentioned that extra training M&t provides for all the farmers in cooperation
with ministry of agriculture to help them learn nsms of farming. Beyond that the community is

being taught about the importance of saving thérenment. James noted, at MCF all the farm
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workers get special training four times a year gnmedcommunity is invited as well. The whole
neighborhood is changing, one examplelis,gvery rain season we have nurseries for thesiree
have various community groups and are supplied se#dlings to plant trees to increase the growth
all over...” He went on to say that there is so much more sathdeer since MCF started planting

trees 20 years ago and it is easier to farm bedaasground isn’'t as baked any more.

After the interviews, the observation can be méus, in the eyes of the interviewees MCF is a aente
of excellence on many levels, whether on passinghomwledge and knowhow on farming,

environmental development, education, medical asaister aid, discipline and child-raising.
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7. Conclusions

7.1. MCF Construct

a) The MCF construct has put into place a compigamization that is made up of many well planned
Microsystems that together create effective Medesys that makes it possible for many beneficiaries

to achieve their best and be able to effectivehcfion in the larger Exosystems around them.

MCF does much to provide structured and regulatedss and interplay with all five elements of

Education Capital.

7.1.1. Education Capital Applied in the MCF Constrict

1. The beneficiaries all received a much improvatcseconomic environment when coming to
MCF, learning the languages of the middle and uplaess fluently (Swahili and English), and never
have to worry about housing or food, opening thersiéo focus on education and development

(Economic Educational Capital).

2. Within the MCF construct, a culture which inahsdspecific values, thinking patterns and models
which open the chances for development is practithis includes that each individual has talents
which can be developed, that all people are equallyed, that through discipline and hard work they
can achieve success, that success is an interfpthscipline, staying physically active, staying
healthy, having breaks, looking to the future (foausing on the past, but forgiving those who have
caused trauma) and sharing with those who arddesmate (Duckworth et al., 2011; Tangney,
Baumeister & Boone, 2004; Chomitz et al., 2009jth-plays a vital role in the culture of MCF; this

is developed through both personal time of devatamd group times of worship. The impact of these
values, and the practices they cause, the thirgdtigrns and capital provided on success can be
implied on the overall school results placing ia tbp 10 in both the Primary and Secondary
Standings, for all the MCF schools more than 50%heftime as well as in various standings in sports
competitions and over all rehabilitation. The impaicfaith has been supported by others and should
be further researched (Franklin & Hewitt, 1994;rkenet al., 2009) (Cultural Educational Capital).

3. The importance of both staff-mentors (DuBoialgt2011; Strong, 2009) and peer mentors
(Dennison, 1989; Gensemer, 2000; Shotton et &.7P€ame out very strongly in the interviews of
both staff and beneficiaries. Each of the staff tmenbeneficiaries and all of the beneficiariesldou
quickly name peer-mentors important in their depaient. As was mentioned in the beneficiary
interviews, all knew that they could find someorithim MCF to talk to when needed (Social

Educational Capital).
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4. MCF offers opportunities for all beneficiari@sanjoy an infrastructure of educational developmen
beyond regular school subjects supported with natéut also covers science and computer labs
where extracurricular clubs can meet, athletic ipdgges (karate, soccer, volleyball, basket l#ilt),

arts (choir, traditional dance, acrobatics), emwnental clubs, missions (reaching out to the less
fortunate with food and service), debating clubaame a few. The required following of the program
as well as the requirement of being active in asi®ne club ensures that beneficiaries are algetto
to expand their learning take advantage of thegtfucture provided (Lipscomb, 2007; Broh,

2002)(Infrastructural Educational Capital).

5. Through interplay of the staff involved in tthevelopment of the beneficiaries and bi-weekly
meetings and quarterly trainings of the teachia§ sind social workers it is insured that the diotsc
are kept on a high level applicable for the leasn8ince the interplay of the staff, such as social
workers, program coordinators, matrons, pastordeanchers is very central it is ensured that the
growth and development of the beneficiary is cauatitd, possibly adjusted and best supported
(Didactic Educational Capital) (Crosling, Heagneyr Bomas, 2009).

7.1.2. MCF Construct providing Learning Capital Dewelopment Opportunities

Although it is up to each individual to develop/hiex own learning capital, the MCF construct does

everything possible to enable this to happen.

1. MCF ensures that all the beneficiaries receimelhbalanced diet, much of their food coming from
the MCF farms and that the beneficiaries have adtreaks from school, where they play outside,
involved in group games and sports. This ensutesalihy organism and improves cognitive activities

(Organisimic Learning Capital) (Briggs, Safaii & &k 2009; Rampersaud et al., 2005).

2. The MCF schools are set up in such a way tleairiflividuals are able to move up only after having
mastered certain skills. If a teacher discoversdhaupil is having difficulty, he / she will renmaafter
class and tutor the pupil. There are also regulstigdly times for all the pupils where there are
teachers available where they can then be askdefpito be able to master the next level (Matthews
& Foster, 2005; Fox, 2004) (Actional Learning Ca}it

3. From a very early age within the MCF constraetbeneficiaries are required to think about and
formulate goals. These are talked about specifitalthe &' grade and again in the®.&and 13"

grades. The team of MCF staff helps the benefiesannderstand what is needed to achieve those
goals which are formulated (Greene & Miller, 19@&ttinger, 2000; Oettinger, Pak, Schnetter, 2001)
(Telic Learning Capital).
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4. Through exposing beneficiaries to very manyedéht experiences, from planting trees,
participating in medical camps, participating iigemissions within Kenya and East Africa
(providing food and shelter), debating competitiggresentations from international visitors ete. th
beneficiaries are given a chance to not only undeds but also apply various skills and knowledge

learned themselves in a different context (Episheiarning Capital) (Ziegler & Baker, 2012).

5. The beneficiaries are often coached on how ép kkeir attention and focus. This happens through
coaching (whether in sports, arts or academicsitonieg from staff and peers or teaching (Kreiner-
Phillips & Orlick, 1993; Shields, 2004). When artiés build up counseling is offered (Attentional
Learning Capital).

The MCF construct which has all the elements otatianal capital and provide excellent chances of
their beneficiaries to develop all elements of i@y capital seem to suggest some reasons why MCF
not only successfully rehabilitates many margirediand impoverished children and youth, but also
why MCF is able to perform so well continuously deanically (as seen in their primary and

secondary standings) and in other areas of excellen

The complexity of achieving excellence can onlyghessed when rehabilitating extremely
impoverished and marginalized Kenyan children. bai@s Mulli and his staff have shown it is
possible as a construct such as MCF to that. Theeaiives some insight and explanation why it is

working.

After interviewing the community members it becaapparent that the beneficiaries would come to
understand that their Micro- and Mesosystems caa hagreat impact on the Exosystems of the
surrounding community (Bronfenbrenner & Bronfenhrern 2009). This became apparent through the
comments of all the trees that the children havwedukto plant and how this is positively changesl th
environment around the MCF Ndalani home, which pladted the first trees. It seems in practicing
the power of the individual when joined with a largroup, the beneficiaries are being taught thet th
can have a large impact on the larger society danabt need to be victims (especially knowing that
most were victims of poverty and trauma) but capéeple of action that can have a positive impact

on the system they find themselves in, and beyond.

7.2. Understanding Individual success factors

All the participants in this study were from withime MCF construct. One of the purposes was to see
what factors led the award winners to achieve ss;@xpressed through their awards. The conclusion

of the findings and the interviews of the award vers:
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1. The QELC was administered and studied for catiais. Since the MCF construct covers all the
Educational Capital elements well, it was to beedwined which factors would differentiate the

award winners from the rest of the beneficiaries.

There were three strong correlations based ondhieus Capitals of the QELC, two of which were
extremely significant. Although the reliability FELC questions about infrastructural educational
capital could not be considered for possible resgoaviously discussed, one aspect of infrastrattur

educational capital was tested and showed to haite sjgnificant correlations.

a) Although all beneficiaries share the same calteducational capital, as previously discussesl, th
award winners must have perceived it much morefimaethan those that do not. With a significant
2 tailed level of 0.031. A suggestion may be taeepption and understanding of thankfulness of the
MCEF surroundings causing the perceived differebés would need more study to confirm this.
When the correlation of knowing others who valuglss and receiving awards was specifically
looked at, the correlation stayed at .031, shouliadjthe people who value studying and achieving

well within the MCF construct that the award wirsiehose to be with correlate with winning awards.

b) All beneficiaries must participate in the vasaports activities as discussed, however, the high
correlation in the Organismic Learning Capital,1@ggest that the award winners not only
understand the significance of keeping their bodegdthy and the connection to their success ot al

practice this.

¢) The other large factor is the Modifiability Beflj which showed a correlation of .005. This
significant score shows that even if the constisigiven, it is up to the individual within the iruct

of MCF to understand that they themselves haveo&eland the ability to modify their behavior,
learn from their mistakes and success and thenfyntbdiir present actions, skills and learning to
enable them to achieve better in the future. Hawethe MCF construct does teach this, but it isoup
the beneficiary to internalize this and take actibims aspect was pursued and there was no specific
correlation based on learning from mistakes madeyi@lation of only .353 (two tailed). This
suggests that learning from mistakes is relatigelypmon for most beneficiaries; however, the other
modifiability factors play a larger role. The resutuggests that those who win awards have
understood that, “... each additional step in thenliag process leads to new possible actions which,
in turn, allow new goals to be reached. All thesmquences arising from new possible actions need to
be explored in the subjective action space asXample, successful actions are now possible in

settings in which the individual previously wasdedfective, and so on” (Ziegler et Al 2010,p8).

d) To confirm the findings of the interviews, ai@ation as it relates to study strategies and @war

winners was carried out and showed to be quitdfgignt: 0.021 (infrastructural). For reliability
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reasons this result should be taken with cautimwéver, the result does suggest that award winners

have developed effective study strategies andddiantage of the possibilities provided for them.

Although the correlations and reliabilities thatreveonfirmed in the QELC cross cultural studiesever
not all confirmed in this study, it may rather shthat the construct of MCF is offering all the
educational capital needed to prepare beneficiforesuccess and is also encouraging all the
beneficiaries (not only those who have won awataislevelop learning capital strategies. However,
since learning capital is something that the irdiial must develop by him or herself and this cannot
be mandated by anyone from the outside, it is ¢hegtrthe awards will be won by those who manage
to do this. This would explain why two factors bfde correlations, which were also the highest
correlation to winning awards were the Modifialyilgelief, confirmer prior studies (Ziegler et al,

2010) and the Organisimic Learning Capital.

This may suggest that the prerequisites of attgisirccess and excellence are in fact to be found in
the MCF construct, the final determining factorsmiether awards can be won, however, are to be

found within each individual. It would be worth fher study if the Kenyan population at large would
be sampled, if there would be larger correlatianthay relate to the QELC test and winning awards

and excellence.

Since the QELC has been tested inter-culturallyeiahot in Kenya, nor in Africa, it may be
worthwhile to test the QELC on a broader scale iwithregular Kenyan (or at least African) context,

and not only within the MCF construct, to verifg ieliability within that context as well.

2. Interviews:

The interviews, showed that the award winners neizegl that MCF has provided an excellent

environment, which has made it possible to deviiep skills and learn.

The encouragement the award winners received batin MICF staff and peers is central in their
development. When looking at support from stath@lgh teachers made up a high percentage, one
recognizes that all professions involved in theeadrthe beneficiaries are mentioned. This seems to
suggest that all MCF staff members understand aatipe their involvement in the creation of an

environment that is conducive to the success obémeficiaries (Education Capital).

Although God is not “on staff” many of the benedices talked about God helping them. This is a
factor that could be further pursued as a suceeterf(faith as a success factor) (Gibson, 2003;
Grassinger et al, 2010; Scherer et al., 1989; $hdfdaseltine & Rowe, 1978; Basow & Howe, 1980).
All award winners commented on the importance efadhove. The varied extracurricular activities

which cover cognitive, athletic, social and artistspects play varied but vital roles in their
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development and assisted their success, sometmaesas that they would never have otherwise
explored. All award winners felt they had receiatidhe support needed to become in successful in

the discipline of their choice.

The award winners all showed that they had develdipeir learning capital in important areas. All
award winners appreciated that value of sportseapérienced the impact that sports and being
physically active had on their academic succesdMitin & Reed, 1994; Mahoney et al., 2003;
Darling, Caldwell & Smith, 2005). The necessitybeing disciplined was expressed by all award

winners and all felt that they had received theqadée teaching and examples in order to develap thi

All of the award winners had developed and writlewn goals during their school time, most before
8" grade, 11% even before they end8dytade, confirming the research of goal settingitnd
impacts on success development (Ajzen & Maddeng;188eng & Phillipson, 2013; Green & Miller,
2003).

7.3. Impact of Important Individuals / People in the shadows

For the MCF beneficiaries who have achieved awandsdistinction the people in the shadows are
many. The founders are central, and although itexptained not to write their names down, they

were named as being central by many.

Both award winners and staff commented on how aétiraddy” was in ensuring that the
beneficiaries succeed. His own success story cofrong a marginalized impoverished background

and able to achieve success is inspiring for hogled future.

The staff understands their role as being paremstitgtitutes. As Pastor Josiah stated in his iigertv
the staff understands that they have a duty wheyngbe talent in the beneficiaries they are taefdst
and channel it in the direction that it can be dsved.

Role modeling and mentoring is central within th€Mconstruct. This is offered for all the
beneficiaries. Since all the people in the shadawpeople who share the Christian faith, thisgoo
modeled. The hope and strength they have foundmigtin their faith, but in Biblical role models is
passed on to the beneficiaries. This also has padtron the development of the award winners in the
MCF construct confirming research on the impaabté models (Gibson, 2003; Grassinger et al,
2010; Scherer et al., 1989; Shapiro, Haseltine &&d.978; Basow & Howe, 1980).
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7.4. Final Thoughts and Discussion

This study is an exploration of both the Mully Ginén’s Family, referred to as the MCF Construct,
which has seen a high number of award winnersdarathas of Academics, Fine Arts, and Sports and
of individuals who have achieved awards while i@ BCF construct. As could be seen from the
standings of the primary and secondary schoold/BE schools also achieve high regional and zonal

standings on a continual basis. On some levelthtike hypothesis of the study have been verified.

Hypothesis 1: The MCF Construct has been abledaterthe complex environment as well as a
substitute family atmosphere, in which children nahonly develop but also achieve excellence. The
MCF Construct has been able to develop opportsnitieindividuals within the construct to develop

themselves, using both Learning Capital and EdocaZiapital.

Hypothesis 2: The MCF Construct’s success in hglpgnmake it possible for many of those in its
care to achieve awards can be explained using ¢lietépe Model. The interviews and those
correlations found reliable using the QELC questaire seem to verify that intentional development
through various phases, levels when acted on inteaity help to explain the success of award
winners within the MCF construct, however thereenanitations to the QELC validity which will be

discussed below.

Hypothesis 3: The award winners within the MCF ¢arid have effectively interacted with the
material, social and informational environment pded by the Mully Children’s Family
Organization, which will positively correlate wittinning awards. This supports the modifiability and

stability theories discussed by Ziegler et al. (201

One of the goals of the study was to understanchaatyze the MCF Construct as it relates to develop
excellence. Much of what seems to be working in‘Mi€F Construct”, which is a complex
independent indigenous government-recognized argdon with not only a high success rate of
rehabilitation of marginalized children and youtht also many award winners, is not written down in
official policies, but is being practiced as disser in the study. The information gathered, though
anecdotal is not all written down in policy formhiwould be suggested to write policies that cover

each of the 5 Education Capitals practiced andatipipe 5 Learning Capitals intentionally.

Another main goal was to define and understandiddal success factors within award winners from
MCF. Based on the findings of this study, the ipl&y between the education capital offered by MCF
and the learning capital developed by the indivisiuaecause of their modifiability combined with

their goal settings confirm prior research of taldevelopment as adaptation (Ziegler & Baker, 2013;
2012; Ziegler et al.,2010). The findings showed hital the people in the shadows (i.e. various MCF
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staff members) are in the success of the awardesgnthese are part of the complex Education
Capital of the MCF Construct.

7.5. Educational Impact

Although MCF is a place where street and disadymat&enyan children find not only a home and a
chance for rehabilitation, it is much more. Typig&hildren from such socio-economic backgrounds
in Kenya have little chances of success (Onsumsirilzei & Ngware, 2006; Oketch& Ngware,
2010). The study reveals MCF has created a cultiuezcellence (Mintrom, 2014); this culture is
achieved partly through forgiveness of people atugsons of their past (Tourssain & Webb, 2005),
setting effective goals (Shah, Krigalski & FriedmafA03) having mentors and teachers involved that
intervene at appropriate times to encourage anieclge (Stoeger, Sontag & Ziegler, 2014), and
having role models which go beyond the meetingasidrights of children covered in the Convention
of the Rights of the Child by the United Nationsé&dmbly; U.G. 2014).

Using the Actiotope Model is useful tool in anatygia whole system like MCF to be able to better

recognize if this could explain the prevalencewéaal winners.

Resulting from this, the MCF model of educationdaahabilitation) could provide a model
suggesting improvements of education for the padrraarginalized within the Kenyan (and other
marginalized contexts across the world) educatystes. It is known that there are issues within the

Kenyan public system especially for the poor andgmalized (Sifuna, 2007).

When looking at an educational context within aeys it would be advisable to analyse these using
the Actiotope Model with the 5 kinds of Educatioaptal and the 5 kinds of Learning Capital. This
study underlines how vital it is to not only to pite Education Capital that enables success to
develop, (in case of the marginalized childrenarecoutside of their families this includes parenta
support that may be delivered through staff instefguhrents) but also how important it is to find
ways to assist learners to develop their learnapital. A key factor seems to be for the individiaal

develop his/her modifiability.

The MCF construct provides a model that enablesesscto develop, especially for children who

come from marginalized backgrounds.

7.6. Limitations

Although extensive, the study had limitations. Bhedy was carried out in English. Although English
is spoken by all Kenyans, it is not the first laage of most, and not of any of the participantthef
study. It should also be noted that Canadian Bmdliee author is Canadian) has some differences to
Kenyan English. Although the QELC questionnaire tesn verified in various cultures, (Vladut,
et.al, 2013) it had not be verified and validatetbbe use in the Kenyan context. A validation tesd

possible translation of the QELC into Swahili midet suggested; however, even Kiswabhili is not the
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first language of any of the participants and fingjust one language for all of the 47 tribes

represented may be difficult if not impossible.

Similar language issues also apply to the intersidtis not clear if culture and language couldena
had an impact on the interview process. The tinoiniipe questionnaires and interviews were
allocated at various times throughout the dayhabeverything could be completed within the given

time period, this may also have made an impactaddsome limiting effects on the study.

Another limitation was that not all award winnemsrh MCF could be brought together for the study
and for the interviews for various reasons. It vddog more conclusive to have the chance to include

all the award winners in a study.

7.6. Further Research

The research on award winners among children aopl@érom marginalized backgrounds is limited.
This needs to be researched in more detail to statet what the success factors of people who win
awards with these backgrounds are so that simikdraments or interactive actiotopes can be

provided.

A tool to help in this process would be the QELGItd o use this tool, it needs to be verified floe t
Kenyan context and culture. Because of the ethmirsity and multi-lingual society (Alidou, et
al.,2006).a different approach, or expanded tothéaesting tool may be required ( A further study
would be to research if the MCF construct is irt &atculture of excellence” and if so how can theés

emulated.

If one can understand how MCF uses endogenousr(@i}eand exogenous (external) resources to
produce excellence the construct of MCF could bdistl closer and be applied in other contexts,
where applicable, even beyond the context of ahildvith marginalized and traumatized
backgrounds, to help potential award winners wimevawards, and just as importantly to assist more

learners to proceed through various levels of legrmore effectively.
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Appendix A MCF Policies
Appendix A.1. MCF Child Protection Policy

MULLY CHILDREN’S FAMILY - (MCF)

“Savings Children’s Lives”

P.O BOX 557, 00606, Sarit Centre, Nairobi, Kenya.
Tel: 254-020-3873483. Mobile: 254 707 889 636/233 333 121.

Email; mcf@mullychildrensfamily.org

Website:www. mullychildrensfamily.org

Group of Homes for the Street Children, Orphandshr&loned, Destitute, Abused, Child labourers andidCh
Mothers

CHILD PROTECTION PQICY

INTRODUCTION

Mully Children’s Family is a Christian, non-goverantal, non-profit making, non-political organizatiand is
gazetted as an approved voluntary society undeethes of the Children’s and Young Person’s Act Caf
laws of Kenya.

Mully Children’s Family (MCF) partners with indivicils, churches, governmental, non-governmental
organizations and other institutions who suppatttbmes, morally, financially or in prayers to mékegoals
and objectives a reality. The children are venytiad to the ministry of MCF and their protectioery vital.

The MCF has a Child Protection Policy (CPP). leognition of and commitment to Article 19 of UNCRThe
article encourages State parties to "...protect ohildrom all forms of physical or mental abuse,leet
maltreatment or exploitation, including sexual aus

A CPP for the homes will also greatly enhance MQWission and Vision of “following Jesus Christ insisting
the poor, displaced, orphaned, street childrentb@dppressed in Africa by transforming their lives

Mully Children’s Family (MCF) was founded in 1989 Bv. Charles M. Mulli through a special callingdan
philanthropic heart to cater for the abandonedlemted, abused and orphaned children in need efarad
protection. We abide by the UNCR@&quirements, OAU African Charter on the Rightd velfare of the
Child* and the MCF CPP.

MCEF recognizes that all children are potentiallyigk including the ones that MCF works amongst @dults
that often perpetrate the evils against childrentlmawithin an organization or do find their wagigainto such
organizations.

As such, it becomes important for MCF to understartter context what child abuse and exploitat&rhbw to
respond to it and to contextualize the MCF CPP.CR® will spell out code of conduct for all thoskorend up
coming across the children that MCF serves.

! United Nations Convention on the Rights of the Child.
2 Organisation of African Unity



It is important to MCF that child abuse does ndtagmpounded or perpetuated by the adults who acces
children through the organization. These includdfSinterns, Sponsors, Donors, Volunteers, Cohbrac
Board members, Partners and Others.

DEFINITIONS

A child in this document is anyone below 18 years of ageea the UNCRC and The African Charter on the
Rights and Welfare of the Child

Child Abuse consists of anything which individuals, institutgor processes do or fail to do which directly or
indirectly harms children or damages their prospetsafe and healthy development into adulthddids
usually categorized into four main forms of phykisaxual, emotional abuse and neglect or bullying.

Physical Abuse

Physical abuse occurs when a person purposefillses or threatens to injure a child or young persohis
may take the form of slapping, punching, shakirgkikg, burning, shoving or grabbing. The injurayntake
the form of bruises, cuts, burns, or fractures.

Emotional abuse
Emotional abuse is a chronic attack on a childoamg person’s self esteem. It can take the formeofe
calling, threatening, ridiculing, intimidating adlating the child or young person.

Neglect
Neglect is the failure to provide the child witlethasic necessities of life, such as food, clottsheglter and
supervision to the extent that the child’s heaitt development are at risk.

Child Sexual Abuse

Sexual abuse is when a child or young person i@ bigen older or bigger child, adolescent, or aftulthe
adult's sexual stimulation or gratification, or romic gain. Please see further definitions onithibe attached
appendix. Kindly note that this additional defimit is explicit and may offend.

Child Protection is the term used to describe the responsibiliie$ activities undertaken to prevent or stop
children from being abused or being mistreated.

RESPONSIBILITIES UNDER THIS POLICY
This document shall be implemented by all anddreittirety in MCF.

All expected to abide by this policy shall therefdie made aware of its existence and be expectaahply for
the protection of all the children that MCF workahwy

Failure to do so or any indication that anyone eissed to MCF by employment or defined partnership
(Sponsors, Donors, Board members, Interns, VisatbMCF, Contractors, Volunteers and Others) has
contravened the principles and standards laidrothiis policy, shall be calling for an immediatsdplinary
action.

* (Report on the UK National Commission of Inquiry into the Prevention of child Abuse
and neglect, 1996).



MCF will consider involving relevant authoritiescéuas the children's department and the policasare
ultimate protection of all children depending onoaxthe perpetrator of the child abuse is.

MCF will:

1. Implement and review guidelines and practicesshpport the protection of children both at its Cdfievel
and all projects levels

2. Be guided by UNCRErequirements and OAU African Charter on the Rigtitd Welfare of the Chifd
where no specific guidelines on child protectiorsex

3. Network with other Civil Society Organizations (CSPand the Government of Kenya to uphold child
rights and protection awareness creation and stiipémplementation.

4. Endeavour to carry out staff induction program<Ciild Protection Policy for all.

5. Provide orientation information to all individuaded groups visiting Mully Children’s Family project

including but not limited to staff, volunteers, Bdanembers, contractors, sponsors, donors, cethand

others.

Advocate for the protection of children from alfifies of exploitation, especially sexual exploitation

Be vigilant in protecting confidential informati@bout children and their families in the Programs.

Demonstrate responsibility to and respect for chitdby being sensitive in our communications thabive

them.

9. The MCEF shall ensure Police Check for all new stadfunteers, visitors and interns. The set ouede
shall be explained to the prospective and confirstatf.

10. All new Volunteers, Visitors, Interns, Consultar@®ntractors, Partners and Board Members will be
requested to read and sign adherence to MCF CPP.

11. Persons or organizations seeking business partpexith MCF for example Consultants and Contractors
shall miss out on the opportunity if they fail igrsadherence to MCF Child Protection Policy and to
observe it.

© N

MCF BEHAVIOUR PROTOCOL GUIDELINES

All MCF employees, Volunteers, Sponsors, Donorterhrs, Contractors, Advisory Board Members, Pastner
and Others will be expected to read, understandhbit® by the defined guidelines for behavior. M@K
require each individual to sign a document indiwatiis/her understanding of the behavior Protocols.

Visitors and program Visits

To protect MCF beneficiaries, their families andntounities, as well as MCF Homes, from persons whg m
wish to exploit them, all sponsor visits to MCF jeais or child’s home, without exceptionill be arranged
through the MCF Head office.

« All Visitors will be provided with information on KZF Child Protection Policy. They will get the redent
visitors/volunteer pack and necessary briefing &PCThey are expectedgsign adherencedo it before
leaving for the project visitsMCF will strive to work with its offices in other countries and other
partner organisations or partners to ensure that péice checks for visitors/volunteers are received ah
verified prior to the visitors’ arrival in MCF.

It is assumed greatly here that the partner/supporbffices clearing sponsors and donors to MCF will
have done the necessary Police checks

« No impromptu Sponsors will be allowed to visit theponsored children if they do not clear with the
relevant Support Offices that in turn will commuetie to MCF Kenya and get MCF Kenya’'s head office
approval prior to the visit being arranged

* United Nations Convention on the Rights of the Child.
> Organisation of African Unity



* Sponsors will visit their sponsored children in geject offices and not in their homes so thay tihe not
retract their steps to access the child later #fieiofficial visit. (This will be applicable irases where the
MCF beneficiary is residing with his/her family, awfrom the MCF project premises)

e The Project manager/home’s manager will accomppaoygsors at all times while in the program. At no
time should a sponsor be left with a child unsujsexd for cultural, language and protection purposes

e All MCF Child sponsorship and support standarddl ffeaupheld. This includesommunication between
the child and the sponsor being only through MCF had office and never directly. A sponsor should
not exchange addresses with the child they are uisig or any member of his/her family

e Visitors who want to take photos should seek pesimisfrom the MCF head office
e Visitors should always get a nod from tiecompanying responsible MCF stafbn any action that they
intend to do that they are not sure of if it istatdlly acceptable or not.

(*° &, C® BM®, P&0O™Y)

All MCF employees, Volunteers, Sponsors, Donorterirs, Contractors, Advisory Board Members, Pastaad
Others will:-

e Avoid being with non-related children alone ovehtigr in suspicious circumstances. Always ensueg th
are within the MCF family set up, child’s familytagp or the presence of other adults preferabiyiaed
gender(**)

« Notify the appropriate MCF staff before spendinmgeialone with a minor in an unsupervised situatvith
proven permission from the MCF head off{&®)

« Not hire workers in whatever category that are Wel8 years of agg**)

« Not fondle, hold, kiss, cuddle, or touch minoraminappropriate or culturally insensitive way. Alust
avoid flirting, unwelcome flattering, or making gegtive comments to minors. (**)

* Avoid having program activities for children thaeandangering or that go past safety hours like in
instances where children have to cross heavy¢kaHfti roads or finish an activity lat&Iy

* Be entirely professional in their relationship witlinors and children; while at the same time dermatiag
Christian love, compassion, and caring in both ward deed(**)

* Be concerned about perception and appearanceiirretaionships with minors and childreffi*)

e MCF staff should seek to live-up to the Mully Chidd’s Family Mission Statement and Core Valuedlin a
relationships with childrenS()

AVOID

*  Verbal conduct such as derogatory comments or $@xwvances, invitations, or using power and autori
to persuade a child to act in ways that may sexggditify the adult(**)

* Visual conduct such as derogatory posters, porpbgraf any kind including cartoons, drawings or
gestures, any form of written/verbal communicaii®i)

« Physical conduct such as uninvited or unwantedhimge hugging, blocking normal movement as well as
taking a child off the project site unauthorizgt)

* Threats or demands to the child to submit to sesagulests in order to receive project benefi$) (

«  With the exception of MCF chief parents, MCF app&ihcounselors, professionally and clinically teain
counselors; staff, volunteers, interns, board memlpartners and others should avoid involvemetit wi
one-on-one counseling with minors and children eomiag personal problemg¥)

S Al

7 Staff and Interns

® Contractors

° Board Member

% partners and Others



CHILDREN MATTERS COMMUNICATION AND FILES

e Personal information related to the children urtbercare of MCF should be utilized for official poses
only. Staff are required to treat as private andfidential any information that relates to childtbat is in
their custody (The children will however be encgad to give their testimonies as a healing prouedsr
guidance and supervision of the counseling depatime

*  Children files should be locked at all times angiskbe with only authorized persons.

e All visual communications about children must uggyres that are decent and respectful, not preggnt
them as victims. Children should be adequateltheld and poses that could be interpreted as sgxuall
suggestive avoided. Language that implies a oelaliip of power should also be avoided.

* Any outside organization, group, or individual regting the use of MCF'’s resources such as videos or
photographs must sign an agreement with the MCEke Director as to the proper use of such
materials.

« The Head of the Communications Department at théM€ad office or designee shall coordinate any
communication with the media on protection of ctéldissues.

RAISING AND REPORTING CHILD ABUSE CASES AMONG MCFENEFICIARIES (CHILDREN

SUPPORTED WHILE IN MCF OR CHILDREN SUPPORTED WHILK THEIR HOMES)

MCF opposes all forms of child exploitation andldtdbuse, including child sexual abuse. Any inctdbelief
or suspicion of sexual or physical abuse (pastesgnt) by a MCF employee, sponsor, Intern, vokmigonor,
board-member, contractor or other partner museperted immediately tMCF Chief parents, MCIExecutive
Director, Child Protection Committee or the MCF Board of Directors™*

If a child, staff member or a community members{sany other person reports an incident, the repodt be
taken seriously and necessary steps taken. I3 casduse while the child is with his/her familytside the
MCF environment, the endangered child should alvieeysemoved/ rescued from the situation of abuskewh
the rest of the processes take course. At no thoeld the child beeturned to the environmentof abuse until
confirmed safe.

The best interests of the childvill greatly govern the manner in which abuse cageshandled. Such may
warrant the standing down of a staff member, va@enbr intern while an investigation commenceghilf
course of action is being considered, the Execivector must first recommend this course of attio

writing to the Board of Directors. Staff membetsosl down receive full pay and are entitled tost pprocess
that does not pre-suppose guilt or innocence. allegations should not be discussed or communidatether
people until such have been considered and a deaisade by management. The decision made should be
documentedand filed.An employee who is dismissed as a result of misaondith a child(ren) is not eligible
for rehire by MCF. If it is another person othleat staff, Volunteer or Intern, the links shalldewvered
immediately like the cancellation of a contractragestigations go on. If guilty, MCF shall not conte business
with the group or an individual after cancellatimfincontract.

Documentation and Confidentiality of the incident

As soon as possible (within a period of 24 hourthefdisclosure), the staff member receiving tiseldsure
needs to have fully documented the allegationputiclg the time, place, withesses.

All cases of child abuse, whether alleged or proweth be handled with the utmost confidentialityWhen
concerns arise, all participants will be directebtigh a formal complaints process involving thédcCh
Protection Committee, Executive Director, and CHafents of the home. If considered necessary, the
Executive Director will advise further. Where dahie and previously in touch with the MCF, the fignof the
affected child will be kept in the picture whilehgdding confidentiality ethics.

' Contacts is Tel: 020-573483
VI



The Executive Director shall determine the "whodse® know" list for circulation of information arhild
abuse so as to uphold confidentiality. This inckidemmunication with the media.

Involving the Police
Where a child is in danger of continued abusecttilel shall be rescued first.

Where the rule of the law can be invoked, MCF shallhesitate to alert the police or the childréMedfare
officers for quick action and for the safety of ttéld.

SIGNATURE FOR ADHERANCE:

I HAVE COMPREHENSIVELY READ
AND UNDERSTOOD MULLY CHILDREN'S FAMILY KENYA CHILD PROTECTION POLICY.

| DO PROMISE TO ABIDE BY THE EXPECTED BEHAVIOUR PRIMCOL OUTLINED IN THIS
DOCUMENT AND THAT WHICH IS CULTURALLY ACCEPTABLE E\EN IF THIS DOCUMENT
COULD BE SILENT ONIT.

IF 1 DO NOT UNDERSTAND ANY SECTION OF THIS POLICY,SHOULD SEEK CLARIFICATION
FROM THE EXECUTIVE DIRECTOR SO THAT | AM VERY CLEAFRON EVERY ASPECT OF IT.

THE CHILD IS VERY IMPORTANT TO MCF AND SHOULD BE PETECTED BY ALL. | DO PROMISE
TO PROTECT THE CHILD ON MY PART BY MY CONDUCT, LANGAGE AND ALL ELSE THAT IS
WITHIN MY MEANS TO DO SO.

| SHALL ALSO NOT HESITATE TO NOTIFY THE EXECUTIVE DIRECTOR, MCF CHIEF PARENTS
OR MCF CHILD PROTECTION COMMITTEE SHOULD I ENCOUNTER ANY SUSPICION OR
CONFIRMED CHILD ABUSE DURING MY INTERACTION WITH THE CHILDREN BEING SERVED BY
MCF.

| SHALL FOLLOW THE RIGHT PROCEDURE IN REPORTING AN®USPICION OR CONFIRMED
CHILD ABUSE DURING MY INTERACTION WITH THE CHILDRENBEING SERVED BY MCF.

| SHALL NOT INTENTIONALLY MAKE ANY FALSE ACCUSATIONS OR FALSE ALLEGATIONS
IMPLICATING ANY CHILD, BOARD OF DIRECTORS, VOLUNTEIRRS, INTERNS, STAFF, DONORS,
CONTRACTOR OR ANY OTHER PERSON WITH FALSE CLAIMS GEHILD ABUSE DURING MY
INTERACTION WITH THE CHILDREN BEING SERVED BY MCF & THIS IS PARAMOUNT TO
CHARACTER ASSASSINATION AND WILL IMMEDIATELY LEAD TO LEGAL ACTION

SIGNATURE

Vil



DATE

ID/IPASSPORT NO.

WITNESS NAME

SIGNATURE

ID/IPASSPORT NO.

DATE

Tick your appropriate category:

Prospective Employee Intern o Volunteer o
Contractora Board Membet Sponsan
Partner Board member Other (specify)........

Employee

Vil



Appendix A.2. MCF Child Protection Policy
MULLY CHILDREN’S FAMILY -(MCF)

“Savings Children’s Lives”

P.0 BOX 557, 00606, Sarit Centre, Nairobi, Kenya.

Tel: 254-020-3873483. Mobile: 254 707 889 636/254 733 333 121.

Email; mcf@mullychildrensfamily.org;

Website: www.mullychildrensfamily.org

Group of Homes for the Street Children, Orphaned, Abandoned, Destitute, Abused, Child laborers and Child Mothers

EMPLOYEES AND VOLUNTEERS CODE OF CONDUCT

PREAMBLE.

The Mully Children’s Family Homes (MCF) managemdmtre below, wishes to give the following
guidelines that govern all the volunteers and ege#s who endeavor to render their services to any
department within MCF homes. The MCF managemermtrves the right to alter these guidelines at
anytime as they deem fit.

Note that it is an offence to break or go againsf af the set guidelines in any given way;
consequently this may lead to being served withaenimg letter or your termination from rendering
your services to MCF. You will therefore be ansviégao the Executive Director, his Appointees or
Management, if your moral standards fall belowekpectations of the home as outlined in our MCF
Volunteers and Employees’ Code of Conduct.

MCEF has no right of exclusive jurisdiction over itsemployees and volunteers in criminal matters
and other offences covered by Kenyan law. All crimms and other offences under the Laws of
Kenya shall be reported to police. Not withstandingany action that may be taken by the police
under the foregoing statement, the Home may take dependent disciplinary measures.

Kindly note that, MCF gives a second chance to cliiien who have lived underprivileged lives.
These children are privileged to be under the careand protection of our Homes. Any
interference with this set up will lead to terminaton of your services or legal action. However,
we will appreciate your suggestions formally chanred only through the management.

Please carefully readand understandhe contents of this document before yoacceptand signthe
attached Declaration form.



1. Drugs:
a) Smoking* is strictly prohibited within and withothie home.
b) Drinking** is strictly prohibited within and withdithe home.
c) Use of illegal drugs*** is strictly prohibited with and without the home.
d) Drug peddling is a crime, hence prosecution woeldamtamount.
2. Relationships:

a) Male

i.  All male employees and Volunteers dabidden from having any undesirable
relationships with MCF beneficiaries, both girlgdroys.
ii.  All male employees and volunteers arehibited from accommodating external and
internal girlfriends within the home.
iii. Homosexuality istrictly forbidden within and without MCF homes.

b) Female

i) All female employees and Volunteers fmdbidden from having any undesirable

relationships with MCF beneficiaries, both boys girts.

i) All female employees and volunteers grehibited from accommodating external
and internal boyfriends within the home.

iii) Lesbianism istrictly forbidden within and without MCF homes.

Smoking * — Is the inhalation and/or exhalation of any ratusynthetic chemical substance,

including cigarettes, cigars, cannabis sativa,@rtdbacco.

Drinking** - Is the oral consumption of any fluid, naturalsgnthetic that will induce undue and

abnormal body response. This includes alcohdititbrew etc.

Use of illegal drugs*** - This is the oral intake, inoculation , sniffingyhalation and/or
exhalation of any natural, synthetic chemical samst, narcotics, hallucinogens, including
cocaine, madras, cannabis sativa, weed, valiumfimuferoine or illicit use of psychotropic
substance; will induce undue and abnormal bodyoress

¢) Any undesirable relationshipsand contact by and with other male and female eyegls or
volunteers istrictly FORBIDDEN.

d) It is anOFFENCE to ask or receive any contacts or address of asifokfi guest or volunteer

visiting or staying in MCF.



e) It is anOFFENCE to give your personal contacts or address to asiyovi/ guest or volunteer

visiting or staying in MCF-.

f) All personal visitors willONLY be taken round the compound after obtaining pesionsfrom

the head of Home Department &d@T the Education Department.
g) MCF Beneficiaries:
i) It is anOFFENCE to host any MCF beneficiary in your house.

ii) It is an OFFENCE to request or demand undue favors from MCF beiaeiis e.g. Cleaning
your house, fetching water or food for you, cookiogyou, cooking for themselves in your house,

sending beneficiaries to do your shopping etc

iii) It is an OFFENCE to give children money, or any favors in form obgs or services.
3) Dress Code:

a) Female

i)  No miniskirts or any dressing at or above thedilength is allowed.

i) No short trousers / Culottes are allowed

iii) No fitting / tight trousers are allowed

iv) No casual wear during week days

vii) No head scuffs/caps/hats during working hour

viii) No nose rings allowed

ix) Numerous earrings are not allowed.

X). Not to wear clothes that reveal cleavages.

XI) Not to wear cloths those reveal the belly/wanst

XII) Not to have such hairstyles as Dread locksiiyustylish hair cuts or hair do.

b) Male

i) No casual wear allowed during week days
ii) No short trousers allowed unless during sports

iii) No tight/ fitting clothing allowed

iv) No earrings or nose rings allowed
V) No plating of hair is allowed.
vi) No head scuffs/caps/hats during working hour

vii) No stylish hair cuts or hair do’s such as Dreadtdoare allowed at all times.

viii) Not to wear cloths those reveal the belly/waistline
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4. Dishonesty:

a)

5. Violence:

a)
b)

c)

d)

f)

This is anOFFENCE. Anyone involved in this will be answerable to tBrecutive

Director or his appointee.

Any form of physical violence IBROHIBITED both within and without the home.
Possession of any illegal weaponsPROHIBITED both within and without the
home.

Any use of foul or vulgar language MOT CONDONED both within and without
the home.

It is ILLEGAL to administer corporal punishment to any child upoisconduct.
The volunteer / employee should report the mattéhé management and inquire for
recommendation on what step to take.

Any form of confrontation that may result into \éatibn of the MCF code of conduct
with MCF beneficiaries must b&VOIDED at all times.

The home will take action against violation of aofythe above stated events as

pertaining to théaw of Kenya.

6. Misappropriation, misuse or damage of MCF goodsassets, funds or any other belongings:

The management requires you to take care and rfespmnsible custodianof the
entire home’s property.

All of the home’s property under your custobiNJST be surrendered or returned to
the management in good condition upon demand.

You shall take reasonable care of property of thenel and shall beeld responsible
for loss or damageto any such property where it is deemed to haen lsaused by
negligence, willful destruction or misuse of suchgerty by yourself or beneficiaries
under your supervision.

All of the Home’s property under your custodUST be surrendered to the

management upon termination of your contract.

7. Falsification / alteration or stealing of the hme records:

a)

This is aCRIMINAL OFFENCE . Anyone involved in this will be prosecuted

according to the provisions in the Kenyan Law.
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8. Intoxication:

a) Itis anOFFENCE
b) It is anOFFENCE to utter inciting statements within and without theme during
interaction with the MCF beneficiaries, MCF voluete and /or employees, MCF

visitors or any other persons outside the home.

9. Insubordination:

a) Any form of insubordination to the Founder and Exae Director, Mrs. Mulli or
their biological family iSNOT CONDONED. It will result to immediate termination
of your services to MCF.

b) Any insubordination to the MCF management is GRFENCE and you will be

answerable to the Executive Director or his apgaimepresentatives.

10. Religious Practices:

a) MCF is a Christian organization build on Chaastiprincipals. It is thus a@FFENCE for
anyone to conduct any occultist practices or witictft. This will lead to your immediate dismissal
from MCF.

11. Disclosing confidential MCF information:

a) It is an OFFENCE to disclose any confidential MCF information eitrduring or
after your term of service in MCF.

b) It is anOFFENCE to use any MCF information whether confidentialnat to the
detriment or prejudice of the Home.

c) You shallONLY use any MCF information when delegated with a rasjlity or
duty by the MCF management. You must hawiten proof that MCF management
has delegated you with such a duty.

d) This is aCRIMINAL OFFENCE . Anyone involved in this will be prosecuted

according to the provisions in tkenyan Law.
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12. Home activities:

All volunteers and employeddUST engage in the home activities. TH&yJST adhere

and or attend to all planned programs as cleaalgdtbelow.

i) Spiritual

ii) Duties

iii) Games / Sports

Devotions

Bible study
Clubs
Fellowships
Prayer meetings

Worship services at MCF chapel

All volunteers and employees in the education depamt MUST attend
assembly.

All volunteers and employeeBMIUST ensure that all routine duties are
accomplished from morning to evening from Mondagtmday.

Any volunteer and or employee assigned to overseeatcomplishment of
any home chores carried out by the MCF benefigaNMJST ensure
commendable accomplishment of the same.

Any volunteer and or employee assigned with a datyake children out
during outings and or outreach prograldST ensure that he / she remains
with the children until they are brought back te ttome.

Any volunteer and or employee assigned with a datyake children out
during outings and or an outreach programfully responsible for the
children he is taking out.

It is an OFFENCE to overlook assigned programs, as it will clegtytray

negligence of duty, which is subject to penalty.

and Clubs

All assigned volunteers and or employ&4OULD co-ordinate and ensure
high participation rates of all children in thefdiient games/ sports and clubs

as assigned to them.

13. Teaching / lessons

Lateness and or absenteeism during lessons withoat notice to the

management iKIOT condoned and is therefore subject to penalization.
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14. Others:

a)

b)

f)

9)

15. Benefits:

a.

b)

- It is anOFFENCE to threaten or expel a child from class duringssbn as
this is tantamount on intimidation and instillindg f@ar in a child under
rehabilitation.

- It is MANDATORY for the teacher/ trainer to be present in the imgin
rooms to avoid risks from machines, wastage of nater any disorderliness
of the beneficiaries he / she is in charge of.

- The teacher/ traineMUST take care of training materials and or machines
under his/ her jurisdiction.

- The teacher/ trainer in charge of any classeisponsible for the loss or
damage due to negligence of training materials ¢himes under his/ her
jurisdiction. Damage or loss of the same will beorgered from his/her
monthly remuneration.

- Itis anOFFENCE for a teacher or a trainer to leak any exam tdesits and

pupils.

In addition, such vices as covetousness, jealqusye, immodesty, gossip, slander,
nepotism, profanity and vulgarity at’lNACCEPTABLE.

Specifically gambling, use of obscene or pornog@phaterials, bribery and other
practices which aranacceptable or questionablen Christian community, arOT
PERMITTED to volunteers and or employees.

PleaseNOTE that these regulations apply t@ur spouses and other family
memberswho may reside in MCF.

Boycotts, strikes, riots, go-slows or any form afliscipline, protests or unruly
behavior is &CRIMINAL OFFENCE. The home will take action against any of the
above stated events as provided byléineof Kenya.

Any one who doeBlOT CONFORM to this Code or whose conduct is detrimental to
the welfare of MCF community is subjectBdSCIPLINARY ACTION which may
result in dismissal.

MCF Management believes in the Biblical approachsettling of grievances or
misunderstanding which may from time to time occur.

Audio and Visual equipment — at no time should shend be so loud as to cause

disturbance to others.

The home will provide free accommodation with waseipply. The management
reserves the right to cease the supply of the betegfending on the circumstances on
the ground.

The Home willonly provide free Lunch based on the children’s menu.
XV



c) The home will provide free treatment and medicioely from the home’s
dispensaryto all staff.

d) Please note that MCF management is NOT liable for gyments or refunds to
costs incurred during personal treatment of the MCFstaff outside the home’s
dispensary.

e) No one shall therefore present medical prescriptfioom elsewhere, demanding to be

given the same, which may not be in the first did k

Our duty is to uphold the name of Christ both corpaately and individually in thought, word
and deed.

All volunteers and employees must therefore exer@sa high level of patience and understanding
of all MCF beneficiaries.

XVI



DECLARATION.

All staff members in MCF homes must observe stigherence and observation of the guidelines
given hereof and must be loyal and answerablegd-ttunder and Executive Director & Mrs. Mulli,

or his appointees in management.

[, Mr. / Mrs. /
Miss

first name middle name sir name
(Please write your 3 names in block letters)

Having read carefully and understood the guideligigsn above, hereby declare that I'm ready to
abide by all the stated guidelines/ policies anohpse to observe strict adherence to the same in

rendering my services to the children and the MGliyldren's Family Homes in general.

FULL NAME . e e e e e e e e e
DEPARTMENT ..o e

/D N O e e e e e e e

FOR OFFICIAL USE ONLY:
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Appendix A.3. MCF Human Resources Policy Manual

MULLY CHILDREN'S FAMILY

r

ﬁ\.

o~ ", ‘

HUMAN RESOURCES POLICY MANUAL

DEVELOPED BY THE BOARD

November,2014

Article |. Confidentiality and Disclaimer

Strictly Private & Confidential
For internal use only

DISCLAIMER

“This document is not a contract. The ferms, conditions and benefits detailed hersin may
be changed at any time without notice.”
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1.0

MULLY CHILDRENS FAMILY {MCF)
HUMAM RESOURCES POLICY MANUAL

DEVELCOPED BY THE BOARD

INTRODUCTION

The *MULLY CHILDREN'S FAMILY" referred to as "MCF" throughout this manual was
founded in 1989 by Dr. Charles Mulli. It is a registered children's charity, Children’s Act Cap
586 Laws of Kenya, in Kenya working with the disadvantaged populations to transform their
lives for a dignified livelihcod.

Vision: To see children, youth and marginalized members leading dignified livelihood.

Mission: To follow Jesus Christ in transforming lives of children, youth and marginalized

members of society.

Core Values

A. Unconditional love: —Being able to express love to each and every person in the MCF
fraternity.

B. Character development: — Building the character of the child by transformation of the
chitd.

C. Commitment to serve and promote the children and youth welfare; providence of their
nesds and wants.

D. Humanity: — Seek out the marginalized members of the society and children to access
justice,

E. Qualitative participation: — Equal opportunity to participate in different programmes in
and out of MCF.

F. Team work: —'We work with zeal ag a global team to achieve success together.

G. Respect - We believe in treating all people with faimess, equality and dignity appreciating
the differences among us and deal with them in the way we want to be dealt with.

H. Integrity — We believe in our word matching up our works.

I. Transparency / openness —We believe in maximizing ransparency so that we can build
and strengthen working relationships with everyone.

J. Professionalism — We believe in striving for higher levels of perfformance standards in
what we do and aim for the best in it all.

K. Confidentiality — We believe that we are responsible for protecting the discretion of all
professionally obtained information, except to prevent imminent harm to others.

L. Responsibility — Being dependabie and accountable for everything we do.

M. Culture of hard work - We believe in being driven to succeed as a family, ensuring
increased success, and year on year growth, while upholding the standards and value.

HN. Trustworthiness — We believe in fulfiling our obligation of building a betfter society for
future generations.

0. Accountability — We believe in making commitments and fiving up to them

Page 4 of 66
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MULLY CHILDRENS FAMILY (MCF)
HUMAN RESOURCES POLICY MANUAL
DEVELOPED BY THE BOARD
We are committed to developing the capacity of our staff, the people we work with, our
partners and confributing to the development of our country, Kenya. We are determined to
promote the growth and development of our Insfitution so that our \igion is realized. Human
Resource Development (HRD) iz one of the key sirategic organizational development
directions that we will pursue in realizing our Vision and Mission. It is on thiz premise that the
preparation of this Manual has been undertaken.
1.4. This Manual shall apply to all employees of MCF including voluntesrs and consultants.
1.2.. This Manual shall apply within the ambit of the Kenyan Labour Laws.

1.3. All employees enjoy the inalienable right to seek redress, where necessary, under
Kenyan Labour Laws.

1.4. Any omission in this manual shall be covered by the Labour Laws of Kenya.

1.5. This manual shall be read together with other supplementary policies and procedures
that may be formulated by the organization from time to ime.

1.6. In case of lack of clarity about any particular clause, sentence or word contained in this
manual, the interpretation of the Board of Trustees shall prevail.

1.7. The general authority to' repeal or amend these policies is vested in the Board of
Trustees and who may mandate the CEO fo introduce supplementary policies as and
when circumstances demand.

1.8. This Policy manual replaces all existing HR policies and procedures and comes into
effect on a day to be determined by the Board of Trustees.

Page 5 of 66
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8.0

MULLY CHILDRENS FAMILY (MCF)
HUMAN RESOURCES POLICY MANUAL
DEVELOPED BY THE BOARD
STAFF TRAINING AND DEVELOPMENT

MCF considers training as an important means of providing the employee with sufficient
knowledge and skills for professional effectiveness in utilizing the organization's financial and
material resources for maximum productivity. MCF will therefore endeavor fo assist its
employees develop their careers through courses or seminars relevant to their current duties.
The training programmes should be tailored to address identified training needs of the human
resources of MCF. On the other hand, employees will be expected to develop their own
careers through attending part-time professional courses.

Identification of Training needs.

Training is the responsibility of the Head of Department and Supervisors with who rests the
ultimate responsibility for the work performance; The Head of Deparment must therefore
identify and mest training needs of individuals they supervizse. The Human Resources
Department will assist the Head of Department in assessing training needs and coordinating
fraining nesds into programmes and administrative arrangements of formal courses.

8.1 Induction Programme

The aim of the induction programme is to give new employees the background of
MCF in order to enable such employees appreciate how their work is related to the
main endeavor and stimulate them to leam more. All new employess will undergo
appropriate induction proegramme.

8.2 On the Job training.

The greater part of effective training takes place on-the-job. This training is absolutely
vital and is, in fact the foundation upon which all other types of training must depend
for their success. It can be camied out through among other things, proper delegation
and job rotation. MCF will conduct this training as part of Staff Succession Policy by
placing capable assistants to leamn from immediate supervisors.

8.3 Skills development
* In-House Training

MCF will rely on professional staff in its ranks that have also undergone refresher
frainings facilitated by MCF to provide regular and relevant induction fraining to
departmental staff to improve service delivery. At various stages in an employes's
carzer it may become necessary for the employse to receive formal training to
improve his skills on the job and appraize him on any new changes affecting his
career.

* Local Courses

MCF will rely on the recognized local training institutions and crganizations to
provide various skill development courses to ifs staff.

+ External Training

Where local amangements are not avadable or are inadequate to meet specific
training needs, consideration will be given to sending staff elsewhere for training.
Sometimes it is also valuable to send an employee on courses run by extemal
frainers so that the employee can face experiences not catered for in the MCF's
normal training programmes.

Page 27 of 66
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MULLY CHILDRENS FAMILY {(MCF)
HUMAN RESOURCES POLICY MANUAL

DEVELOPED BY THE BOARD

9.0 HOURS OF WORK AHND HOLIDAYS

9.1. Hours of Attendance

9.1.1

Staff employed on day duties

Regular staff will normally be scheduled for a minimum of forty (40) hours per
week, excluding meal breaks and will work an average of eight (B) hours per
day, Monday to Friday (again excluding meal breaks). The difference
between the conditioned hours and the scheduled hours is allowed as
privilege time-off where the state/nature of work permits.

Monday to Friday

Moming B.00Dam - 1.00pm
Afternoon 2.00pm - 5.00pm
Saturday

Morning B:00am - 12:30pm
Shift System

Shift systems will run from 530 P.M fo 7.00 AM and 6 30A.M fo 7.00 P.M
thus 4 days a week (Maximum 52 hours).

Page 18 of 66
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Appendix B Table of Primary School Standings

Name of School: MCF NDALANI PRIMARY

Year Zonal Standing District Standing National Standing Other distinctions
1996 Position 1 Position 1 Position 13
1997 Position 1 Position 1 Position 35
1998 Position 1 Position 1 Position 31
1999 Position 1 Position 4 Position 80
2000 Position 1 Position 8 Position 153
2001 Position 2 Position 12

2002 Position 2 Position 7

2003 Position 1 Position 1

2004 Position 1 Position 79

2005 Position 2 Position 68

2006 Position 1 Position 50

2007 Position 1 Position 27

2008 Position 9 Position 149

2009 Position 2 Position 93

2010 Position 1 Position 3

2011 Position 3 Position 68

2012 Position 1 Position 2

2013 Position 1 Position 2

Name of School: MCF VIPINGO PRIMARY - FIRST PRIM

ARY EXAM IN 2009

Year Regional Standing District Standing National Standing Other distinctions

2008

2009 Position 9 Position 15 Best football
team

2010 Position 7 Position 12

2011 Position 8 Position 12

2012 Position 3 Position 7 Best scouts
team

2013 Position 2 Position 5

Appendix C Table of Secondary School Standings
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Name of School: MCF NDALANI SECONDARY — FIRST SECONDARY EXAMS IN 2000

Year District Standing Regional Standing National Standing

1996

1997

1998

1999

2000 Position 1 Position 2 Position 20

2001 Position 1 Position 1 Position 25 Best traditional
dance school in
the district

2002 Position 1 Position 1 Position 31 Best handball
team (Boys and
girls) in Yatta
District

2003 Position 4 Position 2

2004 Position 3 Position 2

2005 Position 2 Position 2 Position 40

2006 Position 2 Position 2

2007 Position 5 Position 2

2008 Position 2 Position 1

2009 Position 4 Position 2

2010 Position 2 Position 1

2011 Position 4 Position 2

2012 Position 3 Position 3

2013 Position 7 Position 13

Name of School: MCF YATTA SECONDARY — FIRST SECONDARY EXAM IN 2009

Year Zonal Standing District Standing National Standing Other distinctions
2009 Position 18 Position 23
2010 Position 10 Position 16
2011 Position 6 Position 17
2012 Position 24 Position 30
2013 Position 35 Position 50

XXVI




Appendix D List of Awards at the time of the study and letter sent to MCF

Factors of Success of Gifted and Talented Kenyan Children and Youth from

Marginalized and impoverished Backrounds

Doctoral Research for the University of Nuremberg-Erlangen, Germany

By David Rempel

Bad Reichenhall, Germany,April 13, 2012
Dear MCF Staff,

To begin the analysis of those MCF Benefeceries who have already achieved excellence or are on
their way of achieving excellence, or are showing some sort of giftedness and excellence, | request
some further information. | would be very thankful for any help you could give in this process. Please
have this filled out by April 20" if possible.

It would be helpful if you could have the appropriate staff fill in and expand the tables | have
included.

| have separated the information needed in three categories to be filled in three different tables.

1. Number of people who have received awards and categories of awards
2. Individual listings of awards
3. Ranking of MCF schools in district, region and nationally

Are there any other award winners etc. which cannot be put into this table, if which categories must
be created?

One area that | am sure that you have a number of very gifted entrepreneurial young people who
have opened their own “vocational” business i.e. hair dressing, cosmeticsm sewing, carpentry etc..
Are there any awards given to them? (Even ifey have not received any awards there may be some
ways of including those who have or are achieving excellence without having received any awards).
This would have to be defined.
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Individual Listing of Awards

Name Awards won (and year of Scholarships Other areas of Extracuricular | Present Entrepreneurial | Years
award) excellence and involvement institution | involvement at MCF
giftings at present and | of higher
as a child learning
Monica Most disciplined student at Kabarak United Church 12
Munyao University (2012) USA — 2 year
college
scholarship
George Kairo | Best overall student in Nairobi Drama club member. 20
University for 4 year in medical school
Choir member.
Elizabeth Best traditional dancer — 2001, Christian union — Choir solo 17
Musyoki 2003- Children rights congress Nairobi University
awarded. nursing student
association
chairperson
Daniel Best science congress project — Engineer at Kenya 10
Muthiani Position 3 in the country. Power and Lighting
Best Boy in Machakos District 2001 Company
KCSE mean grade A
Paul Kimani Kenya Karate Coach for under 18 — First
coached the team which represented beneficia
Kenya in Botswana during the Africa ry now
championship May 2014. staff
Best Karate coach in Kenya
2" dan black belt given in South Africa
2010
Monica Best Female Karate champion in Kenya Sings in Mission

Mwikali

since 2009

choir




John Maina

Best in Science congress project
position 2 district.

Kenya project co-
ordinatinator
Childlife
international

Harrison First class honors in Finance 2006 from Head of education Finance manager at
Nzomo Catholic University department at MCF Norwergian Church
Ndalani schools since Aid Africa Regional
2007 - 2009 office
Jonathan Best KCPE Student in 1998 598 / 700 Runs his own film
Karangania marks in the District and recording
company

Margaret Best KCPE girl in District in 1998 exam Resident Nurse at
Nanjeko 596/ 700 marks Nairobi Hospital
Fredrick Best footballer in 2001 games Bachaor of Resident nurse at
Nthiwa Medicine and | Kangundo District

Surgery at Hospital

Nairobi

University

(3™ year

student)
Charles Engineer at Kenya
Mbithi Power and

Lightning Company

Wilson Imoni | Won a scholarship from IBM in 2006 Runs a safari IBM Asia

for being the top student in his
University

and travel
agency

representative

Joel Njoroge

Graduated with finance first class
honors at Kabarak University

Runs his own
consultation
company to
business
people

Employed by Equity
Bank as finance
adviser

Dorcas December

Graduated from MCF Yatta in 2005

owns tailor shop in
Machakos County

Charity Chengo

Graduant from Yatta

Owns a salon at
Vipingo in Coast
county




Furaha Kahindi

Graduated from Yatta in 2010

Runs a dressmaking
shop and training
centre at Vipingo

Florence Naka

Graduated from Yatta

Owns a hairdressing
salon in Eldoret

10

Joseph Mwanza

Graduated from Yatta in 2006

Owns a metal and
fabricating
workshop at
Machakos county

10

Daniel Wachira

Graduated in 2009

Studies Food
production at
Eldoret
University

Owns a second
hand shop for shoes
in Eldoret Town

15

Domitilla Syokau

Graduate in 2005

Owns a
dressmaking and
tailoring shop at
Sofia market

Andrew Mwangi

Graduated in 2001

Operates and co-
founded a street
children recreation
centre in Eldoret
town

Pauline Kanini

Graduated from Vera Beauty College

Runs a hairdressing
shop in Nairobi

16

Samuel Mwangi

Graduated from Yatta in 2006

Employed in
South Sudan
as carpenter

10

James Ndungu

Graduated in 2002

Employed in
Somaliland as
a welder

20

Mary Moringe

Graduated in 2001

Owns a hairdressing
saloon in Kampala
town Uganda

Everylne Nebert

Graduated in 1998

Owns a tailoring
shop in Busia




Emily Chebet Graduated in 1998 Owns a tailoring 6
shop in Kathiani
Moses Habib Graduated in 2006 A pastor with Agape
Ministries in Kisumu
Faith Akoth Graduated in 2003 Owns a clothing 6
shop in Rongai
town
Redemptor Katilo | Graduated in 2003 Kenyatta Employed by SOS 9
University children homes
bachelor in sponsorship co-
Education 4" ordinator East
Year Africa based in
Nairobi
Abel Kirwa MCF None None Inoorero
University
Agnes Mwongeli MCF None None Kenya 9
Institute of
Management
Alex Musyoka Best drama actor in high school in MCF None Foot ball Machakos 22
2009 — Yatta County Medical
college
Ann wanzia MCF None None Moi University 5
Benard Mutiso Karate member Brown belt - 2011 MCF Karate Karate Kenyatta 15
University
Benedict Dean’s award - Academic award best MCF Acrobatics Acrobats, Choir Nairobi 16
Mukwata performance during his 1st year of represented MCF in University
nursing Dec 2013 overseas mission trip —
2009, 2010, 2012
Benson Muema MCF Kenya 15
Polytechnique
Celestine Minoo Culture week community of the year- MCF Dances & Drama Drama Daystar 16
2014 University
Celestine Achieng MCF Karate Karate Moi University 13
Charles MCF Football Orthodox 10
Ngikurichan College




Christine
Ndungwa

MCF

netball

Nairobi
University

Cosmas Omboye

MCF

Football

Rift Valley
Technical
Training
Institute

Crispin Mulwa

MCF

Volleyball

Kenyatta
University

David Isika

Graduated with Bachelor in
Engineering May 2014

Foot ball

Hope College
in USA

David Muia
Mutuku

MCF

football

Moi university

Dennis Onduso

Higher diploma in procurement

MCF

Volley ball

University of
Nairobi
commerce
student 1 st
year

12

Diana Mwendo

MCF

University of
Eldoret

Dickson
Mackenzie

Represented Kabarak University
during the Inter University
competition on Football in 2013

MCF

Foot ball

Kabarak
University 4"
year student
in Finance

18

Dorcas wanza

MCF

Netball

Nairobi

University 4"
year student
in Commerce

Doris Mueni

First class honors in 2013

MCF

Africa
Nazarene
university

11

Emily Syokau

MCF

Netball & choir

Kenya
Aeronautical
college in
Cabin crew

10




Emmanuel
Mbondo

Best Marathoners in Machakos district
three years consecutively

MCF

Football

Lanet
Teachers
training
college

Everlyne Msoda

MCF

volleyball

Germany
nursing
student

Felix Kaleli

MCF

football

Catholic
University

Francis Alianda

MCF

Acrobats

Acrobats

Multimedia
University 3™
year student
in mass
communicatio
n

15

Fridah Nthenya

MCF

Athletics

Studying
nursing in
Germany

Geoffrey Mwangi

MCF

Moi university
Eldoret 1 st
year student
in hotel
management

18

George Kairo

Graduate — Bachelor of medicine and
surgery

MCF

Represented
Machakos County
in National
science congress
in 2005

Nairobi
University in
2013
December

20

Grace Cheech

MCF

Represent MCF during
the outreach program
overseas in 2009 /
2010

Singing,
traditional dance

Kabarak
University 4"
Year student
in Finance

15

Grace Mbula

Diploma in Human resource
management

MCF

Volley ball

Kenya
Institute of
Management

21

\




Hellen Gaicugi

MCF

Motivational
speaker/ Peer
counselor

Kabarak
University 4"
year student
in Education —
literature

10

Ishmeal Masila

Graduated- Bachelor in computer
science - 2013

MCF

Football

Catholic
University

15

Janet Kambua

Student

MCF

Patron for MCF
Viping scouts club
in 2009 — 2012
and played
netball

Limuru
Agricultural
Youth Center

Janet Mwikali

MCF

Kenyatta
University -
Education

Japheth Wambua

MCF

Kijabe
Hospital
studying
Diploma in
laboratory
technology

16

Jesse Omondi

MCF

football

Kenya
Institute of
Professional
studies

17

John Ogutu

MCF

Represented MCF in
overseas evangelism
mission in 2009/
2010/2012

Acrobats

Africa
Nazarene 2™
year student
in business
and
enterpreneurs
hip

18

Johnbosco Nzioka

MCF

Football

Kabarak

University 4"
year student
in Commerce

10

Vil




Joseph Kimeu Graduated in 2009. MCF Football / Rift Valley 11
Mutua technal
Training
Institute
Judy Kalekye Netball Nursing in 12
Germany
Peter Kioko MCF football University of 5
Muthusi Eldoret 2™
year student
Lawrence MCF Football Kenya 21
Kiparakina Institute of
Management
Lawrence Mutua Bachelor in education MCF Football Mt. Kenya 19
Muthini University
Lawrence Mwangi MCF Football Mt. Kenya
Unity
Lucy Chelagat MCF Moi university 17
Lydia Akinyi MCF Singing Choir Africa 13
Nazarene
Makau Yulu MCF Football Moffat Bible 18
college
Mary Graduated in 2014 July MCF Netball Vera Beauty 17
Chepchirchir College
Mary Kivuva MCF netball Kabarak 9
University 4"
year student
in Finance
Mercy Kimeto MCF Netball Nursing in
Germany
Mercy Mutua MCF Represented MCF | Kenya 15
in Handball finals | Institute of
in Machakos Management
district in 2006 — Diploma in
Procurement

VI




Mercy Nzilani

Graduate — Bachelor in Medicine and
Surgery

MCF

Nairobi
University
graduant

17

Micheal Mbithi

MCF

Football

Jomo
Kenyatta
University 4"
year student
in agrdiculture

11

Mirriam
Mutethya

Bachelor in commerce — Finance
graduate in 2013 September

MCF

volleyball

Kabarak
University

10

Mumina Ndumi

MCF

East Africa
School of
Aviation 3™
year student

19

Nicholas Munyao

MCF

Kenya
Institute of
Management
— Diploma in
Business
studies 3"
semester

10

Nicole Munyiva

MCF

Multimedia
University —
3" year
student in
mass
communicatio
n

Njenga King’ori

MCF

Football

Egerton
University —
2" year
student in
food and
nutrition




Patrick Rukwaro

MCF

Football / Artistic

Kenyatta
University

10

Patrick Malonza

MCF

Moffat Bible
College — 2™
year in bible
theology

11

Pauline Loktane

MCF

Kenya
Institute of
Media
Technology

10

Peter Mbithi

MCF

Kimathi
University —
Bachelor in
Commerce 2"
year student

Peter Mutungi

Graduated in 2012

MCF

None

None

Ramogi
Institute —
Building and
construction

Priscillah Ng’ethe

MCF

Netball

Karatina
University

Purity Mutinda

MCF

Kenyatta
University —
Majoring in
Chemistry and
mathematics
4" year
student

10

Rama Randu

MCF

Acrobats

Acrobats

Daystar

university —
Bachelor in
Social work

Ruth Kalunde

MCF

Moi University
- Mathematics




Samuel Ekim

MCF

Limuru
Agricultural
Youth Center
2" yearin
agriculture

15

Samuel Nyoike

MCF

Kimathi
University

Saphia Ibrahim

Best teacher in CRE in Machakos
District 3 years in a row 2009 — 2011

MCF

Germany
student
nursing

17

Stephen Mutunga

MCF

Football

Kenya Medical
Training
College — 3™
year
laboratory

Stephen Ndewa

MCF

Kenya
Methodist
University —
Education —
Literature

15

Stephen Wambua

Diploma in Management

MCF

Football

Kenya
Institute of
Management

Timothy Nyiro

MCF

Represent MCF in
overseas mission trip
2009/ 2010

Acrobats

Daystar
University —
Community
development
2" year
student

Titus Kilonzo

MCF

Maseno
University

Xl




Victor Meleka

MCF

Jomo
Kenyatta
University

Victor Agweyo

MCF &
Strathmore
university

Strathmore
University

Virginia Maribe

MCF

Former chairlady
for Environmental
club in MCF for 4
years.

Represent MCF in
climate change
conference

Germany
studying
nursing

12

Velma Anguka

Diploma in Nursing

MCF

Kenya Medical
Training
college — 1™
year student

Faith Nduku

Diploma in clinical medicine and

surgery

MCF

Kenya Medical
Training
college - 1™
year student

Justus Ekai Ariton

MCF

Kenya Medical
Training
college

months

Faith Ndambuki

MCF

Amboseli
Institute —
Food
production 1%
semester

Veronica Mwikali

MCF

Represented MCF in
overseas mission in
2010

Good song leader

Kenya
Institute of
Management
- 1" year

14

Veronica Mwende

Certificate in food production

MCF

Paragon
college — 2012

11

Xl




Grace Mukulu

MCF

Kenya
Institute of
Management
- 1" year

15

Pauline Wambui

MCF

Limuru
Agricultural
Youth Center
- 1" year

16

Grace Aoko

MCF

Kenya
Institute of
Social work

13

Jackson Emlango

MCF

Ramogi
institute

12
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Appendix E Letter to the beneficiaries participating in questionaires

FRIEDRICH-ALEXANDER
UNIVERSITAT
ERLANGEN-NURNBERG

PHILOSOPHISCHE FAKULTAT
UND FACHBEREICH THEOLOGIE

The attached questionnaires are part of a study on excellence in Kenya, being done through the
Friedrich-Alexander University Erlangen-Nuremburg, Germany.

Your willingness to participate in the study may help many people understand various factors on
being successful, especially when coming from disadvantaged backgrounds. The study and its
findings will be published with a number of copies for Mully Children’s Family so that everyone can
benefit from the findings.

We know that each person is gifted in some way, but what we want to look at are the factors that

lead some to win awards and become very successful, as well as learn how to develop very complex
learning processes.

Very often, however, they (potential award winners) are difficult to recognize and many remain
undiscovered and not supported. With the following questionnaires it may become easier to identify

who may be part of this group. (It should be mentioned that this testing tool is still in the testing
phase).

We are requesting that you do the questionnaires as honestly and thoroughly as possible. The result

will have no bearing on anything except in understanding and recognizing some factors that may be
helpful in future.

The study in which MCF is participating has two parts.

1. Written questionnaires to be done by January 15" and returned to the MCF office January
15th.

2. Interviews at various locations in MCF with David Rempel and team between February 3™
and 9. (The MCF office will make the arrangements for this and let you know where and
when the interview will take place).

On behalf of the Friedrich Alexander University, Erlangen-Nuremburg | would like to express our
gratitude for participating.

Best Regards,
David Rempel, M.A.,B.Ed.,B.A.



Dear MCF beneficiary,

Your name has been chosen for the study mentioned on the previous page.

FRIEDRICH-ALEXANDER
UNIVERSITAT _
== ERLANGEN-NURNBERG

PHILOSOPHISCHE FAKULTAT
UND FACHBEREICH THEOLOGIE

December, 2012

To help in the study we would need you to choose 2-4 key people who personally helped you or were

influential in your development in some way, especially in attaining awards if you attained some.

Please name the people and which position they had at MCF at the time of having an important input

in your life.

Please print your full name here:

Key people of influence for you Time period

Family Name Given Names Position at of influence
time of
influence

1.

2.

3.

4,

After having decided on the names please briefly write why the above mentioned people had such a

big influence on your development.

1.




As soon as you are finished please hand in the filled out questionnaire to the MCF office.

Thank you again very much for participating,

Best Regards,

David Rempel, M.A.,B.Ed.,B.A.



Appendix F Questionnaire for Beneficiaries

Dear Puplys and former Pupils

FRIEDRICH-ALEXANDER
UNIVERSITAT
ERLANGEN-NURNBERG

PHILOSOPHISCHE FAKULTAT
UND FACHBEREICH THEOLOGIE

On the following pages we would like to ask you a few questions. The questions are about school in
general. Read these questions through thoroughly and please answer as honestly and accurately as
you can. If you are not quite sure answer with the closest answer possible.

Since pupils can be very different, each of you will check off something else. There is no right or
wrong answer. Please be sure that you do not omit any questions. If you are not sure of something

please ask.

Your answers will not be shown to your teacher, or any other person besides those doing the study

from the University.

Thank you very much for participating and enjoy!

First we need a few personal details.

Full Name: (First, Second, Last)

Last School, college or University

you attended:

Grade:

Semester:

Sex: 0 Male

Month of Birth:

0 Female

Birth Year :

Which profession or trade do you hope to work in?

(You may answer more than one)




Which marks did you have in your last report in the last report card

Swahili:

English:

Maths:

Sciences : (which science if applicable

Economics:

Are you part of a minority in 0 Yes 7 No
Kenia?
Were your parents literate?
1 Yes, both parents
U No, both parents are/were not

J One parent is literate one not

In your spare time do you speak mainly a language o ther than Swabhili or English?

0 Yes Itis

0 No



How accurate is the following statement for you?

Full NAME:

Please check the appropriate box.

Not at all Not true Partially Partially true Completel
true not true true y true
| feel good in Kenya . 0 0 0 0 0

Which preconditions do you have for school and stud ying?

In the following you will find many statements. Eac h of the

statements can be more or less true for you. Please  check one box | 5™ | Notwe | PatA | PAtRY ey e

per statement according to what is most accurate fo r you.
1. My family spends more money for my education that other families. (@) O (@) (@) @) @)
2. Almost everyone | know thinks studying is very important. O @) @) O @) O
3. MCF spends more money on my education than most people | know. @) O @) O @) O
4. | gettips and support for my studies when | need them. (@) O @) (@) @) (@)
5. luse the conditions | am given for studying to the fullest possibility. O @) O O O O
6. :)’2; g(;?)cllest%h;);lﬂigjgl::i:;igr; LEZ\./e received play s a large role in myself 0O e} 0O e} 0O 0O
7. L::?Oz:);i;?]z.ﬁt’ so that | have endurance to be able to study for long e e} e e} 0O 0O
8. 'Sl'trlljij i(;);cteollje:; knowledge | have received in the past helps me in my 0O e} 0O e} 0O 0O
9. lalways know what | need to be studying for school. O O @) O @) @)
10. Ie?feel::/gvzdlr;ady gained many experiences that help me to study 0O e} 0O e} 0O 0O
11. | concentrate on my studies for school. @) @) @) (@) @) @)
12. My family has enough money for my schooling. @) O @) O O O
13. MCF has enough money for my schooling. @) O @) O @) @)
14. 1 know a lot of people who find studying very important. @) O @) @) @) @)
15. | know from where | can get studying tips and support at any time. @) (@) @) O O O
16. | have very good studying conditions for school. O O @) O @) @)
17. | have good school instruction in all my subjects at school. (@) O (@) (@) @) @)

Vi




Not true Partially | Partially
not true true | Fully true
at all not true true
18. 1know a lot of studying strategies. @) (@) @) (@) @) @)
19. | always know what my next learning goal is. @) @) @) @) @) @)
20. Through my own experience | know how to study effectively. @) (@) @) O O O
21. |can always focus on my studies for school. O O @) O @) O
22. glleyrff;a:’rrr:]ig/nizlends money so that | can improve my academic 0O e} 0O e} 0O 0O
23. IOI:Ir;(’)SWaiallzte a:isepoealrz rvf::;}ir!hk that one should always be improving 0O e} 0O e} 0O 0O
24. (:;:1;: r;;e:‘:};;t give me good advice how to improve my school 0O o 0O e} 0O 0O
. g oot e mewmpoeny | o | o | 0 | 0| 0|0
26. ;2?0%?1?;?:30”5 | receive assist me to increase my academic 0O e} 0O e} 0O 0O
27. I| ntiz?oitéjo;:/yl‘sc)élflc;i ([:)E;ioolt'js of time without getting tired, if | want to 0O e} 0O e} 0O 0O
28. :,E;?g:l, :)r(r?;trl)yerr}(())\:v r;zn;lr:.pare myself form y lessons, so that | can 0O e} 0O e} 0O 0O
29. | have made the goal to continously improve myself at school.. @) O @) @) @) @)
30. :)I;:rc;\:v n]:;onT:y own experience that | can improve my scholastic 0O e} 0O e} 0O 0O
31. 1am focused on improving my scholastic performance. @) O @) O @) O
32. 2/3/1 (f;Tin spends money on me so that | can be one of the best at 0O e} 0O o 0O 0O
33. Isléﬂg;\i'a lot of people for whom it is important to be one of the best at 0O e} 0O e} 0O O
34. MCF spends enough money on me so that | can be the best at school. (@) O O O @) @)
35. geﬂ:f(; rzeecr)sftgsi(\:/:()r:f advice how | can become one of the best 0O e} 0O e} 0O 0O
36. ;’:;(;l;%f]‘li (gl)llygood learning environment | can be part of the top of class e e} 0O o 0O O
37. QAC);‘ glj}'ss instruction is so good, that | can be one of the best in the 0O e} 0O e} 0O 0O
38. Ima;efi(; |22?/|S(i)$$lig :;i:i (t)r(ljast (I) fcsrr:] Z.oncentrate on the difficult school 0O e} 0O e} 0O 0O
39. If I use all of my studying and learning techniques, | will be one of the 0O e} 0O e} 0O 0O

best in the school.

Vil




Full NAME:

Not at all Partially | Partially
Not true true | Fully true
true not true true
40. Itis my goal to become one of the best at school. @) @) @) @) @) @)
41. Is;?(\)/gl .a lot of experience that | use to achieve good performance at O e} 0O e} 0O 0O
42. LI::Sett?a::ra/ Otr(:sl')ecome one of the best at school without experiencing 0O e} 0O e} 0O 0O
43. II\SA);J ;?)r;\.ily spends money so that my learning and studying environment 0O e} 0O e} 0O 0O
44. IE\J/Io((:)z.spends money so that my learning and studying environment is 0O e} 0O e} 0O 0O
45. 1 know a lot of people who value a good learning environment. O O @) O O O
46. Lgsitrgg:nc:a ::fs from others on how to improve my learning and studying 0O o 0O e} 0O 0O
47. :nh;\;enz i\;ehrgogragg (itudying environment for school, both at home and 0O e} 0O e} 0O 0O
48. In my lessons | am taught how to study more effectively. @) O @) (@) @) @)
49. When | study for school | feel physically fit. @) O @) O O O
50. | know where and when | can study the best. O O O O O O
51. | planwhen, ho w and where | study. O O O O O O
52. LZzzlztlrLe;?e some good experiences as to where, when and how | can 0O e} 0O e} 0O 0O
53. Inmy everyday life there is nothing that distracts me from my studies. O O @) O O O

How stongly do you believe in yourself?

In the below boxes you will find opposite statements. Please read both of them. Then decide which statement fits
you better and how strongly. Put an “x” on the appropriate number.

Example:

I like to play outside. O..... oz B O.... O... O.... O I don't like to play outside.

In the example the pupil prefers to play outside, but at times likes to play inside, therefore he marked the number 2.

Vil



Let's start!

54.

| believe | am generally gifted for
school.

| doubt if | am gifted for school.

55.

| am not sure if | am good
enough to be successful in
school.

| am sure that | am good enough to become
successful in school.

56.

| don't really haved a lot of
faith in my abilities for school.

I have full faith in my abilities for school.

57.

When | get new material to learn,
| am usually able to understand
it.

When | get new material to learn, | often
think that | may not be able to understand
it..




What is like when things don’t work out sometimes?

In the following you find a number of statements. Each of these statements can be more or less true. Please
check a box for each of the statements according to what is most accurate.

Absolutel Not really Partially
ynottrue | Nottrue true true true Fully true

58. If I can't do something, | try even harder the next time.

©) @) ©) ©) ©) ©)

59. If I say something incorrectly, the rest of the lesson is ruined form e.

O ©) O ©) O O

60. If | can't do something, | realize that | have to prepare myself better.

61. If | do something wrong, there are no effects whether or not | will enjoy

future lessons. ©) O O O O @)

62. If | make mistakes, | try to improve myself specifically.

63. If I make a mistake, the lessons are still enjoyable for me.

64. If | make a mistake, | know that | will have to try harder next time.

65. If I can't do something, | enjoy the lessons just as much in future.

66. If | make a mistake, | try to understand the gaps that caused the

mistake. O O O O O O

67. Ifl can't solve a problem, | am not motivated the next time.

68. If | can’t solve a problem, it helps me to know where | can improve

myself. ©) ©) ©) ©) ©) ©)

69. Ifl make a mistake, | don't enjoy my classes afterwards.

70. If | can't solve a problem, | practice exactly this type of problems.

71. If 1 don't understand something, I still am interested in continuing in the

lessons. O O ) O ) )

What is it like, when you think about school?



In the following you will read a number of statements. Each of these statements can fit to you more or less.
Please mark each of the statements, according to how well the statement fits to you.

Absolutel Notreally | Partially Completel
ynottrue | Nottrue true true true y true
" ssppinied nme,becauss | perom so poory. olo|o|o|o]|o
73. \é\(leh;rsl; Ft)gionilr(]te::jc?lrjlt ,:2/ marks at school | am afraid that Daddy Mully will 0O 0 0 o) 0 o
74. Z\[IJ:(ZT rlntgiglgcezzc;lg Is;hmozlc; Lzr; afraid that my classmates will laugh 0 0 o o o o
75. \é\ék;zzsl ;r:ir;l;aggl;tas;hool, | am afraid that my teacher won't like me, 0O 0 0 o o o
76. When | think about school, | am afraid that | will get bad marks. O O O O O O
77. \é\(l):inklnt:xlgoar:gﬁ;;hool, | am afraid, that my teacher will notice that | 0O 0 o) o o o
78. \é\;t;z:sl éhlir;l;as:l;tazc':hool, | am afraid that my parents will scold me o o o o o O

What do you think about the following statements?

IN the following you will find a number of statements. Each of these statements can be more or less true for you.
Please mark the appropriate box for each according to how it fits for you.

Absolutel Notreally | Partilly Completel
ynottrue | Nottrue true true true y true
79. If 1 can do something, | never forget it. O O @) O O O
80. Sometimes | can no longer do things that | could do at one time. @) O @) @) @) @)
81. Itis my responsibility to improve my skills. @) (@) @) (@) @) @)
82. Once | understand how to do something, | can also do it in the future. O O O O O O
83. | can improve my skills. O O O O O O
84. Once | can do something then I can do it for good. @) @) @) @) @) @)
85. To learn something new and improve my skills is difficult for me. @) @) @) O O O
86. Once | have a skill it is permanent. O O O O O O

Xl




87. |am always able to learn something new. @) O O

88. My abilities have not reached their potential; | can always learn more o) 0O o)
and improve my abilities.

89. I can't change that there are somethings that | just can't do. (@) O @)

90. Everything that | can do, | can also forget at some point. O O O

Thank yow for yowr participotiont

Xl




Appendix G Reliability Results of QELC Beneficiaries

Reliability all reliability 95 all reliability 95 plus awards
n 232 nl34
OKO 1 mcf 0,214 0,231 0,439
OKO 2 0,425 0,478 0,489 0,627 if take out F1
OKO 3 mcf -0,051 -0,086 0,165
KULT 1 mcf 0,516 0,573 0,634 0,696 if take out F12
Kult 2 0,546 0,585 0,637
if take F12 0,623 0,65
Kult 3 MCF 0,323 0,376 0,456
Soz1 0,41 0,398 0,22
Infra 1 0,473 0,411 0,381
Did 1 0,371 0,49 0,526
if take F45 0,614 0,671 0,683
Org1 0,629 0,626 0,532
Akt 1 0,689 0,719 0,61
if take F47 0,697 0,74 0,698
Tel 1 0,53 0,565 0,148
Epis 1 0,654 0,657 0,504
Atten 1 0,569 0,606 0,401
0,607 if take F10 out
SV 1 -0,441 -0,433 -0,845
MB 1 0,594 0,653 0,735
Al 0,882 0,876 0,902
if take out
MCF 0,889 0,847 0,873
A2 0,854 0,887 0,88
IT 0,579 0,63 0,585
0,655 ift/o F76 0,678 if take out F86
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Appendix H Interview Questions for Beneficiaries

MCF Questions for award winners

Questions regarding the factors determining the intellectual factors

1. What subjects and or clubs in school do feel led to your excellence?

2. How did you come to learn to be disciplined in your studies?

3. When did you discover you field of excellence?

4. How was this area of excellence fostered and supported in your mind?

5. How is support given to those who show potential

Questions regarding the factors determining the creative factors

6. What role did the extra-curricular activities play in your development?
7. Have you been able to see a correlation between the creativity and the achievement of

excellence? If so what was it?

Questions regarding the factors determining the social factors

8. MCF is a very large family, what kind of support and encouragement did you get?

9. What role do the dorm “parents” play in the development of the individual?

Questions regarding the factors determining the perceptual factors

PHYSICAL

Questions regarding the factors determining Muscular factors

10. Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

11. What was the benefit of the sports you had to do?

XV



ENVIRONMENTAL CONTROL

Questions regarding the factors determining Physical factors

12. How were the physical conditions of MCF beneficial for your development?

13. Compared to the situation in which you were before you came to MCF, describe the physical
differences?

14. How is/was MCF more beneficial for your development than the area in which you grew up

in?

Questions regarding the factors determining Cultural factors

15. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
16. How did growing up multi-tribal help you to be able to focus

17. Do you notice any differences in the tribes and clans represented at MCF?

Questions regarding the factors determining Social, familial factors

18. What role did “Daddy” Mulli play in your personal development?

19. How specifically did he encourage you?

20. Who are the other MICF family members who were big a large encouragement to you?

21. What did this encouragement look like for you?

22. Did your biological family play a role in your development? If so who and how specifically?

23. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
I cam e when | was four years, | found big brothers, especially girls were carrying, and they
took care of me

24. What did this encouragement and support look like?

Questions regarding the factors determining Teachers and Mentors influence

XV



25. Who were the teachers who were most influential in your area of success?

26. What did they do specifically that helped you the most?

27. MCF has a mentoring program in place. Did your mentors play an important role in your
development?

28. How did they help you specifically?

Questions regarding the factors determining Goal Setting factors

29. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
One goal that | have is to be a surgeon and also to be stable enough to help my family
Because it requires high grades, and this makes me work very hard

30. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

31. What impact do you think this had on your achievements?

Provisions

Questions regarding the factors determining Enrichment factors

32. What kind of enrichment activities did you receive for your area of excellence?

33. How much time did you spend on this area of excellence beyond what others were able to
spend?

34. What were the conditions and requirements that allowed you to enter into an enrichment

program to enable you to focus on your area of excellence?

XVI



Appendix I Interview Questions for People in the shadows

MCF Questions for people in the shadows (of those who have received awards of excellence)

The factors determining

MENTAL

Questions regarding the intellectual factors

1. How do you determine who should take special exams / or enter competitions

2. How is support given to those who show potential

3. How is the potential shown determined

Questions regarding the creative factors

4. Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
5. Have you been able to see a correlation between the creativity and the achievement of

excellence? If so what was it?

Questions regarding the social factors

6. MCF is a very large family, how is the social setting used to positively encourage excellence?

7. What role do the dorm “parents” play in the development of the individual?

Questions regarding the perceptual factors (muscular)

8. Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

9. What correlation between physical fitness and academic excellence has been found? If any?

XVl



Questions regarding the physical ENVIRONMENTAL CONTROL

10. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus

on achieving excellence from MCF’s perspective?

Questions regarding the Cultural factors

11. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans

with whom their own family and tribe would have a cultural bias towards?

Questions regarding Social, familial factors

12. Parents usually play a very important role in the development of the child. In the case of
MCF, most are orphans or have been abandoned. What does the parental care at MCF look
like practically in the sense of regular encouragement and formation, when there are often
hundreds in a specific home?

13. MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

14. The use of peer counseling and peer encouragement play a large role at MCF. What impact

does this have on the development of the individuals?

XV



Questions regarding the role Teachers and Mentors

15. Because of the need being so great, often the teachers are a mix of both University Educated

teachers, those waiting to enter University and volunteers. How is high quality education

ensured in this setting?

Questions for people in community

1.

Please explain why you feel the Children at MCF are doing so well and why some have
become so successful?

MCF is a very large family, how is the social setting used to positively encourage excellence?
What role do the dorm “parents” play in the development of the individual?

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

What correlation between physical fitness and academic excellence has been found? IF any?
Compare how the children live at MCF with how they live in the community, what are the
differences?

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MICF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

How has the above affected the community?

Parents usually play a very important role in the development of the child. In the case of MCF,
most are orphans or have been abandoned. What does the parental care at MICF look like
practically in the sense of regular encouragement and formation, when there are often

hundreds in a specific home?

XIX



10.

11.

12.

13.

MCF installs a love for the biological family as well as for the MICF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

Have you seen families in the community affected positively through MCF? How?

Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

How have the teachers that are provided by MCF in the community school impacted the

community children

XX



Appendix ] Checklist for People in the shadows

FRIEDRICH-ALEXANDER
UNIVERSITAT _
ERLANGEN-NURNBERG

H H H PHILOSOPHISCHE FAKULTAT
Dear Teaching Professional, Pastor, Social Worker et Ll L
and/or counselor

The Gifted are people, who most likely can successfully develop very complex learning processes.
Very often, however, they are difficult to recognize and many remain undiscovered and not
supported. With the following checklist it will become easier to identify who may be part of this
group. (It should be mentioned that this testing tool is still in the testing phase). We are requesting
that you evaluate a few statements for the students (or former students) that you have been given
on the list:

- Applies completely

- Partially applies

- Does not apply
Even if you are not completely sure, we request you to decide for one of the categories.

Please write the full name of the person you are evaluating here:

Applies Partially Does not apply
completely applies
1. The pupil lives in a social environment in which M| | |
studying and education is valued very highly
2. The pupil has easy access to numerous high quality M| M| |

learning opportunities (Libraries, books at home and
educational centers).

3. The social environment of the pupil has been
supported with personal engagement of others (being
brought to special trainings, studying together with
adults or other mentors, talks with teachers etc.)

U
U
U

4. Economical support was provided for the pupil
whenever needed (from MCF)

5. The pupil has the physical requirements to be able to
successfully manage challenging learning processes.

6. The pupil can endure a great amount regarding study
requirements for school

7. The pupil has an above average ability to communicate
written and/or orally

8. The pupil is able to make very complex logical
conclusions

9. The pupil sets very high learning goals and is highly
motivated.

10. The pupil is highly interested in at least one area.

11. The pupil has above average competencies in at least
one subject area

12. The pupil has effective learning and studying strategies.

13. The pupil has enough time capacity and opportunities
to come to understand a new area of learning.

o0 0 o0 00 000
o0 0 o0 00 000
OO0 0 o0 000 00

14. When the pupil is studying or learning a new
competency, the pupil is highly concentrated
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Appendix K Transcripts Beneficiaries Interviews
The interviews have only been partially transcribed according to the usefulness for this study. Each

transcription uses the first English name of the participant, and if it is necessary a second initial if

they carry the same name. The following were interviewed:

Amos
Benedict
Bernard
Boniface K
Boniface N
Christine N
Christine M N.
Daniel
David

. Dickens

L 0o Nk W

[
= O

. Dominic

[N
N

. Dorcas

[ER
w

. Dorris

. Eiba

. Elias K

. Elizabeth
. Emmanual

I = ey
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. Everliste
. Faith M
. Faith N

. Fidelis

. Francis
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. Jacita

N
N

. Jackson

N
%]

. Joseph N
. Joseph W.
. Ken

. Lilia

. Margaret

W NN N NN
O W 00 N O

. Maureen

w
=

. Mercy

. Mutua

. Mutunga
. Nichilos

. Pauline
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A b WN

. Peter

w
~

. Samuel
. Stella

w
(o]
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1. Amos
February 8, 2013

MCF Questions for award winners

For PhD David Rempel

1. What subjects and or clubs in school do feel led to your excellence?
Maths, Bio, Chem, Business, B+, A-, A, b+
Soccer, Basketball
Karate - award

2. How did you come to learn to be disciplined in your studies?
A lot of consultation with the senior beneficiaries
If something is difficult | do more

3. When did you discover you field of excellence?
When | joined grade 11, we elect the subjects

4. How was this area of excellence fostered and supported in your mind?
Organization of symposiums pays for literature books, provision of books and stationary
Program is very varied

5. How is support given to those who show potential

6. What role did the extra-curricular activities play in your development?
They refresh my mind, for school

7. MCF is a very large family, what kind of support and encouragement did you get?
| work hard to life,...form groups and they help

8. What role do the dorm “parents” play in the development of the individual?
The teachers extend during the devotion; help us how to live a good life, social workers help
us to talk about private problems

9. What was the benefit of the sports you had to do?
I would like to one day be a soccer or basketball player

10. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
The buildings are very different, | come from the western part, they are built of mud, the
people are not so friendly

11. How is/was MCF more beneficial for your development than the area in which you grew up
in?
This motivates me and makes me work hard in school, so that | can bring a change back
home and become a model to create the same

12. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
Back at home we were neighbors between tribes, but here we came to understand that we
can interact with one another and peace is possible

13. Did your biological family play a role in your development? If so who and how specifically?
Just advice and good luck wishes

14. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

XX



I came when | was four years, | found big brothers, especially girls were carrying, and they
took care of me

15. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
One goal that | have is to be a surgeon and also to be stable enough to help my family
Because it requires high grades, and this makes me work very hard

2. Benedict
February 6, 2012

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Biology, chemistry, English CLUBS — Karate, acrobatics, Environmental
2" best class in Chemistry in District

2. How did you come to learn to be disciplined in your studies?
Through mentors, people who contributed, DAD and also MUM they use to talk to us a lot
about discipline to be successful, MR TOM day to day life (lower primary)
Tom showed us everything by example

3. When did you discover you field of excellence?
Grade 5 | used to love science, the best part was about living things with dream of becoming
a doctor

4. How was this area of excellence fostered and supported in your mind?
Because the first thing | was talked to about the importance of education and through this
opportunity | learned to be hard working and saw my improvement in the studies and the
opportunity to study and concentrate and contributed a lot to my dream

5. How is support given to those who show potential
After completing grade 12 | was offered the chance to teach Chemistry and biology to my
brothers and sisters which has helped me to develop and the support in everything that I do. |
am always encouraged. Dad is always encouraging me to pursue that dream

6. What role did the extra-curricular activities play in your development?
Karate taught me to keep time and acrobatics taught me about Unity and depending on
others, you must trust one another and be able to trust other people knowing that | cannot
do anything on my own
They have helped me to be healthy, and | cannot remember getting ill since grade 9

7. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
The sports and the clubs environmental club showed me that | could be a potential leader in
everything that | did, the sports refreshed my mind

8. MCF is a very large family, what kind of support and encouragement did you get?
Because they (other beneficiaries) are the most immediate people in my life, they are the first
at hand, they also have a solution, have different background and experiences and help me
through them
Have always been there to tell me when | go wrong to correct me
Those who have been before me, some of them introduced me to these clubs

9. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
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10.

11.

12.
13.

14.

15.

16.

At home it was hostile, the people were not friendly and were not supportive, | felt like | was
not fit to be alive, every place you go, people tell you can succeed, you have to do this or that
to succeed

The structure was a small hut thatched with grass and mud walled with sticks; here it is
evident permanent, stone, no furniture back home

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

First of all | am a Kamba, when | came | did not find people speaking Kamba, that made me
realize MICF is a place of many tribes, all get assistance, they encourage us to communicate in
these two languages we are one tribe of GOD, living without discrimination

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

| want to help people | don’t even know one day, every person is valuable, | want to help
needy people no matter what background they have, and make all the people understand
even all people with challenges are worth the same

Who are the other MCF family members who were big a large encouragement to you?

What did this encouragement look like for you?

Before | could believe in myself | was encouraged that MCF is really good and will not be
taken advantage of later

Did your biological family play a role in your development? If so who and how specifically?
My parents had separated but through MCF came together again, encouraged me to respect
Mum and Dad and show that they are also my parents, encourage me to work hard to
change the situation at home

Goal Setting

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
When | came we always had guiding and counseling sessions always reminded me and
encouraged me this is how and remember — and live as a doctor, | have lived like a doctor,
have a dispensary and ask how doctors are to live

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Success Ideas?

To be successful you have to have a success figure, role model, in grade 6 | read Ben Carsons book,

gift of dance, since that time my goal of becoming a doctor. | always see him hard working.
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3. Bernard 0.
February 6, 2013

MCF Questions for award winners

1.

10.

11.

12.

13.

What subjects and or clubs in school do feel led to your excellence?

Physics A, Maths A, Chemistry A

Environmental, Athletics (Position 1, 2,) In Environmental club awards

How did you come to learn to be disciplined in your studies?

Senior beneficiaries and copy how they were, like Benedict

When did you discover you field of excellence?

Because | want to become an engineer | must work hard

How was this area of excellence fostered and supported in your mind?

My friend who finished grade 12 last year, he helped me to solve them

Working hard

How is support given to those who show potential

What role did the extra-curricular activities play in your development?

In the environment, it helped me in geography that | understand better and in athletics, after
4 my mind is very tired, so | go to the field to get some exercise

How were the physical conditions of MCF beneficial for your development?

Here it is cool because of the micro climate, back home it was in the middle

Back at home it was traditional house made of mud and feces of cow and grass and here it is
modernized houses

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

The different ways of life and living you share the way you are living you can learn from each
culture on how to live

It helped me, since there are some things that are better in other cultures and | accepted
them and could pass on from mine too

Did your biological family play a role in your development? If so who and how specifically?
My mum and dad they only reached grade 8, and they encouraged me to work very hard
MCF has a mentoring program in place. Did your mentors play an important role in your
development?

Some teachers are former beneficiaries

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Through the seminars from university students how they achieved what they did and what
they had to do

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

What impact do you think this had on your achievements?

To become an engineer must work extra hard and must socialize with people

What did you do to become successful?

You must be obedient, must respect the elders as well as the younger people, must work extra hard in

class and be God fearing, be prayerful, anything without prayer will not succeed.
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Must have a dream

Must be focused, you cannot live without being focused

4. Boniface K.

February 8, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Chemistry, Physics, Geography b+,A,A
Volleyball,
| have been doing well in class
2. How did you come to learn to be disciplined in your studies?
| use my own time, | read, and study
Extend my time to 11 or 12, sometimes | wake up at 4 to study
3. When did you discover you field of excellence?
In those subjects | do not struggle
4. How was this area of excellence fostered and supported in your mind?
All of us know that when you do well you do well in life
5. How is support given to those who show potential
What role did the extra-curricular activities play in your development?
Volleyball helps me to refresh my mind
I like to sing, when | am down | just sing and this picks me up
7. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
8. MCF is a very large family, what kind of support and encouragement did you get?
There have been so many people; it may seem life is so hard. Our pastor Mulinge helps us so
much..When we are down our management helps us
The teachers stand with us when we are doing poorly
At MICF we live in helping one another
A friend who has been through University and he has been helping me so much
9. What was the benefit of the sports you had to do?
After refreshing your mind, the activity encourages and then volleyball we play outside and
then there are competitions and we get certificates for doing well and this helps later in
getting a job
10. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
I am from a poor family, our house is not that well
At our home we don’t have a river....It is easy to grow the trees
Here is there is micro climate and the trees...The houses are brick
Our homes are thatched and the furniture just local furniture
11. How is/was MCF more beneficial for your development than the area in which you grew up
in?
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When | am here there no issues with food, soap, even if | am a student here | know | will be
supplied...MCF provides everything that is needed to learn

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

Since | came to this place | have seen every tribe here, MCF has acted as a bridge to bring
these people together, and we live as brothers and sisters

Different tribes take things in different ways, | learned more from the other tribes and how
they excel in their lives and we encourage one another, we will take life challenges

Did your biological family play a role in your development? If so who and how specifically?
No

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

My pastor Mulinge, when | was in grade 9 and he encouraged me so much, up to now | am
still standing in my faith, whenever Festus (at Uni) academics | was down in grade 10 he
encouraged me so much, from there | was able to get so good grades

Goal Setting

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
When | finish grade 12 | hope to pass very well and want to go to banking with business, | will
earning a lot then | will go back and help my people

I have my role models he has made it, he is studying in University and | know that | can even
do the same and even greater heights

5. Boniface N.
February 6, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

Geography and Swahili, English, Maths, Phsyics, Business b

Acrobats and Football

Awards — primary finished grade 8

How did you come to learn to be disciplined in your studies?

Before | was not so good, but | had a teacher, Mr Gywumba he helped me so much

He gave me good guidance...He gave advice, as | grew older | came to know understand the
advice. Through the clubs like acrobats it requires one to be disciplined to perform the best so
it shaped me.

When did you discover you field of excellence?

Business and Geography in clubs...

How was this area of excellence fostered and supported in your mind?

Has provided all the welfare, are taught about various through external people

How is support given to those who show potential

XXVII



10.

11.

12.

13.

14.

15.

16.

17.
18.

I am given support for acrobats, we can organize for sports we play, when there are meetings
are allowed to perform and in school are given encouragement to continue in the same
Provide good preparation

What role did the extra-curricular activities play in your development?

Through that you learn new discipline can also teach to people

Football could get to a club where the skills are developed can teach others or support others
Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

After | did the acrobatics my mind is reset for studying

MCEF is a very large family, what kind of support and encouragement did you get?

When Ben comes to train us, he tells us not to give up and encourages us to get assistance

What role do the dorm “parents” play in the development of the individual?

How were the physical conditions of MCF beneficial for your development?

Here there is protection, | am cared for, and back at home if you got sick, you would not get
medication, are given chances to explore yourself, you get support to develop

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

It is cooler here and it conducive for studying doing exercise and relaxing

How is/was MCF more beneficial for your development than the area in which you grew up
in?

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

Since | have seen many people welcomed the same way you are treated with a humble heart,
then you are given the word of God to show that you are the same as all people, when ever
new people come in you treat them the same

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

Because these are people of different tribes and races, due to the interaction you share many
things you learn from them and they learn from you and the challenges you get you are able
to move on through their support

Did your biological family play a role in your development? If so who and how specifically?
My father was here, but he couldn’t support us, they would say work hard in school

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Ben has grown here, even if he felt the same issues, and says don’t be discouraged, keep on
going

What did this encouragement and support look like?

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

I would never have been able to do what | do...

Since | started getting interested in some things, open all the mind and opportunities
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Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Through the help of all the people here and in believing in myself and not giving up when things are

not the right way. You just push and push and accepting that God is the only who can do everything

for you.

6. Christine Nd
February 7, 2013

MCF Questions for award winners

1.

10.

11.

12.

13.

What subjects and or clubs in school do feel led to your excellence?

Swahili, Engl, Bio, CRE — B+ (A-, B+, A, B-)

Drama, Football

How did you come to learn to be disciplined in your studies?

| read hard, obey my teachers and do the assignments given ...Stay focused and concentrate,
if I don’t understand | go to the teachers

When did you discover you field of excellence?

How was this area of excellence fostered and supported in your mind?

Encouragement to work hard

How is support given to those who show potential

What role did the extra-curricular activities play in your development?

Drama helps me because | want to be a journalist because | want to stand in front of people
MCF is a very large family, what kind of support and encouragement did you get?

We live with each other if they have something | don’t have we live as a family

What role do the dorm “parents” play in the development of the individual?

Social workers encourage me to put more effort in my studies so | can help my sisters and
brothers at home

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

What was the benefit of the sports you had to do?

It makes me to be fresh when | join class again so that | can continue ‘with my studies

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

I come from Nairobi Kibera, there are many people and the environment is different than this
people are congested and pay rent and electricity, if you don’t have money you cannot get
anything...There are trees where | can rest and get fresh air

How is/was MCF more beneficial for your development than the area in which you grew up
in?

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

It has helped me to understand different cultures of people, encouraging others with life
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14. Did your biological family play a role in your development? If so who and how specifically?
My sister always tells me that | must work hard in education
15. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
Mostly teachers — always tell me that | must work hard and be prayerful to achieve my goals
16. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
| want to be a journalist, helps to focus in working hard in English and Swahili so that | can
become successful

The encouragement from the teachers when | remember the past, the teachers tell me to focus on my
dreams

7. Christine M N
10,Feb,2013

1. What subjects and or clubs in school do feel led to your excellence?
Chemistry and business A-, B
Environmental Club
We had a conference after form4 in Matua

2. How did you come to learn to be disciplined in your studies?
| was working hard, listening to teachers and to the older beneficiaries, and Daddy Mulli
| was spending more time, 2 hours each day. After preps | would extend by two hours, not
sleeping

3. When did you discover you field of excellence?
Sociology, because | would like to work in an NGO
To interact with people, and also to learn from them as they learn from me
How was this area of excellence fostered and supported in your mind?

5. How is support given to those who show potential
They make sure you get everything you need for success, now | am getting everything in my
third year...I have gotten the last two years mean grade of B

6. What role did the extra-curricular activities play in your development?
The patron who was Kaleli encouraged me to work hard and be determined in everything that
I do. They built me up and encouraged me as well and sometimes you do things and they are
not working but they help you to try again

7. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
Your mind relaxes and you can concentrate on something different and the things that you
learned at school can circulate freely and can learn from other people
And can learn some values from other people

8. MCF is a very large family, what kind of support and encouragement did you get?
It really encouraged me because sometimes you meet someone who tells you something
about their background and you can see how he has transferred his or her life and when he or
she can encourage and this acts as a motivation, you can recall that a teacher has told you
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can make it ...And from Daddy comes to tell you work, he is an inspiration, to be patient and
to have a golden heart

What role do the dorm “parents” play in the development of the individual?

Like pastors like Pastor Josiah really encouraged me in the devotion, he taught morals and
the social workers like MR tom encouraged me to work hard

How were the physical conditions of MCF beneficial for your development?

Compared to the situation in which you were before you came to MCF, describe the physical
differences? MCF has a lot of very smart buildings, more trees, they are not as god as MCF
How is/was MCF more beneficial for your development than the area in which you grew up
in?

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

You learn from them and appreciate different cultures and learn to appreciate one another,
you come to appreciate the way they are

How did growing up multi-tribal help you to be able to focus

Did your biological family play a role in your development? If so who and how specifically?
My sister and my dad, even up to day, sometimes he calls me and encourages me, and when |
go home he tells me to work hard since it is the key to success

MCF has a mentoring program in place. Did your mentors play an important role in your
development?

How did they help you specifically?

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Through the teachings and the financial support | manage to set goals, | would like to be a
great person in the future...By ensuring that | am OK in terms of finance care and support,
medicine

What impact do you think this had on your achievements?

What were the conditions and requirements that allowed you to enter into an enrichment
program to enable you to focus on your area of excellence?

| would like to thank Daddy and his family and GOD they have helped me to achive what | have and

someone else who has encouraged me is my friend Mary who was always ther for me and ensure

when | needed a friend she is my best friend.

8. Daniel W.
February 6, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?
Maths B+ and Physics A, Football (Provincial Champs)

How did you come to learn to be disciplined in your studies?
Followed many examples from other beneficiaries

When did you discover you field of excellence?
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I came to know when | passed very well in primary and wanted to become an engineer
Grade 5 for football

How was this area of excellence fostered and supported in your mind?

We are provided with everything that is required, get balls and there is coach, we have a
football coach, and we encourage others.

How is support given to those who show potential

Each club is supported and provided with uniforms and are sent on tournaments, taken all the
way to the national levels

What role did the extra-curricular activities play in your development?

When | am injured there are good medications that is there, there is no possibility to leave the
program

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

When you have read too much you need rest from education to refresh your mind

MCEF is a very large family, what kind of support and encouragement did you get?

In Maths, Frederick told me that | could make it | have the ability, impacted in my life

What was the benefit of the sports you had to do?

We are able to interact with different people and schools and get to learn how others do
Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Here it is more developed, there were not really trees, and roads were not so good

The housing here is good, ventilation is very good, the structures are very good

How is/was MCF more beneficial for your development than the area in which you grew up
in?

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

My father told me that | should somehow get to know the other groups

| understand the different lifestyles and how they function and what they do

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

My maths teacher set goals with me, told how he set his goals, because he was good, he had
to work so hard, after achieving his goals, he was no longer poor

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Before | came | had no goals, | saw no chances, now | have goals

What impact do you think this had on your achievements?

| know that | have to achieve them and this helps

All the people | meet here motivate me, as well as the other people | meet through competitions in
football.
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9. David M.
February 8, 2013

MCF Questions for award winners

1. Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?
It made me refreshed
What was the benefit of the sports you had to do?
How were the physical conditions of MCF beneficial for your development?
They were much better than where | came from

4. How is/was MCF more beneficial for your development than the area in which you grew up
in? I had opportunities for school...

5. What role did “Daddy” Mulli play in your personal development?
He gave me hope that | could make it too!

6. How specifically did he encourage you?

7. Who are the other MCF family members who were big a large encouragement to you?
The teachers and pastors really helped me not to give up

8. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
Yes my best friend —he shared a room in secondary with me

9. What did this encouragement and support look like? We gave each other hope
Goal Setting

10. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

11. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

12. What impact do you think this had on your achievements?
We all had to make goals; Daddy encouraged us to dream and believed in us that we could
make it

10. Dickens
February 6, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Biology A and Geography A- (Congratulations)
Environmental club, Karate club
2. How did you come to learn to be disciplined in your studies?
My background was pathetic, was strategic in making my personal timetable
| wake up at four, read a subject, extent my prep times and then go to sleep
3. When did you discover you field of excellence?
My mother is ill, so | want to be a doctor to be able to help my mother with AIDS
4. How was this area of excellence fostered and supported in your mind?
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I am provided with reading and writing materials and place to sleep and spiritual
nourishment and good teachers

How is support given to those who show potential

I have a mentor, what he does, he wakes up early, so that | then do the same and want to use
my resources properly

What role did the extra-curricular activities play in your development?

Environmental club deals with planting and conserving and biology deals with animals and
plants and | like planting trees and helped me to be more successful in biology

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

MCF is a very large family, what kind of support and encouragement did you get?

I have a talent in singing and Pastor Josiah encouraged me and they (other pastors)
encourage me to use my talent

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

I also do Karate, when | come out from class | need to refresh myself and go back and my
mind is well again

What was the benefit of the sports you had to do?

How were the physical conditions of MCF beneficial for your development?

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

At home | lived with my mother and three siblings we lacked food, | searched for food, we
slept on thin mattresses, school was a problem. | lived in Rift Valley is very dry, many people
have cut down trees for fire, water is a problem, here there is everything

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

When | came here | found many tribes that | have never talked to and started socializing with
them, living with them in harmony, when | came different tribes welcomed me, A Kamba
welcomed me

Did your biological family play a role in your development? If so who and how specifically?
My mother gives me advice and encourages me not to give up and my grandmother who
encourages me

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Daddy Mully and career teachers help us to set them and teachers encourage me and |
believe | can make it

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Before | came | had lost hope

What impact do you think this had on your achievements?

I was told by my mother, opportunity comes once in a lifetime, since | have this chance now and this

chance will never come again...| must take it.
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11. Dominic K.
February 7, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

Biology, chemistry, business CRE, History | read alone and understand very well, sometimes |
able to understand better than the other subjects

Debate — in debate interested to improve my language and get new words, and able to speak
with in confidence A average

How did you come to learn to be disciplined in your studies?

At MICF the first thing we do | take Dad as father and Mum as mum, we also have social
workers, have role models and teachers, we have some other students who give good
examples, groups and friends and | choose those who can help me academically

When did you discover you field of excellence?

At the end of form 2 we go to from 3 in form 1 and was not able to identify subjects | enjoyed,
| was able to identify by doing well

How was this area of excellence fostered and supported in your mind?

How is support given to those who show potential

There are so many, in terms of academics we are able to approach our teachers if we have
some problems we can consult and the same is true for the support

We are able to be in class all the time

Our education is not interfered by anything

What role did the extra-curricular activities play in your development?

For example in sports, football, when | am able to go to the field, we have time to practice
and this helps us to build our body

Some of the debating club has helped we can say that educating is better one sex than
others, than learn to understand various perspectives and come up with the answer that
learn about more things

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

There is an advantage, for sports, if | am able to play well and be in practice am able to relax
my mind, when | am in school, involved in books and reading, when | practice for one hour |
am able to relax and able to read well

MCF is a very large family, what kind of support and encouragement did you get?

When | came most of the people they showed me good behavior, MCF is more concerned with
Christianity, was able to be in a position a model . They gave me stories of people who were
here before...And some brothers who are here and are now acting as teachers and be
encouraged and see some them teaching us and some have gone so far and was able to know
that this is MCF are not taking those children in order to pass time but get more educated
They have done well and so | can do well as well

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
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We are different tribes and was able to learn when people are here they were not
discriminating people according to where they were coming from and are encouraged to love
one another to everyone who is at MCF and are taken equally

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

In MICF we are able to learn being supplied with the electricity and encouraged to be in books
and are able to do our preps...my goal is to become a doctor...More people who have passed
through and have a role model...This helps me to try harder at school

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

What impact do you think this had on your achievements?

How did teachers help you specifically?

As we are here we all different people, if | am interested in that subject and with the help that | get

from the teachers has helped me to improve.

12. Dorcas
10,February,2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

Business and Geography, Chemistry

Singing, Drama, Karate

A certificate in Maths and Science, Christian Union

How did you come to learn to be disciplined in your studies?

The good marks because of my hard work, | would go at 4 am and do revision, | took my free
time to revise and | was very active and consult teachers, | went to those ahead of me in class
3 hours more than other classmates

When did you discover you field of excellence?

B.A. in Economics...It was hard to decide because at first | wanted to do Medicine it took me
two years to think what | wanted to do, Medical camps, Feeding programs, | was socializing
with people, and thought of a course that was similar, i.e. sociology and economics

How was this area of excellence fostered and supported in your mind?

How is support given to those who show potential

They make sure all my fees were paid in advance, in school we were sent to seminars,
through encouragement from Daddy how we are doing, any problems that could be shared
What role did the extra-curricular activities play in your development?

They helped me in my attititude, | was able to develop patience and the heart to help people
and got to be strong

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

It has helped me now in school there are some times when you should have free time, how to
use my free time, | can do something that builds me up and discover how to use it effectively
MCEF is a very large family, what kind of support and encouragement did you get?

It is very important, when | came | did not know | would meet people from different tribes and
kinds of people, you feel that you are not alone and a lot of people have gone through the
same things, It has given me a lot of experience
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What role do the dorm “parents” play in the development of the individual?

The person that | could credit was the matron would give us girls talks and she helped us to
know what to do, this was very good because Mum didn’t always have time

What was the benefit of the sports you had to do?

I am physically fit and | am happy

How were the physical conditions of MCF beneficial for your development?

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

In MCF you feel at ease, it is green all the time and makes you feel cool, you are not scared,
Our house was traditional, when it rained on our thatched roof it rained in

Did your biological family play a role in your development? If so who and how specifically?
Not at all

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

You found some of them could understand the Bible more than you, you could pray together
They could give advice; we taught one another how to be patient with one another

We shared with one another, everything...Learned forgiveness from one another

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

MCF has helped me through career guidance and counseling, after form 4 we wrote what we
wanted to do, and we could go through and see if it is still the same or if it changed, they if
we changed we were asked why...It helps you to stay focused, once you know what you want
to do, you do it directly

We used to go for outside competitions and through that we could go and see what and how other

schools are doing, we could copy and come and do the same

Ask them how often they study and make it into a practice you can improve, the outings, they are

very important, this helps them to expand knowledge, you can fill your head with more

13. Dorris M
10,Feb,2013

MCF Questions for award winners

1.

3.

What subjects and or clubs in school do feel led to your excellence?

Business English and Swahili

Christian Union, Volleyball, Poetry

How did you come to learn to be disciplined in your studies?

Working hard, | worked a bit more than others...With others discussions before class and
during prep time

How is support given to those who show potential
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With the provision with the resources of books, teachers and learning environment...

4. What role did the extra-curricular activities play in your development?
We used to plant a lot of trees, it is growing something, is like you take part in what is going
to happen in the future, shade, food and shelter

5. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
The connection is in developing yourself in other areas helps you to acquire skills in other
areas and know how to interact with others

6. MCF is a very large family, what kind of support and encouragement did you get?
It was amazing for me because, having been in a family where there was domestic violence, it
is nice to be part of a family where there is so much love and care

7. What role do the dorm “parents” play in the development of the individual?
For the pastors it was with the evening devotions, the evening prayers, they helped me to
know more about God, and the fact that we are here is by his mercies,...The teachers telling
me that education is there for the future, which is why | keep on aiming for my goal

8. What was the benefit of the sports you had to do?
We used to play and for me it enable me to keep fit and playing with others, knowing how to
coordinate and being a team player

9. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
Where | come from there are not so many trees, there are a lot more, the buildings are more
done, the environment is good for learning and socializing and for interacting with others

10. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
Having been in such an environment we can all coexist together to make our country, we
depend on one another, it enabled me to appreciate the other tribe and to know that | am
myself cannot do it myself, there is that cohesion that is created

11. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
I had friends with whom we studied together, we used to have group discussion and when
were given extracurricular activities and they would care for you and inform others when you
were not feeling well and they need you to know that you can be aware

12. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

13. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

14. What impact do you think this had on your achievements?
One of the goals was my education, | wanted to do business, finance major, now | want to be
a real estate manager..Pursue my education and assist my family one day and my country
It helped me to be more focus and more determined and more encouraged to move on even
when things were not really easy, you still have that motivation to go on and on

Factors of Success: One of the factors is God, so far he has been my Ebenezer, my rock, HE has led me
through different challenges, and it is basically through HIM. | would like to thank HIM for everything
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14. Eiba
February 6, 2012 Eiba

MCF Questions for award winners

1.

10.

11.

12.

13.

What subjects and or clubs in school do feel led to your excellence?

Biology, A Chemestry A-, Maths, B CRE,A Business B

Basketball, Netball, AWARDS — Games certifactes

How did you come to learn to be disciplined in your studies?

By following the rules ...When told to do something do right away...Following the examples
from other people...Accepting correction

When did you discover you field of excellence?

Interest in those subjects and ability

How was this area of excellence fostered and supported in your mind?

Getting the best teachers, having the required books, refreshment and remedials

How is support given to those who show potential

What role did the extra-curricular activities play in your development?

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

After playing you feel relaxed the problem is somewhat solved and you understand some
things better

MCF is a very large family, what kind of support and encouragement did you get?

Giving examples of others who have benefitted, and sometimes have camps to be taught by
experienced people from the outside daily encouragement from the pastors

How were the physical conditions of MCF beneficial for your development?

I come from a slum, there are no good buildings, not enough trees, you have to struggle to
get basic needs

Compared to the situation in which you were before you came to MCF, describe the physical
differences?
You feel more comfortable because the place is somehow more encouraging, and not being in
the slums is just smart
The MCF family is made up of many different ethnic groups, which can at times be very

difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?
We are encouraged to live as brothers and sisters and taught to forgive others, how to help
the little ones and all the people
What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
It helps you to socialize with many people and explain your problems so that they are
understood
Did your biological family pay a role in your development? If so who and how specifically?

XL



There is an uncle who lived here, who was a beneficiary of MCF to tell me to work hard so
that in the near future | can depend on myself

14. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
I had no one who was concerned with my progress, after being encouraged so that you can
get to where you want to go and accomplish them

15. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

16. What impact do you think this had on your achievements?
When you have a goal you work hard towards it

15. Elias K.
February 8, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Physics, Maths, Chemistry , B, C+, B- (b-)
Clubs — volleyball,
2. How did you come to learn to be disciplined in your studies?
| work hard and pray to God to give me the spirit to work hard, sometimes | give up
| put God first
Sometimes | read on my own, sometimes group discussions and listen during class
3. How is support given to those who show potential
They sometimes give m presents when | do well and encourage me to keep on working hard
4. What role did the extra-curricular activities play in your development?

Refresh my mind

5. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
Apart from refreshing my mind it rebuild my body o be strong and healthy and not be
affected by some diseases

6. MCF is a very large family, what kind of support and encouragement did you get?
Many people encourage me, from Vipingo, from my teachers, students, and here as well
fellow beneficiaries

7. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
Where | came from it is very hot,
The houses are not so good, it was not well built, made of mud and thatched roof

8. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

Because the different tribes have different cultural activities and we share the good cultural
behaviors that the others are doing and how we can take the daily challenges

9. How did growing up multi-tribal help you to be able to focus
People come from different places helps me to know we are all one, live together play
together we are all one
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10. Did your biological family play a role in your development? If so who and how specifically?
My mother has encouraged me to work hard so that | may help my family one day

11. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
I had lost hope for my studies, he encouraged me to go back to school, | had thought of
quitting

12. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Through the education so that | can focus on the future so that | can go back and help and set
goals in the future that are very poor as | was...I would like to be a God fearing person, who is
responsible...an Engineer

Success Factors:

my pastors encourage me spiritually help me to become successful in the future

16. Elizebeth
February 6, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Singing because it makes me so joyful and feel to be close to God
Subject — Business, Mathematics, Geography and Physics
Had the Business Highest Mark and in Goegraphy B+ and A in Physics

2. How did you come to learn to be disciplined in your studies?
| obeyed the teachers whatever they gave me in assignments and finish them on time and
consult my fellow classmates...We form group discussions...Follow my personal time table,
our teachers give us a personal timetable if you do not plan you cannot achieve, because God
enables us through these plans so that we can program our work

3. When did you discover you field of excellence?
I changed slowly, at first | was not doing so well...Whatever we were given | tried my best,
whatever | didn’t understand | asked some teachers and this made me to understand where
my strengths were, and | got more understanding

4. How was this area of excellence fostered and supported in your mind?
The interact with me so much to know my weaknesses and strengths, they come and correct
where | went wrong and show me the best way to do it

5. How is support given to those who show potential
What role did the extra-curricular activities play in your development?
At first in volleyball, and singing...Singing | know to sing well you have to practice and this has
helped me o develop the best voice and can now entertain people
With volleyball can interact with others and team spirit and in this home too

7. MCF is a very large family, what kind of support and encouragement did you get?
Teachers they encourage me when | seem to lose hope in my academics and teach skillfully
well and other beneficiaries and staff through providing the necessary materials
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10.

11.

12.

13.

14.

15.

Home department provides basic needs, food shelter and clothing and help me to concentrate
on studies...Friends in group discussions show me how to do it...Pastors support me by
praying for me

What was the benefit of the sports you had to do?

When we go outside we interact with others with others...Makes body healthy, may develop
some problems in health...When visitors come we can join up and form a big team

How were the physical conditions of MCF beneficial for your development?

The climate of this home is so cool, because | come from Eastern and the temperatures are
too high and the friendly environment in my family | was not shown this kind of
encouragement and care and spiritually

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Our homes were grass huts and sometimes are destroyed by the rain and sometimes you may
find the grass is gone and exposed to the scorching sun, the homes are well furnished,
bedding is complete, and at home there were not mattresses

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

I look at the example of Daddy Mully, he makes no one more special than others, through the
way he organizes the people and loves each one and gets them to love each one, so | am
encouraged to do the same

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

Receiving skills no matter what, all have the same chances

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

For example David E. who is my senior brother when | was in grade 9, but he encouraged me
to prayed for me taught me in studies and Pastor Mulinge, through encouragement and
home coordinator

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Through teachers was told the best field | can be, because they observed the strengths, got to
know where my strengths were and see them and encouraged me to keep on and improve my
weaknesses

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Before | wanted to become a Dr but after joining grade 9 and change my career because |
was not so good in Biology

Before | couldn’t believe | could become anything in life, | had no hope because the severe climate in
my home, our home was so poor accessing the education was a problem and difficult and thank Dad
so much for taking care of me academics, who will be responsible

Without well wishers could not have made it! So many have encouraged me so much.
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17 Emmanuel
February 6, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Maths, A- Business A (Class 8 Maths)
Football

2. How did you come to learn to be disciplined in your studies?
Listened to advice, participating with those | am living with

3. When did you discover you field of excellence?
| would like to be an engineer, and when | was scoring well in those subjects | decided those
would be good career choices

4. How was this area of excellence fostered and supported in your mind?
Free books and education, and motivation from the team at MCF

5. What role did the extra-curricular activities play in your development?
After classes at school we go and practice and this refreshes my mind and then | go back to
study and | read well and understand

6. MCF is a very large family, what kind of support and encouragement did you get?
There are times when | remember the problems back home | get discouraged and loose hope
and they encourage me and give me hope to keep on going

7. What was the benefit of the sports you had to do?
They refreshed my mind

8. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
At the home place where | was born it is very hot and humid and here it is cool in the evening,
the houses are built from mud and here it is bricks...There are more trees here

9. What was it/ is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
We are taught that we are all connected and are all one equal before God and this helped me
to see the same...In different tribes they have different ways of living, we are taught these
things and we exchange ideas to help us develop our minds to learn about the other tribes

10. Did your biological family play a role in your development? If so who and how specifically?
My mother, my father passed on 2002, she encourages me so that | can be successful in life
and assist my family

11. What did this encouragement and support look like?
With educational issues, some things | do not know and they help me we teach other

12. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
They encouraged me to work hard...When we had career classes we were being taught how
to select in the subjects that were required which were going well and motivated me to select
that career

13. What impact do you think this had on your achievements?
Helps me to focus more on my studies

14. What were the conditions and requirements that allowed you to enter into an enrichment
program to enable you to focus on your area of excellence?
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Before | came to MCF | was not doing well in school and now | am.

18. Everliste P.
February 8, 2013

MCF Questions for award winners

1.

10.

11.

12.

What subjects and or clubs in school do feel led to your excellence?

Bio, Geography A, A

Clubs Drama

Certificate in Discipleship

How did you come to learn to be disciplined in your studies?

Listen to teacher you have to find own time to go through all the material

I spend more time during the weekend we get free time, most go out playing but | am in class
studying

When did you discover you field of excellence?

When | was more interested in finding more information than required

How was this area of excellence fostered and supported in your mind?

I get encouragement when we fail an exam the teachers encourage you, the teachers help
you when you need solutions

What role did the extra-curricular activities play in your development?

The physical education helps us to concentrate more

It helps someone to be more creative you get a chance to try different things practical and
show people your ideas

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

The more you get involved the more concentration you will have in class, you cannot
concentrate all those hours

MCF is a very large family, what kind of support and encouragement did you get?

I have my friends and they give me encouragement, staff, social workers

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development? Refreshed my mind

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Where | was born, grass thatched houses, no electricity, no supporting people, sometimes
there are financial difficulties...The trees provide good environment for learning

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

When you come in you get to interact and get to view the people because of whom they are
and not because of where they come from you get to feel at peace and at home

Did your biological family play a role in your development? If so who and how specifically?
My mother still encourages me to work hard in school so that | can live a better life than she
lived

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
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13.

14.

15.

Benedict was my teacher in grade 9 and 10 and encourages us if we work hard not to look at
our past another person us is Tom Kiari, he told us and showed us how to depend on God
Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

I have made goals that | could one day become a surgeon, to help those who have no one
Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

A new goal to help other people in society

What impact do you think this had on your achievements?

Knowing that being a surgeon makes me to work hard so that people can learn that you can
achieve what is needed

Depend on God, without him there is nothing possible, must be committed, be focused

19. Faith M.
Feb 8, 2013

MCF Questions for award winners

1.

10.

11.

12.

What subjects and or clubs in school do feel led to your excellence?

Bio, CRE, Engl., Chem B-, B+ A A Drama, Environmental

| received prizes certificates in Drama in the region

How did you come to learn to be disciplined in your studies?

Listening to the teacher and asking teachers for help...I put more effort and rereading what
the teacher has told us

When did you discover you field of excellence?

| come to understand that they are my favorite subjects | don’t have any problems and | am
interested...| was interested in these

How was this area of excellence fostered and supported in your mind?

How is support given to those who show potential

Through a good education, basic needs, teachings of Jesus Christ

What role did the extra-curricular activities play in your development?

In Drama it has helped to develop in my singing,...Environmental how to plant trees ensuring
that they are not dry

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

I may become a musician | will have many of the skills | got from Drama

MCF is a very large family, what kind of support and encouragement did you get?

The social workers advise me not to lose hope...They help even to take care of things when |
amiill

What role do the dorm “parents” play in the development of the individual?

What was the benefit of the sports you had to do?

Athletics help me to be active

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

In MICF the buildings are brick, in my home is clay bricks and grass roofing

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
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13.

14.

15.

16.

I have come to understand more languages

Did your biological family play a role in your development? If so who and how specifically?
They encourage me to work hard and be focused and live in a good environment than where
they are now

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Put more effort in my studies and have a good moral

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

| want to become a nurse so that | can help the needy and treat the sick people

What impact do you think this had on your achievements?

It has made me to work hard ion class if | do not work hard | will not manage to be a nurse, so
I must work hard

Success because...it is so much more peaceful area, we can read without any problem, we have

enough time to read, we feel safe

20 Faith N.
Feb 8, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

Business Studies, English and Swabhili B+, b, B,B

Drama and Debate

KCSC highest mark in class

How did you come to learn to be disciplined in your studies?

Write all sessions

Talked to the teachers a lot, | am poor at reading on my own

When did you discover you field of excellence?

Joined form 1, two weeks before exam, asked the teachers to sit for later

When | sat for the exam | had position 14 from 35

And the teachers encouraged me to study hard

How is support given to those who show potential

After that exam the teachers called me individually we can see you can be the best | believed
them, the others had been studying much longer

What role did the extra-curricular activities play in your development?

When | was in school had programs every day after four we used to have duties in slashing
the grass...That made me not to think about the past...Get relaxed from class work

Later have rest then wake up and turn to the books

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

They help me to relax from the class work, afterward | would go for preps

MCF is a very large family, what kind of support and encouragement did you get?

There are many people, teaching staff, pastors, interaction with many, gives me the exposure
to live with them better, when | am out there | can associate with them well, learn the bad
and the good, | try to correct the bad

What role do the dorm “parents” play in the development of the individual?
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10.
11.

12.

13.

14.

CEO with Mumi Esther supplied with clothes had a mom and a dad somewhere, when they
were not around attended me in a good way...Had good doctors

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

What was the benefit of the sports you had to do? Refresh my mind

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Big family...Natural environment...Where | was the buildings were made of mud, and here it
is in stone

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

At first | was homesick, sometimes | thought of escaping, but socializing with them they could
be my brothers and sisters...Some are well off now and | followed such examples

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

They are now in University; they told that they have been here since they were small children
They encouraged me and | followed their steps

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

I had some specific, when | can join High School I will work hard at everything

When | came | made some more...I could be the best | will always work hard and get a way to
University...Clinical medicine to be an officer

21. Fedelis W.
February 6, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?
Biology Chemistry, club — Karate, Drama, Dancing Choir singing, guitar
Awards —Karate several...Drama Award
How did you come to learn to be disciplined in your studies?
First thing being time conscious so that | can do a lot of things, plan my timetable for
everything...Strategizing your moves to achieve your goals...For clubs | do it with all my heart
with a lot of hard work and determination...For school | wake up early, so | have to get ahead
so that | get high marks in spite of a lot of involvement...Learned to sacrifice
When did you discover you field of excellence?
For education — biology — medicine, from when | was young | was passionate, | was working
very hard and was performing well...For Karate since 2004, it has just become a part of me
How was this area of excellence fostered and supported in your mind?
It is a stepping stone for many things; he is always ready to give us the opportunity, so we can
enjoy the chance even if it costs money...Have good teachers, library
What role did the extra-curricular activities play in your development?
In the first place | understand that this life is very competitive you find that before | work, |
am doing something possibly earning money while | am studying. Knowing that | do not have
a lot of time so this helps me to be time conscious and don’t waste it at all
Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
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10.

11.

12.

13.

14.

15.

16.

17.

Especially in drama — in English, literature is crucial is vital, with that creative heart | can
write plays, poems and for drama, my language is better...Karate if you are late — you go---
Balance my life

MCEF is a very large family, what kind of support and encouragement did you get?

If I do a particular thing, the teacher trains me in other things as well...Karate is a way of life, |
apply it in other areas, friends who encourage me even when tired they say keep going
Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

Being in sports helps to refresh your mind and makes your brain grow bigger and balance
Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Where | was born people don’t live close, when they know you are poor, they tell you will not
be successful

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

There is no discrimination all resources are for everyone, when you come there are already
many from different tribes, everything is done together

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

When we live together, and one day we will go out of this place and learn to interact with
others and how you can achieve with different kinds of understanding

Did your biological family play a role in your development? If so who and how specifically?
My parents are alive, when | came to MCF and was failing in school, encouraged me to be
more hard working are trying to work hard, propels me to work hard so that | can go back
and | want to go back and help them

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Have close friends John Mwawo we study together and sometimes we pray together and
sometimes when | am down he encourages me, we pray together, teachers, pastors

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

We are trained in goal setting — career guidance, even people who are very experienced and
show us and tell us how we can be successful and cannot let MCF down and must play our
part, we don’t want to go back to our backgrounds

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Being a doctor is still the same

How much time did you spend on this area of excellence beyond what others were able to
spend?

I am always in class, but others who do not have clubs have different duties, so they do not
miss class, if on the mission team have to wake up very early and catch

What do you have to do to become successful?
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Being social with people helps very much, sharing what you have with others, sharing the experience

with others, by giving receive so much

To become great must share it

22. Francis A
February 10, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

When | completed High school | dreamed of doing Engineering, | only got B+, | needed an A

| decided to take IT because | qualified and | am also interested in Technology...

Awards, Certificate in Soccer in Form 4 Championship interschool, provincial part of the team
How did you come to learn to be disciplined in your studies?

The main thing is that although | was involved in many activities, when | had free time |
utilized it well and asked for assistance from our teachers and asked from fellow students as
well

When did you discover you field of excellence?

From primary, grade 1 up to grade 8, | was the best...Also in High School, | did not perform as
well as expected but | was still good

How was this area of excellence fostered and supported in your mind?

When | completed Primary 389, so when at MCF when you perform and get good marks you
are taken to High School...You can decide to repeat or do something vocational

Since | performed well | could go to High School, | knew | am good in class

How is support given to those who show potential

In MICF if they identify you have a certain potential they support you in different ways, in
singing or dancing you have talent shows and you can go for performances, because they
know you have the ability...Or in soccer we could participate in inter school competitions, they
provide finances and anything that is required

What role did the extra-curricular activities play in your development?

Those activities to know more they gave me a new experience like when | joined acrobatics
we were able to go to different countries, Form 2, Form 3 going to Germany. Give me new
experiences within and outside. Also going to different homes to encourage other children
We went to Uganda and Tanzania....We had new experiences

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

| think they go together when you concentrate on only one thing you may be good in class
and can’t do anything else...The other things can help...By doing the different activities | am
able to sustain my life in future, if academics don’t succeed, all of them can provide for me
MCEF is a very large family, what kind of support and encouragement did you get?

From when | joined the home, it was hard to stay because | was not used to the many children
and people who don’t speak the same language...| was able to learn to socialize with the
people...Identify my talents, through the teachers we get, the advice | try take what is good,
what can help me to go own

What role do the dorm “parents” play in the development of the individual?



The workers in MCF some of them like MR Tom, he encouraged me a lot, at first he was in
Eldoret, he was the one who advised me to stay, he told me it was a good place, in general
they help in advising us, they has some experience outside MCF, they give us in insight of
what is outside so that we can be prepared

Why does the soccer team win so often?

We had a god coach who trained us, and we were given extra time to do sports, at 4 when games are

done, we could go and play soccer, another thing, we were given motivation, when we told our mum

she also provided the balls and uniforms so that we could perform so well

10.

11.

12.

13.

14.

What was the benefit of the sports you had to do?

There is motivation from our dad, and mum because when are going for the competition,
they support, transport, food, in case we have performed very well, we received gifts, those
activities, they enable us travel outward so that we may know how other people view the life
outside of MICF...Other people tell us the challenges we face and we get the knowledge and
we appreciate what we have...We see they environment and we get hope and when you
compare that it is better...

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

From my home place where | come from in Western Kenya, people there are poor, very poor,
the houses made of mud walls the roof is thatched with Grass sometimes the walls are
smeared with Cow Dung, they are temporary houses, every time there heavy rains, that place
is very much affected, the buildings are not permanent... at MCF it is all of stone

How is/was MCF more beneficial for your development than the area in which you grew up
in?

In my home town my mom is not learned she does not have any job, she can’t afford the fees
for school, before | came we had to pay, she used to brew traditional beer, and this illegal,
sometimes she had to go to jail,...At that time | didn’t have a brother or sister or Dad, where
at MCF everything is provided, books, food education is better because everything is there, at
home you study with a lot of challenges

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

At first it was hard, because when | first joined | only knew the Lua language, | was the first
one at Eldoret, and the youngest and it was very hard for me, | didn’t know Swahili or English
and then | learned and then | could communicate...I| saw people coming from the different
tribes, so we had interact and then we all learned Swahili, and then we soon had a friend
from Kikuyu and with time you know everyone and can speak to everyone

When | went to University there are also people from different places, and some who have
never moved around, but | have learned what people from different tribes like or don’t like
and it is easier for me to mingle with more people than someone else

Who are the other MCF family members who were big a large encouragement to you?

I got some encouragement from my classmates when we were in class, maybe | didn’t get
some ideas that the teachers were saying, he could help and correct me and when | finished
high school, those who completed before me encouraged me to stay and wait so that one day

I could go to University, to keep on in whatever | am doing
LI



15.
16.

17.

What did this encouragement look like for you?

Did your biological family play a role in your development? If so who and how specifically?
Not really because when | came from home | was 6 and did not know many people from my
family...One day she came and introduced herself and showed me some photos all that time |
was not able to communicate with anyone from my family

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Goals, the first one since | was a young boy | dreamed mostly of engineering and | was told to
have some goals, you set some certain goals, even if you don’t attain that goal you will
achieve something else, from that point you can set another goal, you just keep on trying and
trying and that has helped me, | settled for IT and | still have interest in Engineering | may
also shift for that which IU have more passion for

23. Jacita W.
February 10, 2013

Award winners

10.

11.

12.

What subjects and or clubs in school do feel led to your excellence?

Mathematics, Engli, Bio, Chemistry — A and B+

Clubs, Athletics and Football

How did you come to learn to be disciplined in your studies?

| work hard and have determination...I do a lot of revision,

When did you discover you field of excellence?

Just having interest

How was this area of excellence fostered and supported in your mind?

How is support given to those who show potential

There is a lot of encouragement

What role did the extra-curricular activities play in your development?

My mind is refreshed

MCF is a very large family, what kind of support and encouragement did you get?
Somehow they encourage me give determination in life

What role do the dorm “parents” play in the development of the individual?

By teaching me and encouraging me

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Here I can get education, parental love, food,...These houses are just smart, made of mud
bricks, not stone and the roof was iron

Did your biological family play a role in your development? If so who and how specifically?
When they see my performance they encourage me to work hard

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
Tell me to have determination in life
Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
LIl



| want to become an accountant and business management...So | want to work hard so that |
can achieve this...just work hard and have determination and take the best encouragement
that | get from people at MICF so that | may perform well

24 Jackson M.
February 8, 2013

MCF Questions for award winners

1.

10.
11.

12.

13.

14.

15.
16.

What subjects and or clubs in school do feel led to your excellence?

Physics, Maths, Geo, Swahili, Engl., Chemistry Business, A-

Football, Volleyball, Athletics

Certificate, Athletics, Marathon

How did you come to learn to be disciplined in your studies?

Consult the teachers...Reading extra books from the library

When did you discover you field of excellence?

When | joined MCF, | was 14

How was this area of excellence fostered and supported in your mind?

How is support given to those who show potential

Advice from the teachers, The teachers here are committed servers and they have love for us
What role did the extra-curricular activities play in your development?

They refresh my mind when | am tired

MCF is a very large family, what kind of support and encouragement did you get?

Spiritual, I also get encouragement on to what to read, the discipline

What role do the dorm “parents” play in the development of the individual?

Social workers encourage m continuously so that | cannot forget

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

What was the benefit of the sports you had to do? Refresh my mind

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

This place has electricity, even the water is clean here, and the shelter is good here

There good places of studying, it is quiet here...before mud houses with grass roof

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

When you live as different tribes, it brings togetherness...It has helped me on how to live with
other people from other areas

Did your biological family play a role in your development? If so who and how specifically?
Not at all

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Continue to working hard in school so that | am able and | am encouraged

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?
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Electric engineer, pilot...Because at MICF | can see my fellow brothers who are doing the same
courses and are doing well

Success Factors:

putting God first in everything that | do, without that | cannot achieve high quality and discipline

25. Joseph N.
February 7, 2013

MCF Questions for award winners

1.

10.

What subjects and or clubs in school do feel led to your excellence?

CRE, Business, English, Swahili B+ B B B+

Football, Computer, top 10 in class

How did you come to learn to be disciplined in your studies?

| follow what the teachers are saying, be punctual and work hard...I don’t spend more time, |
usually work hard and put a lot of effort when the time is there

When did you discover you field of excellence?

Since form 1 we used to go to the lab, since | scored highest in Computer...I chose the subjects
| understand the most, those where | get the highest grades without struggling

How was this area of excellence fostered and supported in your mind?

Provided for books, good teachers who help us to past, they even come to the evening classes
and help us in revision

How is support given to those who show potential

If there are any challenging questions, my fellow classmates explain it to me

What role did the extra-curricular activities play in your development?

Something like football, when | play at four by the time | go the class at 7 | am refreshed and
that enables me to understand better, even more if | would not be doing anything

Because | have done a lot of football practice | do not get ill

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

MCF is a very large family, what kind of support and encouragement did you get?

The brothers and sisters give us and help us with advice if we have any burning issue or
challenges and guide us and show how the challenges they went though and how they have
succeeded

What role do the dorm “parents” play in the development of the individual?

The teachers sometimes can call us when we have a problem and advise me and give me
guidance, if they were not | would not get, the challenges and enable me so that | can come
out of the challenges

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

One difference is that this is a very big family, it consists of so many tribes

In MICF more trees have been planted, and even this helps, there is more rain, the flowers,
there are so many ...The buildings are many and more decorated than our house
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11.

12.

13.

14.

15.

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

This is through our dad, who guides us and councils us on how to live as family, people who
has taken are not his tribe and help, he tells us that we should live in unity in love as brothers
and sisters and follow this example

How did growing up multi-tribal help you to be able to focus

Somehow | have got to know other tribe languages, customs and traditions which | did not
know before

Did your biological family play a role in your development? If so who and how specifically?
Sometimes if | have a problem | could call them they send me a little money for my personal
use

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Some have told me to be patient, work hard, so that | would be successful and use the
opportunity at MCF, once the opportunity is gone | cannot get it back

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
I received education which will help me to attain the goal that | have and has equipped to
achieve that goal

the games — help my body to be strong

26.Joseph W.
February 7, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

Chemistry Maths — A, A

Clubs Computer, Football, Computer Club award

How did you come to learn to be disciplined in your studies?

I used to go to class early at 4 am | work hard and | ask where | don’t understand to get help
from the teacher

When did you discover you field of excellence?

| used to score high in those subjects

How was this area of excellence fostered and supported in your mind?

We have a teacher who teaches us at the computer club, and helps everyone

How is support given to those who show potential

The teacher can advise you to keep on pulling up in those subjects

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

Through exercise my mind is refreshed so that | can understand when | go to class

MCEF is a very large family, what kind of support and encouragement did you get?

They keep on encouraging me putting more effort in those clubs that will help me.
What role do the dorm “parents” play in the development of the individual?
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10.

11.

12.

13.

14.

They help me with life challenges in giving advice, so that | can understand the career
possibilities and how to achieve those careers

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development? Refresh my mind

What was the benefit of the sports you had to do?

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

| used to suffer from lack of food and school fees, there is permanent shelter, there was not
enough to accommodate us

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

We exchange ideas; we are able to understand people of different tribes and communities
It has helped and facilitated to me work harder, through discussions and through giving
advice to each other

Did your biological family play a role in your development? If so who and how specifically?
To put more effort in education and to avoid things like drugs and other things that may
distract me

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

To become a doctor,

Success: putting more effort in school

27.Ken N.
February 8, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?
Maths, Physics, Chemistry, English A, A, A, A-
Environmental club, Science club
Awards from teachers, to give motivation
Been the leader of the environmental, sent to conferences
How did you come to learn to be disciplined in your studies?
| want t see how science can merge with nature...Learned chemistry, interaction with industry
and how can this done better, without polluting...| am waiting for my grade 12 results
I would have some personal prep time, | would try to find out many things...I always wanted
to be ahead...I tried to find ways to get to know new things...Daddy Mully encouraged me so
much. My background has been a big motivation. At night time | would take 2-3 hours to do
studies...Sometimes in the morning
When did you discover you field of excellence?
They were easy for me to understand and then | could help my friends and the teacher would
tell me to do more and would give me more motivation and even questions
How was this area of excellence fostered and supported in your mind?
From time to time visitors would come and motivate us. Despite struggles you feel that | too
can make it.
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10.

11.

12.

What role did the extra-curricular activities playing your development?

I also played volleyball helped me to relax my mind. | received an exposure with the so many
people who did the same, and went to others schools, and attend conferences and get to
know what is happening in the world

MCF is a very large family, what kind of support and encouragement did you get?

Every day, we live together there are always beneficial things, we are learning together, there
is always some competition as to becoming the best...Without them | would not have
struggled through so much...Share different ideas, and learn from one another, | used to think
I had the worst story and then I learned that others have experienced the same or similar and
we can make it together. Even here | feel there is psychological support we share the same
dreams

What role do the dorm “parents” play in the development of the individual?

Initially Dad and mum were so close to us as it expanded they needed to use others to reach
us and now these teachers have impacted us because they acted as our parents and feel
there is someone taking care of you

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Initially | was with my parents, after the election violence in 2007, our property was
vandalized and burned and then | was in a camp for one year, compared to the camp here
there is life here. In the camp you don’t know what you are living for, there is no peace of
mind and here it is better you feel there is more hope and meaning for your life

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

It took quite some time, due to the continuance encouragement and support psychologically,
the Will of God is to take me from one step to another. | have been nurtured so much
spiritually coming here had a reason. Getting love with biological would have been better, but
| have come to accept that this all had a reason. Get the perspective

How did growing up multi-tribal help you to be able to focus

To take it to start studying with every kind of person, accepting that kind of person we are
here together to make a living, initially it was hard, this person was not from my tribe, but
after sharing stories, you could come and see things do happen to each person

We all have similar situations and try to make a meaningful life together

Did your biological family play a role in your development? If so who and how specifically?
My mum, she has always tried her best to ensure that we can stand as a family can stand
again and have hope — the rest no

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

One of things Ndondo, who talked to us and helped us so much. She told us that life is how
you make it, the main determinant is what you hold yourself, we have hope and big
confidence in the way we wish to, we felt encouraged, | have a say in my life and role to play
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13.

14.

15.

We visited in the juvenile and some could even work out to be great person. Mr Tom and
shared how he could make it to where he is now. People sharing their testimonies with us
The main thing here is the communication with the various people and what is making them
in spite of everything.

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

One of the things that | am dreaming about to make it to a person who can be depended on, |
want to become an actuary, what me stick to this, once I felt down | cannot make and there
was a person who talked to me, you cannot become nothing unless you allow it to happen
and I really what would happen after, could | qualify for a good career and this motivates me,
| tried again and again and it is working out now due to that | am holding true to that

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Initially when | first joined | didn’t see how life could work out, | thought | would become a
driver and now in my staying my goals have continued to be sharpened and thinking big
What impact do you think this had on your achievements?

They have impacted so much; | can make my goals higher and higher. | am able to see the
reality of the goals. | find that | am not the only person, and you see a person who is excelling
and you feel that it is possible

Success:

Being confident about life and feel that | am the right person to face this kind of life and that is what

really makes you feel | can make it.

28. Lilia M.
February 7, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

History, Biology - B+, B

Debate, Athletics Awards in Athletics Prize 3 place,

How did you come to learn to be disciplined in your studies?

| work hard on my studies and participate whatever the teacher has said, ask questions so
that | can get knowledge to listen to what the teacher has taught and listen. | have a problem
with maths it is difficult to understand

When did you discover you field of excellence?

How was this area of excellence fostered and supported in your mind?

They help us if you pass when you study, Dad can take you to university for further studies
Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

In debate club | get more courageous and can talk in front of groups, can make speeches, can
be a leader and inform people and assist people in community in the country and participate
in some different areas

MCEF is a very large family, what kind of support and encouragement did you get?
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| joined MICF because no one wanted me and now the sisters and brothers encourage me that
even though my parents passed away that | can make it, and be successful so that one day |
can go back and assist them

7. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
At the home | came from where my mother was living in a poor background, we lived in a
poor house in slums, this place is very beautiful and clean, Kibera slum is the biggest slum in
Africa and there | was not getting the best, | was a school drop-out, | was working at 8 years
already. | was thinking that | would never be successful in life

8. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
There are like brother and sisters because each of us needs assistance from one another and
we can all help each other to get the results of the circumstances. In these tribes of 42, in our
country we come together you understand more about the other person and their cultures

9. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
In the outside | was lacking spiritual needs, it was difficult to go to church, my mother and
father were drunkards, they did not take any time to go to church | was not understanding
anything. Here | get to know that | can read and understand Bible ...I used to only go to school
on some days. | was always in class here and understand better. | want to be a lawyer. So |
work hard so that | can achieve this goal.

in MICF it is very important if you get the opportunity so that you can take advantage of what has
been given to you to succeed outside so that the community can see when you go back to your
community and don’t see you as nothing in life and can then develop the society

You can go to University and get more studies in Kenya or outside

29 Margaret M.
February 7, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
English, Bio, Swahili, A, A-, B-
Science club...

2. How did you come to learn to be disciplined in your studies?
I work hard | class and consult my teachers when | didn’t understand, and do research in
many books. | spend more on my school work than others. We get extra time after 4 and go
to class or at night and spend time reading because the lights are on at night

3. When did you discover you field of excellence?
I understand them faster than the others and quickly

4. How was this area of excellence fostered and supported in your mind?

5. How is support given to those who show potential
The teachers are always available, the lights are there and all the necessities, like books and
pens for effective reading

6. What role did the extra-curricular activities play in your development?
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Helps me to refresh my mind, and the practical side breaks the monotony of class

7. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

8. MCF is a very large family, what kind of support and encouragement did you get?
I get the education and all the basic needs and parental care and spiritual nourishment

9. What role do the dorm “parents” play in the development of the individual?
The social workers encourage me to forget about the past and work hard and have a bright
future, are spiritually nourished

10. Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

11. What was the benefit of the sports you had to do?

12. How were the physical conditions of MCF beneficial for your development?
It makes me be physically active, so we play the one you feel like and become physically fit

13. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
There are so many buildings and trees, water is available and near
At home they are not decorated, made of clay bricks and the roofs of iron sheets

14. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
So many tribes and we are able to understand each other and we are all the same becuae we
do everything together and are equal

15. How did growing up multi-tribal help you to be able to focus
Learning their different ways of living and practicing the different ways of life and understand
the differences

16. Who are the other MCF family members who were big a large encouragement to you?
They help in doing some activities play in the field and also encourage each other, read
together

17. Did your biological family play a role in your development? If so who and how specifically?
My grandfather tells me to work hard and keep working hard so that when | go back | can
help him from that situation where he is now

18. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
It is the teachers, social workers and pastors

19. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?
One day | want to become a doctor, this helps me to keep focused and work hard

I'am in grade 12 and am working very hard so that | may join one of the Universities and become
successful and | pray that God may open the doors HE must be the priority for success.

30. Maureen M
February 7, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
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10.

11.

12.

13.

14.

15.

16.

Maths, English, Chem and Bio — A

Athletics

How did you come to learn to be disciplined in your studies?

Through working hard and listening to the teachers what they were saying

When did you discover you field of excellence?

Based on the marks, I like running

How was this area of excellence fostered and supported in your mind?

Through providing teachers, books, materials and school fees

How is support given to those who show potential

They give you hope that you can attend university and college

What role did the extra-curricular activities play in your development?

They make my body fit and they also refresh my mind

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

When | play | am refreshed then | can learn the next lessons

MCF is a very large family, what kind of support and encouragement did you get?
They advise me during difficulties, and they share anything that they have

What role do the dorm “parents” play in the development of the individual?
Through giving advice

What was the benefit of the sports you had to do? Cleared my mind

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Here there are so many trees, enough water. Our house was made of grass, here there are
real buildings and roofs

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

I t has helped me to live in unity even with different people and am able to socialize with
them

How did growing up multi-tribal help you to be able to focus

My friend gave me advice in education

Did your biological family play a role in your development? If so who and how specifically?
My mum she usually gives me advice

What did this encouragement and support look like?

They helped me in revising the lesson, we do it together

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

| set goals of becoming an accountant and has helped me to work hard in maths

In order to become successful you must forget the bad that has happened to you and focus on the

future and this will help you in the future. And choose the good friends that will encourage you.

31.Mercy K.
February 7, 2013

MCF Questions for award winners
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10.
11.

12.

13.

What subjects and or clubs in school do feel led to your excellence?

Karate club, CRE, Biology, Maths, Swahili, English, Agriculture

Award for singing, certificate in competition — also in Choir

How did you come to learn to be disciplined in your studies?

I had a role model and follow that person

If I go | check with her what he is doing, Daddy Mully

When did you discover you field of excellence?

Singing came automatically, class four and went to the dining hall, | prayed, in my mind a
song came and started singing and developed and came real. Then | presented it in front of
people it is just a talent...| presented in chapel at MCF

How was this area of excellence fostered and supported in your mind?

They give me opportunity to do that talent, if there is a chance to go outside | go outside, do
competitions

What role did the extra-curricular activities play in your development?

Singing — when | remember my background | begin to sing, the bad thoughts go away, |
remember what | will do when | finish, when | feel good | am in a good moment

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

If I sing and create songs of Moses in the Bible and | take CRE it will help me to score god
grades in CRE for example

MCEF is a very large family, what kind of support and encouragement did you get?

It accommodates with different ideas, and combine these together we come out with a good
solution

What role do the dorm “parents” play in the development of the individual?

Social workers, teachers and pastors, encourage me when | m down, they give me hope,
some support in education. In the afternoon the teachers come even after class and help
Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

I do volleyball, run, when you study every day you need some time to go outside and have
some play to refresh your mind

What was the benefit of the sports you had to do?

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

At MCF it is the best place ever, my background was pathetic, | didn’t get food shelter
education, | worship God. At our house we built with mud, here the homes are stone houses,
we covered with grass. We didn’t have flowers, here there are more trees

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

It is by God, if we say we are different we cannot live together. Here we come together we
are one involve God and then we can live together. | have my sisters and brothers like
brothers and sisters, then anything they need | will assist each other and live as one family
What did this encouragement look like for you?

One of them are at Nairobi University she comes and encouraged us, she was a street girls
before, when we see her motivation we see that she has made with that background, if she

has we can too
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14. Did your biological family play a role in your development? If so who and how specifically?

15. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Since | was at class four | started making goals, if | am going to get a grade that is going to
give me to secondary school and pursued my goals...Stay focused

16. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

When | was in class 6 | wanted to become a nurse in grade 9 | wanted to become a manager
for a big organization. Be a manager at a hotel

17. What impact do you think this had on your achievements?

When | decide to become a manager has enable me to work extra hard in my class

When | finish my grade 12 | pray that God will enable me to pursue that career, and plan and they
lack fees and they fail to achieve their goal, and provide for those who sponsor me to pursue and will
remember my family back at home and help them

32. Mutua M.
February 8, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Physics, chemistry, business, A, A+, b+
Clubs, Basketball,
Awards,
2. How did you come to learn to be disciplined in your studies?
I have learned to use the library and work
At 4 | take extra time
3. When did you discover you field of excellence?
Since grade 9, the teachers were so good and it was a little bit understandable
4. How was this area of excellence fostered and supported in your mind?
The teachers took extra time
5. How is support given to those who show potential
They congratulate me and because they see | have the potential they give me extra questions
to improve even more
6. What role did the extra-curricular activities play in your development?
They freshen up my mind
7. MCF is a very large family, what kind of support and encouragement did you get?

They offer some resources; they can go and borrow a book for me
If I have a question that is harder | go and ask them and they support me

8. What role do the dorm “parents” play in the development of the individual?
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They same something positive to encourage

9. Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

10. Compared to the situation in which you were before you came to MCF, describe the physical
differences?
There was a lack of schools. We had no shelter. The dwellings were made of sticks in a small
town

11. How is/was MCF more beneficial for your development than the area in which you grew up
in?
We have got all things, we have houses were we can sleep, medicine, and parental love

12. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
We all found we have the same problems and we mingle together...Helped me to be social to
all the other tribes

13. Did your biological family play a role in your development? If so who and how specifically?
The encouraged me to put more effort and work hard

14. Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?
We found someone with similar problems and he told me how I can do well in education
So I can go back and work hard

15. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
I have set the goal to be an actuary. If you want to become successful you must work hard in
these subjects

16. Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

I have everything here that | need

33. Mutunga Alex Kyalo

Feb 6, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
Physics Chemistry and Business Studies 86
Acrobatics (have received some)
2. How did you come to learn to be disciplined in your studies?
Other beneficiaries helped me, one, he told me to be disciplined...Follow all the requirements
3. When did you discover you field of excellence?
One of my uncles is almost the same age and saw him do the summersaults
4. How was this area of excellence fostered and supported in your mind?
5. What role did the extra-curricular activities play in your development?
In acrobats the head of the club, tells us if we are not disciplined we cannot be a member of
the club
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10.

11.

12.

13.

14.

15.

16.

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

Sometimes when | am in class my mind drifts, during the acrobats will refresh my mind
MCF is a very large family, what kind of support and encouragement did you get?
Never to lose hope no matter what | do, and that God is there for me

What role do the dorm “parents” play in the development of the individual?

They encourage me and not to lose hope

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development? Help to concentrate

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

In this home there is electricity, at home they are made of clay bricks and iron sheets

How is/was MCF more beneficial for your development than the area in which you grew up
in?

At home | would hide from my parents

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

When | was in grade 9 we studied history, the origins, this would be explained by the person
from that tribe

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Frederick Gwumba helped so much

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Sometimes in radio and just listened to the radio, at the beginning of the year the teacher
asks us what we want to achieve

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

What impact do you think this had on your achievements?

Sometimes | might set a goal, if | don’t get it this time | will work hard to achieve it the next
time

Success: being disciplined and being involved in sports

34. Nichilos W.
Feb 7, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?

Bio, Chemestry, Business, Maths, B+

Science Club In the science club was told how to live simply

How did you come to learn to be disciplined in your studies?

I have been staying with people who are cleverer than me and they encourage me so much
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10.

11.

To study more | remember where | came from my parents encourage me to work more and
trust my God

When did you discover you field of excellence?

In my primary | was not succeeding and the time | discovered | could in High School I decided
to work hard. When | came to High school, | decided to be patient to put positive impacts on
my life

How was this area of excellence fostered and supported in your mind?

How is support given to those who show potential

Most of the social workers encourage me, at the dispensary, | want to become an accountant
or doctor and they help me how to live to be successful

What role did the extra-curricular activities play in your development?

In the sports side | do exercise so that | can refresh myself and activate my body and not to
get diseases. The science club, | have seen the things have been going on in our country, so
that I can better help in society

MCEF is a very large family, what kind of support and encouragement did you get?

Most of them have been encouragement on how to work hard and how to live and how to
advise others who have been suffering

What role do the dorm “parents” play in the development of the individual?

Pastors gave me spiritual side so that | stay encouraged .. Social workers how to work on my
education and live with others in society

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

In MCF have received the needs | need, clothes, food shelter, at home | was lacking basic
needs. Our house was rented made of clay with iron sheets. Here everything is nice, and this
is what | want in my house of my parents

Did your biological family play a role in your development? If so who and how specifically?
My mother has been encouraging me to work hard and then come back and feed the children
who are back at home and assist how to live

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

I want to be a doctor, so | can assist a home. This helps me to put efforts on the sciences so
that | can do well

What | have seen at MICF | have see the parental love and | have seen my fellow friends to give advice
to others and correct others

35. Pauline Musyoka
February 6, 2013

MCF Questions for award winners

1.

What subjects and or clubs in school do feel led to your excellence?
Biology A CRE, agriculture, Maths, English
Karate (group award)
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10.

11.

12.

13.

14.

15.

How did you come to learn to be disciplined in your studies?

Encouraged by my bigger sisters and brothers and they told me how to manage my time and
how to agree with the teacher

When did you discover you field of excellence?

When | go to training | enjoy it, and | see that | am improving

How was this area of excellence fostered and supported in your mind?

The Karate teacher, he is good and encouraging and should not stop because one day it will
help me in my life

What role did the extra-curricular activities play in your development?

When | go to training | am showed how to manage my time. With environmental club we are
showed how to manage time and resources

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

In Karate where we train needs to be cool

MCEF is a very large family, what kind of support and encouragement did you get?

People have been encouraging me they have been telling me to keep up and God will reward
and that God will never fail you

Physical fitness is an important factor for the beneficiaries, how did sports affect your
development?

Helped to keep me physically fit, when after school for training, | am refreshed and can
capture everything

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

Here it is cool because of the trees; the houses are of good quality. Roof of iron but not good
What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

| was able to understand the differences and share our cultures and bring them up together
How did growing up multi-tribal help you to be able to focus

Who are the other MCF family members who were big a large encouragement to you?

In school not to give up and not to ever forget to pray when | am having difficulties

Did your biological family play a role in your development? If so who and how specifically?
My grandma told me to work hard to school so that | could then later help her and the family
Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

I have seen many children who have studied here and now they are in big universities and
now they are at work, and work hard so that | can become a surgeon doctor

What impact do you think this had on your achievements?

They helped me work harder at school, motivate me to work hard at the subjects

Where | am now, it is only through discipline, | see that | am able to succeed because of a lot of

discipline.

36.Peter Muli
February 7, 2013

MCF Questions for award winners
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10.

11.

What subjects and or clubs in school do feel led to your excellence?

Business, Swahili, English, Chemistry, geography, Maths A-

Computer club, acrobats. Medal in acrobats in schools

How did you come to learn to be disciplined in your studies?

The first thing that | did, | respected my teachers

I try to comply with the rules here to avoid annoying the teachers and Daddy Mully

| pray so much that he would bless me in being disciplined

When did you discover you field of excellence?

Academics when | was in grade my teacher of Chemistry in Biology used to advice me and
encourage me that if | don’t work hard | may not pass and life is hard. When | was young my
parents used to teach me about Computer

How was this area of excellence fostered and supported in your mind?

They support to become excellent to manage my time and make me follow the rules to
comply; scoring A without discipline will not work

Give me time to refresh my time. In free time we can sing

How is support given to those who show potential

In my academics they may boost me by giving me text books so that | can improve my
potential

What role did the extra-curricular activities play in your development?

Because the subjects that | do | must refresh my mind, | play basketball to refresh my mind
and the stress is gone. In the computer lab, etc makes my brain flexible

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

I learned that you may fail through education, but when | try to improve my talent such as
dancing, when | present it in front of people | may use it help people

MCF is a very large family, what kind of support and encouragement did you get?

When I joined MCF | met many beneficiaries they encouraged when | heard about their
backgrounds, if they can achieve so can I, and they also support

What role do the dorm “parents” play in the development of the individual?

Pastors help me to grow spiritually, and help me to solve some spiritual issues; they help you
when you are down. The coordinator, maybe | am sick he may look after me.

The doctors and health workers they may look after me. Teachers when | feel like | am not
improving | can go talk to them and be encouraged ...

How is/was MCF more beneficial for your development than the area in which you grew up
in?

I have many activities in this place to develop my health, my academics, at our home place |
did not play with children, there were none to enjoy...I socialize ...This place | have seen that
we can see there is green even in summer, at home there is nothing, it will be dry

It keeps on reminding me that there are not many good things where | came from, | can then
study and then go back one day and help them to do the same, help them to dig bore holes
for water, buy land and make big projects and employ some men who are form 4 leavers who
need employment

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your

understanding of achieving excellence, if so how?
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12.

13.

14.

15.

Before | joined MCF | did not know how to socialize with different people, | have gotten to
know I can socialize with people from different countries and tribes

Did your biological family play a role in your development? If so who and how specifically?
My parents usually advice me look at how we are living, we do not want you to live the same
way, they tell me that | study hard so that | can help my siblings and may be able to help
them so that one day that they can say they have a home somewhere

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success?

Like Joel he encouraged me and sometimes he would come into class at prep time and help in
subjects that were difficult for me. Education is simple if you work hard and how to choose a
career and focus

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?

I have set goals. | watch my past performance so that | must improve. | make new target and
work hard, when | keep those goals and so it keeps on forcing me to work on

How much time did you spend on this area of excellence beyond what others were able to
spend?

The ones that don’t score so well, don’t focus, you must major on the major things of MCF
and minor on the minor, not just relax, | have everything now I can relax, like waking up at 3
or 4 to sacrifice for the future, so in future they will become great. | get about 2 am and start
my studies at 2.15 | will pray first when it is about 5, they will find | have studied more...When
the teacher comes to class | can understand more

Success: the most important thing is God, without him you cannot achieve

You should teach yourself to respect and have discipline, so that when you have a problem you can go

to get help

37. Samuel Muindi Mutisya
Feb 7, 2013

MCF Questions for award winners

1.

3.

What subjects and or clubs in school do feel led to your excellence?

Chemistry , bio Geo, agric. Engl — A, A, b+ b+ A-

Football and science

At the end of the term we are usually given books or biros and are congratulated for the good
work we do

How did you come to learn to be disciplined in your studies?

Respecting teachers and classmates

Listen carefully; attending to all the homework that teacher has given

On Saturdays, usually wake up at three am. | used to follow the older students what they did,
there were a few of them. | wanted to have good grades when | complete form four

When did you discover you field of excellence?
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This was in grade 10, | had the potential to do well in my studies
4. How was this area of excellence fostered and supported in your mind?
Providing me with food and shelter, we get books and biros, calculators etc
5. What role did the extra-curricular activities play in your development?
When | go to the field to play football it refreshed my mind when | go back to class, | find
myself understanding what the teacher is telling us
6. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
When | go to the field | can do better
7. MCF is a very large family, what kind of support and encouragement did you get?
They encourage and tell me to be obedient and follow the rules...They also congratulate me

8. What role do the dorm “parents” play in the development of the individual?
The pastor feeds me the word of God...A social worker encourages me when | do wrong

9. Physical fitness is an important factor for the beneficiaries, how did sports affect your
development? New energy

10. Compared to the situation in which you were before you came to MCF, describe the physical
differences?We have a lot of buildings here they are made of bricks, at home they look
pathetic, iron sheets

11. How is/was MCF more beneficial for your development than the area in which you grew up
in?
They motivate me to work hard, so that one day | will have a building like the ones that
surround me

12. What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?
By living together as different tribes it has made us to know each other from different tribes
and has brought integration between us. It has taught me the lifestyles of the other tribes
It has made me to understand the best areas to live in and the behaviors of the others

13. Did your biological family play a role in your development? If so who and how specifically?
They tell me to work hard so that one day | may help them.

14. Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
I should work hard so that | may be a successful when | grow up, doctor... So that | may help
my family.
To become successful you must be prayerful you must respect the rules and regulations that
govern the home, be truthful and obedient

38 Stella L.
February 6, 2013

MCF Questions for award winners

1. What subjects and or clubs in school do feel led to your excellence?
In school biology, CRE.,English, Maths, Swahili
Karate, Choir — and dancing
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10.

11.

12.

How did you come to learn to be disciplined in your studies?

| used to make a timetable | keep each subject according to the time needed, then | make
sure | follow it

When did you discover you field of excellence?

One day when | was with my Karate Teacher and he told me | am capable and | got courage
and | continued

How was this area of excellence fostered and supported in your mind?

He used to train me every day with a lot of practice. Sometimes he gave me advice

How is support given to those who show potential

They are told the importance of a certain club and advise them positively of the club and also
sometimes they are given some gifts when someone has done well they get a gift for a job
well done

What role did the extra-curricular activities play in your development?

Karate club has helped me in my discipline and to depress my mind after school and helped
me physically, I rarely get sick

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

It has helped me it refreshed my mind then when | come from Karate my mind is fresh then |
am able to learn more

MCF is a very large family, what kind of support and encouragement did you get?

They encourage me to keep on in studies and doing Karate and also we share testimonies
when we see about the past that all of us have gone through it gives me courage to continue
education

What role do the dorm “parents” play in the development of the individual?

The pastors encourage us spiritually to believe in Jesus Christ and that builds us up and help
us to make good decisions...We learn that we can do things that are like miracles when we
are close to God

How were the physical conditions of MCF beneficial for your development?

Environment is good because | have a peaceful environment for studying

The building provide a good shelter and dining hall where there is always food,

a hall to meet to sing and pray. The trees help us when there is dust it controls the wind and
provided shade...The river passes through and gives water catchment area and conserves the
water that we use.

Compared to the situation in which you were before you came to MCF, describe the physical
differences?

The biggest difference is that it is well developed compared to where | came from, | used to
be on the street, | get food and shelter and the people are social compared to the street
where the people were ignoring me. | have parental love. | am now born again

I have good health, medication when needed.

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans

with whom their own family and tribe would have a cultural bias towards?
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13.

14.

15.

16.

17.

18.

19.

20.

21.

During devotion were told we are all one in Christ, God has no favorites according to tribes,
we are all equal, Daddy Mully treats us all equal

What was it / is it like for you to grow up in a multi-ethnic “family”? Did this help your
understanding of achieving excellence, if so how?

I can be able to handle with all kinds of tribes, because | can understand the different tribes
as | have lived with them

What role did “Daddy” Mulli play in your personal development?

They show me love and help me feel accepted and always encourage us to work hard and
remind us about our past, advise us to focus to meet our goals, they tell us and teach us how
to share what we have to forgive those people who have hurt us.

Did your biological family play a role in your development? If so who and how specifically?
My mother used to encouraged me, so that | may be someone

Did you have specific friends (brothers or sisters) who supported and encouraged you along
your path of success? | have one, he used to be our teacher and used to encourage me from
Class 2, to be disciplined to be someone with principles and stand strong, Fred. Gw. Former
headmaster

MCF has a mentoring program in place. Did your mentors play an important role in your
development?

To keep time, follow schedules for each day and to be disciplined

Goal setting is a big priority in MCF. How were you helped in setting your goals at MCF?
Education, supported with good teachers they give me knowledge and text books...

Clubs helping to expand horizons

Were the initial goals you set the same goals you have today? If not how have they changed
and why did they change?

Has stayed the same

How much time did you spend on this area of excellence beyond what others were able to
spend?

We can spend extend from 1 to 2.5 hours, 4 days in a week

What were the conditions and requirements that allowed you to enter into an enrichment
program to enable you to focus on your area of excellence?

The condition is if you don’t attend training you cannot attend the competition

Success Factors: role models — Daddy Mully because he has determination and he focuses on the

things that he does.
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Appendix L Transcripts People in the Shadows Interviews

1. Agnes Muindi
February 7, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

Which program are you involved in and let me know about the program?

This course is to help the child mothers to provide for themselves. The course takes two years and the
girsl are from various backgrounds and different levels of education.

first there is an introduction course to fit into the system
there are five major course

1. Tayloring
2. Beauty therapy
3. Home economics
4. Knitting
5. Hair dressing
Some supporting subjects
Entrepreneurship, some will have to employ themselves
English
CRE (Christian Religious Education)
Mathematics crucial for calculations
After theory they go for practical after about 9 months, they do all the courses for two years
and advise them so that when they leave if they land in tailoring and dressmaking it is an
advantage to do all the courses
6. How do you determine who should take special exams / or enter competitions
Some of the girls are picked up to make teams as part of the Ministry of education
7. How is the potential shown determined
Each teacher comes up with a list, internal list, the teacher will access the best student
The game master in High School will help us understand them
The girls form their own choirs

the creative factors

There is one at the coast is doing well in tailoring and dressmaking and runs her own business,
another in Mombasa and even others at Sofia. They were taught on how to get loans and pay back

8. MCF is a very large family, how is the social setting used to positively encourage excellence?
How to be women of faith interpersonal relationship, are being prepared to fit in.
Have to go through the induction. They learn how to overcome challenges in life,on how to
overcome such challenges, boy girl relationships. We have devotions learn more about God
and accept themselves how they are, they had bitterness in the their hearts and learn to even
forgive those who have wronged them.
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9. Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?
Much of the things need a break so that they can focus on something else, and doing games
is good so that stay physically fit

10. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?
Where they came from they had gone through difficulties, some were rapes are getting all
the basic needs, they feel safe

11. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?
There are no mother tongues in class, there are times for counseling as a group there is no
discrimination and make them feel they are one

12. The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?
When they come they love each other even if it is new, in one week she will feel at home, they
will support them. Pastors and workers who take time with them encourage that the other
child is the brother or sister and explain what is expected to do to the other person.
I love my work and love working with the less fortunate, when you work with people who had
no problems sometimes they give hard times. These ones are willing to learn, staff share the
same philosophy

13. Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

If God open doors after they leave, to get machines to get to the next level

2.Daniel Muindi Co-ordinator

MCF Questions for people in the shadows(of those who have received awards of excellence)

1. How do you determine who should take special exams / or enter competitions
We have new intakes in vocational classes, every evening we have two groups and try to get
them to make a strong. Observing every evening, started noticing some who are talented in
singing. We get someone who knows how to do it, put them in the field who watches and
decides who has the best potential

2. How is support given to those who show potential
We are trying to encourage them through education and also through giving activities to
know their talents. Afterwards we put them to different areas to their talents, for example if
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it is singing, after noticing their talents, we involve them in singing, so we can nurture their
talents. We have children in Karate and acrobats,involve them in their respective their
respective talents

Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
When they come they are not focused, they don’t know what to do, we have social workers,
teachers, we do collective responsibilities to ensure that the children can be involved in the
future and know what to do in life

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

When we begin to educate and involve them in different activities, some become good
leaders and after being motivated after being involved activities. For example in church, we
have pastors, but we involve them in some of their activities to become good leaders of
tomorrow. After doing the KPCE to become pastors and teachers, but first involved and given
responsibilities, involve some in activities, become good footballers etc

MCF is a very large family, how is the social setting used to positively encourage excellence?
They learn how to live with others to socialize with other people especially different tribes,
when they brought to MICF they meet with others and understand their culture and are able
to interact and learn to live with others. The question of tribalism is out. One thing we do is
teach them to avoid speaking their mother tongue so that everyone can understand, either
English or Swahili. We mix the seating or sleeping arrangements they are beside others
What role do the dorm “parents” play in the development of the individual?

They have to make sure that the children are very clean, how to dress, it is clean, know to
wash their own items, ensure peace is kept and are secure. In case of sickness must be
reported. Any issue must be reported to coordinator. When they are new there are many
issues. Sometimes they even come at night at one or two. It takes between 3 and 6 months
Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

We have medical checkups, then after that the doctor tells where the issues are there and
who needs special attention...Have games all kinds of games, football, net ball, volleyball
What correlation between physical fitness and academic excellence has been found? If any?
After having been involved in the activities the performance improves,e have been getting
150 for grade 9, and then they improve so much after going through the system

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

What we are trying to do to make sure that when they come to talk to them to make sure
they understand where they have come from and where they are and we involve them in
different activities. We involve them to plant trees and take care of the environment so that
they can understand and being to own this as their home
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10. MCF installs a love for the biological family as well as for the MCF family. How is this done

and why is this important for a child / beneficiary to be able to focus on his / her
development?

After some of the kids have grown up, sometimes they don’t know their relatives, there some

arrangement made to make sure they know their relatives; if both parents died there is

something they left for the kids. After they have gone through the system they can go back

and continue to live back at home. We allow their guardians to come and visit them from

time to time

11. The use of peer counseling and peer encouragement play a large role at MCF. What impact

does this have on the development of the individuals?

They see them as brothers and sisters and have gone through it, they know everything and

know how to encourage and motivate them

12. Because of the need being so great, often the teachers are a mix of both University Educated

teachers, those waiting to enter University and volunteers. How is high quality education

ensured in this setting?

The senior beneficiaries after they have completed form four, those who have done well are

given a chance to help their brothers and sisters before they are given an opportunity to learn

in the university and college and have been doing very well. They commit themselves totally

to the work, they know how they have gone through and know how to do it and know the

system very well and they can perform

The founder Dr Mulli, he is the one with the vision, he has been on the forefront to encourage these

kids and talk to them from time to time addressing their needs and giving them hope and when they

go out they are able to do well. He makes sure he talks to the beneficiaries

3. Dorcas
February 9, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

The children who I lead are 5-7 and also | work with another Matron who leads big girls,

secondarians, she is the one who is working. | have two of the Matrons who lead the small

children. They take care of them, wash them and wash their clothes. In the morning when | wake

up | go though the dormitories if they have cleaned their rooms and they make their beds. They

prepare their clothes, fold them and arrange their boxes where at 6.30 | supervise the cleanliness

outside and arrange their bucket, who are taking baths. We wash their bathrooms

At 8 | take care of the small children who don’t have parents. | have 7 little ones to take care of. |

wash them. We have 5 who can walk.After | get them their porridge | take them to their baby

classes.| am left with the 2 who are very small. Those two | take care of them. | give them food

twice a week we sit with the big girls.We try to talk with them guide them tell which is good and

which is bad we talk to them about hygiene how to stay clean, clothes beds, etc.

1. How is support given to those who show potential
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We support because some of them who came when they were very small, | sleep with them,
some of them cry at night, and | cater to them at night. | act as a mother of them and give
them parental love. Sometimes when they are sick | take them to the dispensary even during
the night. When | take them and the doctor says they must be admitted | sleep with them in
the hospital. Sometimes if they got sick it is not serious, | go to the dispensary he or she gives
me medicine | give them those medicine and monitor as a mother. Sometimes some of them
come when their mother left them when they could understand that their mother left them, |
come so close to them so that | may share parental love. Most of them call me their mother,
they know me as their mother, if they were beaten by somebody, they come running to mea
dn want me to react as their mother. They want to be as the mother

It is a challenge, God has given me a challenge HE has given me a heart for the orphans.

| enjoy my work caring for them, listening to them those who need me, they need something.
As a mother | understand them. | follow up what is the problem so that they feel at home.

When | was young at the age of 9 my father died and | was left with the mom so | had my
uncle who were working in Nairobi, my father as well, and when he left me there is
something that | was feeling. When | saw my uncles coming from Nairobi | was feeling
something that was not good.My uncles had their own children.

| felt something; | couldn’t run fast to my uncles because he was not my father

I got married 1993. | stayed with my husband for 14 years. He left me with 4 daughters and
died 2003. When he died, the in laws didn’t treat me very well. | stayed with my heart

I was struggling and was lonely. At the time | stayed for 5 years at my in-laws’ family

| was thinking for my future.l was lonely. | didn’t have any source to take care of myself. My
parents were very far from me. | didn’t have anybody to take care of me. | can’t work- |
stayed in that problem.

God spoke to me | slept at my table. | dreamed | got to a children’s home somewhere. Then
when | came to my senses | thought of that thing | tried to take a step. | went to that home
which the Lord was showing me. | asked for a job. They interviewed me. They told me to go
home and wait for a report. When | was waiting, somebody told me about this home, | wrote
a letter and explained to him | was looking for a favor, someone to comfort my heart. | was so
confused.

At that time he was in America, when he came back he found my letter and read it and after
that, he didn’t get peace of mind until he called. | talked to him and explained him my
problems and explained all my problems and on January 2" 2008 my children were brought
here and me to start my job of being a matron.

It was a challenge to me because | have never stayed with a lot of children but he gave me
those small children. | don’t know what happened. 2009 he gave me the job to monitor all
the dormitories. | have stayed their 5.5 years. | am enjoying my work. | got comfort in my
heart. | was very thin, my face was stony, | can smile, pray, can talk with children who don’t
have parents.

One thing at MICF which makes the children is that we lead them we teach them how to pray, also we

take time to teach them how to behave although there are some challenges, because some are street

children and it is very difficult to teach them, when Daddy rescues them, some of them give us a hard

time because of the drugs, sometimes they are confused and sometimes they abuse us
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As parents we get patience, because it is not their will, we comfort them and then we talk to them
monitor them even at night. Sometimes we cannot sleep, | go to their dorms, some of them have
minds that are not normal, so we stay with them so that they don’t harm others. We try talk to them
and then they settle, they become normal as the others.Daddy has taught us how to pray with them,
teach them the wordo f God, how to respect the elders, how to teach their brothers or sisters who are
small. Sometimes Daddy takes us to seminars and trained how to stay with street children, how to
deal with orphans, that causes us to reach the heart of the children

2. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans fight,
how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

There are some tribes which are very difficult to be confused, especially Turkanas, we try to
talk with them, what we have learned when they become bitter, we give them a smile, so
that they can come down to talk, we try to unite them to love each other as a brother or a
sister and explain to them that they are one family so they are not supposed to accuse each
other.

We teach them how they can share things so that they can move together. As matrons we try
to unite them and stay together so that they can become one family. That is why they stay
together. They love each other.When somebody tries to get in this home and tries to mistreat
one of them, all of them stick together and try to protect one another, we as parents we try
to sit with them twice per week.

4. Frederik Gwayumba
February 6, 2012

MCF Questions for people in the shadows(of those who have received awards of excellence)

1. How do you determine who should take special exams / or enter competitions
After the KPC exam, grade 8, identify according to their age, if they have not done so well,
and they are older, go to special education, vocational training-some decide on their own
may be better to do alternative

2. How is support given to those who show potential
Have the remedials, organized by the headmaster, for those who are poor in academics,
those who may be clever but have not done so well. At night there are also preps, more
instruction if needed, decided by the teacher, planned by the teacher.

3. Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
Have various clubs, karate, Christian Union, drama club, assist to think and organize
themselves, only receive assistance when they want. Can try to make sure that everything is
so that they can think for themselves

4. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
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There is a connection, in the clubs and sports, when involved, they are active and they are then
settled, they help them feel relaxed, now have more time to do well, it makes them to be more active
in class as well.

5. MCF is a very large family, how is the social setting used to positively encourage excellence?
Because of the different staff members, social workers, the teachers themselves, others in the
department, to assist the child, when they have that, they assist the children a lot, when
came from a pathetic background, are motivated to participate in the class
When they find the social workers and teachers about their own background , then these
children get motivated and want to be like so and so — the pastoral program through the
spiritual part, give examples of the Bible, when those were down, are being motivated, by the
social environment are always shown the way. Also by past people in Bible and on staff-
Each child can find at least one role model.

6. What role do the dorm “parents” play in the development of the individual?

Their role to make sure that they have their devotions, they give them hope from the Bible,
give them the role models, that helps the children when they go to the classes have already
been advised. They also pray for them and think about their past, but the Pastor identifies
their background, listen and pray, and get motivated

7. Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

We have a program every after four, at 4-5 clubs, when a child joins a club, is assisted there,
Karate, field, games master always ensures that all the children not in clubs are playing
games.

On Saturdays, have a program in the morning, all go do a Marathon 2km, when they come
back are in the field, have practices with the games masters, Aerobics, Dancing...

Those who are not in clubs are at the games....Clubs are alternating

8. What correlation between physical fitness and academic excellence has been found? IF any?
Those who did 2011 exam and 2012exam, those who are on the top are in Acrobats and
Karate, clubs help to think better, tops in primary are in Karate, first 10 are from the Karate
Club, advise to participate in clubs

9. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

The primary and secondary schools are permanent, village schools, are better than the village
schools, the comparison is with the villages, where the construction is much less, so here is
the best. Second are the relationship with the teachers, children fear the teachers, here when
the teacher is seen is more like a brother, or sister, Auntie or Uncle more like a parent.

That relationship is much closer than the public, prep time, a lot more assistance. In the
outside, the teacher will not do anything extra without money. The environment is conducive,
can read under shade. When they wake up, do not have to walk 2-3 km to go to school

It is very safe.

10. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
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background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

When the child comes in, it is a special school, children from different areas from the country,
don’t want anyone to speak his language, two languages in school, especially English so that
they do well on the exams — they forget, behave like one language. They can speak mother
language on weekends.

11. MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

This comes automatically, the biological family is the one who accepted for the child to come
to MCF, slowly come to know the family members. It is important because Dad encourages all
the children always preaching about the prodigal son, when you came out of different
backgrounds, | want to encourage you to forgive so that when you finish go back to your
people and help them. When they finish grade 8 or 12 can go to their people take that love
and taught how to love and forgive when go out can do best they can from pastors, teachers,
social workers.

12. Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

The beneficiaries who have performed their exams, often have to wait for results, some of the
beneficiaries, applied to request a chance to be a teacher, ask for a chance, find because the
children who have been with others, they are willing to do this because they are serving their
brothers, have a heart to serve, because received great assistance. Example of Zaphia — was
given extra time for children, sometimes children feel closer to them. Because it is the big
sister or brother, they know each other already. Often more respect and more concentration,
closer to the director (Daddy Mulli)

ADDITIONAL FACTORS

Visitors often have a big impact, because of the testimonies with all the different backgrouns and
countries motivate a lot and feel that they are home.

Domestic duties — how to work with their hands, all the same trees are planted by the children and
water the tree, see it grow, work with their hands, | have to be responsible in life and can use my
hands for something else

In other schools will not do anything extra. Each child has 1-5 trees to take care of
Take class of 40 to water trees, each does a few trees and then they go swimming
5.Joshua Mboti

February 6, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

1. How do you determine who should take special exams / or enter competitions
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For entry requirements, one must have completed the 4 year course so that he can fit in the
system to do the exam, having the completed the syllabus for the three years qualifies as
well. If they miss arrangements are made to catch up.

How is support given to those who show potential

Advise the pupils and encourage them morally, teach them more, in their areas of
specialization, to get to where they need to go to achieve their dreams, with role models,
examples of people who have succeeded in that area

How is the potential shown determined

Shown through exams and tests, we have major exams, at the end of the year, through
games and extra-curricular activities. Those with B+ and above

Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
Especially in the arts, karate etc, games as well

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

Those students who perform well also have high creativity. Those students who are average
and join a group who is performing tend to perform better in school as well. Usually increase
of one grade i.e. fromc+tob

Those doing acrobats and Karate have strong bones and improves concentration etc.

MCF is a very large family, how is the social setting used to positively encourage excellence?
Being a big family, students learn from the pioneers, those who have gone through, there is a
positive forecast

What role do the dorm “parents” play in the development of the individual?

The social worker social life, pastor spiritual life, teacher a lot about the academics of life.
Matron talks much about the personal life, patron for the boys for the wholelistic life,
prepares them for life

What correlation between physical fitness and academic excellence has been found? IF any?
It improves one’s concentration, those who are perform better, have long concentration
spans during lessons, stay in class more hours for study time. In a weekly plan there is a
physical education day, practice games there, have athletics, where students are learning, in
100 meters, 400 meters, 10000 meters, laps in the field

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

For those students coming from disadvantaged societies, if from upper backgrounds is
average, street backgrounds see it as average. The environment is conducive for learning, the
trees and climate have cooled it down, can learn better. Water around, farming conducive,
there are field lessons, open air classes, internally labs are equipped, staff room with great
teachers

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?
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All students do the same activities, encourage them to use Swahili and English and participate
in games as well in sports internally and externally, encourage in spiritual programs in the
home which helps them a lot, have those from the coast, Yatta and Ndalani together...
Teachings in classroom, through social studies. Life skills lessons, talk about prejudice, what
happened in the previous elections a lot of counseling and guidance through Social work
department.

11. Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

We are integrating the beneficiaries to the real life and that training improves their future
careers and profession and that is why it works for them. The behavior of the staff and
beneficiary, learn in a more practical way and do well in class

Additional Comments

The background — once a student understands their background very well they work very hard,
referring to their disadvantaged background. Some have genetic make-up which makes them work
extra hard. The environment — improves their abilities both in class work and other activities

Individual student plays an important
Role of teachers — encouraging them in class

Role of MICF as a whole

6. Kennedy Muli Mutisya

Clinical Officer,Ndalani and Yatta

MCF Questions for people in the shadows(of those who have received awards of excellence)

What is your role here?

Oversee the health status of every beneficiary and the kids who are being rescued from the streets or
impoverished, and the health status of the institution, of the drainage system, public sanitation and
to communicate with the public health ministry and oversea and connect with government and going
for seminars with the government. Updating health records to the CEO- Offering treatment and
preventive care and to the community as well

1. How is support given to those who show potential
MCF organizes camps | hold talks on health care in athletics, career choices and how to get
into the medical field. | offer voluntarily counseling, to ensure that they are able to see their
talent and gifts. Normally | start with the subjects they are taking in high school, they have to
be oriented in Bio and Chemistry and look at the grades of such an individual
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Now that they are interested | find out about attitude and give tips on how to study and
sometimes teach them some of the topics that they have not understood

If this person has already completed the high school level we analyze the courses and go on
what they want and their qualifications and to which Degree level or diploma level

Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
Especially those that desire to in the medical field and sometimes | call them in dispensary
when | have patients and tell them to talk to the patient, how can he talk to the patient and |
am able to pin point this is the way to go this is how you are able to do it and | am able to
help them, sometimes | may call them to show how we are examining the patient other times
hands on, exam now, try and do what you can do and tell me what you think.

| showed them the drugs this is what you give for this or that and | could ask them, just go the
dispensary, for this or that and involve them actively, dressing up wounds. Sometimes they
were involved in the medical camps, taking blood pressure, physical examinations

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

Normally having hands develops attitude towards a certain end and this creates the ability
and the positive mind to believe in yourself that you can make it, even when you analyze the
successful have been able to serve somehow, this is the background for greatness and success
This is the attitude and correlation and succeeding in life. Even in me when | was doing my
college course, | had to get my hands on first...Get involved yourself...Develop skills and
differentiate what is what...Working here is a dream come true. My father is a teacher, | was
in public school and | could see children in a poor background and one day | would begin a
children’s home when | was very young. | used to stay and figure out how I could start up
such a thing. | didn’t know about MFC, | went to Mombasa, | applied and my dream came
true

MCEF is a very large family, how is the social setting used to positively encourage excellence?
What has helped children is the spiritual attitude, bringing them up. The CEO has been able to
bring that attitude of love in bringing them up. All the workers have joined forces to bring
them up. The majority has been able to go the right way through correction and love
Involvement from the stakeholders, donors, efforts of many people

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

Normally what happens the staff has sat done and come with a program that has contributed
in sports these have been able to motivate...And using other clubs, going for symposiums,
Karate matches, this has motivated them even outside class. Even those that sing, coming
together and exposed outside, involvement with the outside world and building a whole
round person

What correlation between physical fitness and academic excellence has been found? IF any?
Normally this is important because they are able to improve digestion of the body and cause
a good supply of blood to the whole body, and minimizing the fat deposits of the body

And diseases that come from lack of exercise. Even in class they do well...due to the supply of
blood in the brain...

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
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than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

The attitude of the workers and the involvement of bringing up the kids. The program that
the workers come up with it helps in nurturing the young ones. Having the kids being involved
in the program and being shown the importance of such a program in their lives

And having a variety of things to do...So that they can do things that they can enjoy their
spare time. ...The support from outside has given them moral to do well

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

It begins from the spiritual point, this has brought change, we are all equal before God

We have been having talks, human beings are all one because we are all born from the same
human beings.

This is when we got so many different tribes, MCF was there to help. The CEO was in the
forefront, we also have the senior beneficiaries to have them come talk to the young ones,
even the staff has been employed from different tribes, we have the same home, been able to
nurture them into the same vision and mission

Parents usually play a very important role in the development of the child. In the case of
MCF, most are orphans or have been abandoned. What does the parental care at MCF look
like practically in the sense of regular encouragement and formation, when there are often
hundreds in a specific home?

One thing is that MICF houses the staff within, even when we are not at work , we are
involved in reaching the kids, we are involved with the kids, we are here at the weekends
Our job descriptions, we are told to be involved in even other activities, we are able to do all
around work in talking to them. | have also been involved in spiritual matters, Bible studies
involvement. This has helped much

MCEF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

It is important when you look at their background you are going to find that they have been
abused in many ways, they have not had the love of their parents. As a human being you
have to get involved to even use your own resources inside yourself and understand that
these kids want someone to lean on when you grow up with a negative you are encourage
social evils.

The joy of every person to see that someone you have nurtured even that person will
remember that there were people who helped. Even academics, they accept the fate that has
fallen on them. There is hope for a change, even though the tree is cut, there is hope it will
grow up again. That is what motivates me

The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?

These are the people, who have gone through the system, because they are like role models,
we involve them even the young ones. That has helped them to nurture their minds

They are able to give back. They also are able to get jobs on the farms, office etc.
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Comments
The program that is there is good and maintains a great level of success

TO achieve even more would be to broaden up the program, give access to give the ability to and
chances to improve and save energy etc. in practical things to bring new technology in their lives

And also get professionals in that are to guide them in those areas
Support them all the way to the national level

That is one of my dreams new ideas in technology that will be able to help them

7. MR Soo
February 7, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

1. How is support given to those who show potential
Through advice and guide them according to their performance and what they can do

2. How is the potential shown determined
In class there are some exams that we give the students and the performance of each subject
shows the interest or the weakness of the child, when | notice the weakness | bank on the
area of strength. Where someone is best indicates the area that they may be best in

3. Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
We do it by encouraging them to create their own activities such as drama music and to a
great extent sports.

4. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

What | observe some of them are more gifted in sports than in academics, while there are
others gifted in academics. Some of them engage in sporting activities perform better in
school, when the body gets active the brain gets active as well. Some get better...

While others get too involved and do not perform well in class.

5. MCF is a very large family, how is the social setting used to positively encourage excellence?
Being part of the large family influences their enthusiasm is congratulated by many people
and is propelled by many, spectators are chanting and shouting. Many are congratulated by
many and are looked at as role models and others may want to supersede them

6. What role do the dorm “parents” play in the development of the individual?

There are many the main parents Mr and Mrs Mulli. There is the coordinator, principal,
teachers, matrons, social workers. When they come across, ex. Social workers, they are given
the task of advising the children and guiding them appropriately. The children can go to the
social worker at any time

If they can they can do it promptly, if it needs to go to a higher authority. During open day at
school, the children are divided into groups and the children go to visit the teacher and each
child can say everything all the ups and downs that they have experienced.
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These meetings about every three months. We also have a forum of devotions and church
services and we advise them accordingly, but they do not speak.

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

By attending games in the field for a certain period of time, but we do not yet have play
ground that is needed, we do not have swimming, we have athletics, we have Karate,some
boys have their private games of weight lifting nearly every day

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

The selection of children is based on their background or histories, most of them come from
poor families, some from slums, others come homes where they don’t have property or
housing to even exchange clothes where there is no privacy, here there is room for everything
The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

Through showing that they are one family headed by the Mullys and need to treat one
another as siblings. We use the word of God and show that God is one and is for all of them,
and Jesus gave his life for all people regardless of colour or ethnic grouping.

When we group them we make sure that we mix the different tribes together and may
appreciate one another.

The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?

They are able to help one another because those who gone through the system have gone
through similar situations and someone who has gone through a similar problem can be of
better advice to the situation.

Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

One to keep those beneficiaries busy until they go to University but also to remind them
where they come from and when the go to college they are familiarized with the subject
before they go. The mixing also provides room for the beneficiaries to copy some positive
traits from the professionals and perform like them. We assist them how to summarize notes,
advise them how to handle students, so then when they are emotionally carried they don’t
handle students with harshness.

Comparison

In MCF students are free with the teachers and are able to ask any questions and the teachers
are free to answer them as well. In public schools the teachers create an atmosphere of fear.
So pupils will not ask questions beyond the subject and private life will not be answered

MCF teachers are parent substitutes.
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| prefer to work on religious grounds, about helping the needy, whoever helps the needy is
serving God and will get a big reward from God. Since 1993 | was teaching | am now 41

| think the sense of brother hood is a motivating factor, they feel that they are part of a big family
with similar privileges and blessing from God.

8. Dennis Mwania Munyoki

February 9, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

1. How is support given to those who show potential
We develop programs are catered to develop the spiritual life of the beneficeries
We preach, we give them time to enliven their talents, singing, dancing, drama, have bible
study, one day of the week to let the children inter act with the bible and make it part of their
life. We have a long time program from 6-9 on weekends, three hours. We have a talent
show, we only focus on the talents of the children, dramas, singing and dancing. At the
Sunday services, we teach in themes. For example form Jan-March it is commitment April
prayer life from June spiritual warfare. August — on the birth of Christ and its significance on
life

2. How is the potential shown determined
When we see there is potential we work closely and how they can grow that talent and how
they can be resourceful and whatever potential they can grow and apply the biblical skills of
helping them develop that talent and needs to be achieved and worked on

3. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

The creativity helps the children to discover their potential what they can do and we help
them to do it better and we see that in their presentation, we give them knowledge, and help
them as much as we can. If we cannot we invite people to help them.

4. MCEF is a very large family, how is the social setting used to positively encourage excellence?
The number of staff we are all working in different fields, the pastors help in the spiritual
growth, the counseling , the teachers, it helps them dynamically

5. Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

Based in scriptures spiritual fitness is important but also physical fitness helps them to be
smart, helps them to relays and stay busy.

6. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

It is conducive for learning and interaction and helps them to have cool air, to feel like they
are home and can enjoy and relax.

7. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
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background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

In MCF we believe that all of us have been created from God, from whatever tribe, small or
big, marginalized we are created to help one another. We create value for one another, to
make a family, because we are valued regardless where you come from.

8. MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

When the children go through the program must go back to the society and they cannot do
this without first forgiving their parents and prepare them to go back and help the same
society that mistreated them...And give them important tools so that we can develop their
entire society, we use the children as champions as transformation. A society that doesn’t
value orphans and street children cannot bring about a new culture....

9. The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?

We have children that come in different times, when they come they find those who have
been longer and become part of us and help us reconstruct their behaviors and learn to help
one another and this makes us one team and makes us one family.

Additional Comments

The self sustainable activities that make train the children to be resourceful so that they can still help
MCF and the other work we do, welding, in future, we believe we will be self-sustainable.

| chose to be part of MCF God called me to be a full time minister; | loved to work with the destitute
children who are not loved by anyone. | came across a crisis when | lost my dad, there was no one in
society to help. God touched my heart so that | could become a tool to help those children, | want to
dress others because someone did the same to me.

9. Festus Musyoka

Janaury 6, 2016

MCF Questions for people in the shadows(of those who have received awards of excellence)

1. How is support given to those who show potential
Most of the time are talked to by the pastors and the Pastor sees which kinds of activities,
some say want to be leading devotion, church, will be leader of dance group

2. How is the potential shown determined
Because we have different activities, when you are teaching see their reaction how reacting,
see them following you know that | hear a call, have interest in CRE is good to read the Bible
to have the passion of it, have the chance to build and mold and can go to an activity like tree
planting, | want to be agriculturalist, listen in all situations, so that in future can become

3. Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
Most of the time when we are talking to them they tell you what they aspire to be, and this is
a very big word for us, when you see her or him and encourage them in this way and have
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feeling to go down that path and could then prosper with that life, want to b come an MP,
will give an example of former president was a teacher, MP — then president — provide a role
model, if said you want to be like this, then help the child to be great and normally give them
role models of big people — who is your role model...ex. Daddy Mully because...
Voice of God in everything

4. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
The children have to be busy from the morning until the afternoon until they retire, they are
always busy by doing many activities, tell them they have to work hard. Have to make sure
they excel in every activity that they do, through that will only make when you follow these
things 1. Prayer, 2. Excersize so that the mind is alert 3. Education 4. Work hard.

5. MCFis a very large family, how is the social setting used to positively encourage excellence?
The key is 1. Strategies of the administration of MCF, home coordinator, who oversees every
department. In education is the head teachers, that the teachers are giving the best
Ensures that the Patrons and matrons are ensuring that even the children are well cleaned
etc. Even in the kitchen is well cooked served at the right time cleanliness is also kept
CEO makes sure that every department runs well. Even requisition department is controlled
and well supplied. Programs ensure that everything runs well and come to see how it is all
running. Often are seminars, for those who interact with the children. For example, how to
socialize with the children etc....So must be excellent people

6. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

This depends on the person who is in charge, there is man who is making sure that whatever
is started is ensuring that it is made to the best level possible in this situation and ensures
that there are no complaints later. When building some are former beneficiaries are helping
and know they are for other fellow brothers and sisters.

Trees ensuring that everything is conducive to the learning environment ...

7. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

When the children come with different religions we preach JC we tell them religion is a set up,
when we come to JC we are under one roof, he binds us together regardless of colour and
broke all the yokes of religion which is why we call them brother and sister. Daddy Mully loves
all regardless where they come from

Additional Comments:
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The most important factor is through Dr Mully who has stood very firm to make sure that it is a
permanent home for the disadvantaged who has given every child a hope in the future, so that when |
come out of MICF | will be a very important person. MICF is Recognized by the government.

The Christianity has bound the staff and children together this has made the success of the home.

10. Pastor Josiah
February 7, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

39. How is support given to those who show potential

Those students who come from the streets they are able to do a lot

They have the ability like, music, some became musicians, some who can lead, who have
gone to work in the government

When they have been identified, and then they can visit people who are doing the same, then
they can visit others and they are able to be nurtured. As staff we also ask people from
outside as visitors

1. How is the potential shown determined
We have many activities and let them engage in activities and watch them sing or dance
When they are interested and can improve their talents. Even if they get land and practice
also pray and encourage them....

2. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
They are very many activities and this commits their minds, so that their minds are not filled
with what they have left behind. They are gaining knowledge that will help them in future
Can change clubs and activities, many ideas are fostered.

3. MCF is a very large family, how is the social setting used to positively encourage excellence?
With the different activities there is a sense of competition and will iron one another to make
things best it goes with encouraging people in comparison with others
And they are tirelessly encourage...Prayer a lot ot prayer and find that they can make it to a
better level.

4. What role do the dorm “parents” play in the development of the individual?

The founder and Esther are the parent figure the family continues to grow...

So the staff assists...the orientation he gives is that they are not only a career but also act as a
parent...he is involved in giving discipline to the child. Through the same orientation...

The staff do not only come as workers and cope with many people, but as family members...
What makes the staff motivated is to understand the need of the child so they are helping the
child, and want to see the child to able to do something... Frequent encouragement of the
founder, what they can produce in these children. We are part of the formation of the future
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We are helping our brothers and children. Prayers and the word of God and see the sacrifice
of Jesus Christ...who was willing to leave a legacy for the world and we can enjoy to be in
salvation. And we get to enjoy seeing the transformation - Seeing the child changing for the
better.

When one does good, you feel the next can do better...It becomes a great motivating factor

5. What correlation between physical fitness and academic excellence has been found? IF any?
IN the Bible Paul encourages people to do exercises they interact in the games and in the
spiritual and can share the word of God they get refreshed and renewed even on other sides.
And do the playing they can also understand that the spiritual people also like to play
We continue also with the same people doing all of the activities and it builds cohesiveness
When you read the Bible then do physical activities come back you feel refreshed.

6. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

It is very good because many trees flowers and other things around and it can shape a
person, when you see a flower and can understand what God has done and demonstrates the
creative power of God and through that you get motivation. If you see garbage you may turn
wild, there is nothing that please him and make him better...Start with the environment will
desire to have a change,...The calm environment helps them...They get involved

7. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

The vision of transforming is to change the whole country and behind, that people from the
various communities they will understand that each is as human as the other

The root cause of tribal problems, is that they were taught that this is bad or that tribe is bad
Here they will discover the greatness of each person all people can be good if given the
chance

Additional Comments

What was planted by the people in the past were malicious tales and understand this is good and
make a community to transform...Spiritual activities are vital, the spiritual problems, some are
possessed by evil spirits, when we pray for this person, the spirits which are possessing them, this
transforms the lives of the children. Some of the communities are involved in spiritual darkness.

Prayer moves. We have visitors they encourage us and God encourages us, there is someone very far
who is encouraging and praying. | need to feed, we get the support, has done miracles what it is

It is the vision of GOD. The vision of God gets accomplished
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11. Kilonzo Pastor

February 6, 2013

1.

5.

How is support given to those who show potential

There are so many people who have potential when those people who have passed through,
when we seen them eager to do their best, back them where ever they are, we pray for them,
because putting God first, will help their success, then we know exactly, know where those
people are getting their help from. Sometimes if we don’t we must be concerned where they
have gone and what they are doing, if what they are doing are not reflecting what we have
taught them are able to revisit what we have told them and encourage them to do their best.
We see their potential. People have different kinds of talents, main effort is to find means and
ways how we can create and see that person and that talent that will help that person, try to
find means how they can exercise their talents how they can create talents.

Don’t kill their morale can help them in the future...If have someone with singing, see if they
can have someone who can teach them and uplift that person talent — like mentoring, must
be close to guide that person so that he may be able to uplift that standard that he has in
himself, encouraging putting across that he or she can make it.

How is the potential shown determined

When we have the children we have different activities and programs and settings if the
person has the ability of agriculture, give them time to know and issue some activities for
them so that we may identify and on the side of spiritual side. Have Christian Youth in Action
and select a group and choose the leaders among them and then discover among and
understand the capability if they can make it, have choir etc. and in each group we identify in
each area and then we back them and try to see what we can do to encourage them

The way we understand them in interaction in singing or different studies we will be able to
know that this person will be useful in this area.

Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
We sit down and set activities spiritual side that should be under gone by the kids, and give
them the chance to choose, and if he or she chooses, then it means what he has chosen us
part of him or her and see what the kids must be doing and come up with some programs and
during those programs we will identify some of the kids, don’t always teach them and
sometimes we put leaders from within and monitor to see if it is working or how it is working
We teach the children to try different aspects of different duties, programming.

Empower when we see them do well in activities.

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it? (spiritual side)

When they come from outside come to MCF thinking that they only need Education, but once
they come, we put God first, we don’t have activities that are the same as their own

We don’t only do Education — but also spiritual nourishment.

Then there is a little conflict, but after awhile and he settles and then we just move.

Those who first come resisting become the best and leaders of the others.

When the acrobats, used to not go to devotion or church, would find them sitting somewhere,
want to worship out God who was worshipped by their forefathers.

MCF is a very large family, how is the social setting used to positively encourage excellence?
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Whenever something is large it has own problems, when it started it was not the way it now
it is, because the home itself was started on the foundation of Jesus Christ. Whatever MCF is
doing is putting God first, that makes MCF the way it is. MICF by itself cannot make itself the
way it is, and has to involve some other communities because they also need to work with the
community and the community must work with MCF. That is the area where MICF we can see
it growing because it is reaching the community.

What role do the dorm “parents” play in the development of the individual?

When the small kids who have their matrons, it is not so hard for the Matrons, because it is a
system when they have the kids it is system that was put across how the kids must be served,
and it is not so hard they should care for this kids, because there is protocol, if there is
problem that occurred in any dormitory, if there is sickness or a kid who wants to run away
they know how to follow up, without the program things may go haywire, there is a plan how
the matrons can handle all the kids, must be able to know who is where and when and all
times.

Whenever he comes in this bed is empty, must know how to trace the child, every evening
and every morning on how somebody must be able to check if all the kids are there

During the day time also have a way that if someone is not in class and is not sick must be
able to find each one.

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

In MICF something is very unique, but not new, something started, there is a lot of love at
MCF, May come across playing, but may even see kids arguing but there is still love.

When looking at kids can see that they may be mistreating others, these kids are very
friendly, even when they are new, they will find even when there are new kids are welcomed.
This is not by anything but by our prayers. Have it a lot different than other people think
about MCF. When people heard about a school for Street Children they didn’t want it.

The Community protects MCF in the meantime

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

Because we know and understand the vision of Mr Mulli, our main duty is to make sure that
vision stands and is accomplished, through committing ourselves to reach the underprivileged
are selecting form 1, trying to receive from many children that should attend, must be very
specific to those people even from other tribes, when they see me they should not even think
about Mr Mulli. When they come to me they don’t even want to see Mr Mulli (because | have
been able to meet their needs as well). Are also helping and strengthening the vision.
...Ensure that the staff shares the same vision when they are hired.

Parents usually play a very important role in the development of the child. In the case of
MCF, most are orphans or have been abandoned. What does the parental care at MCF look
like practically in the sense of regular encouragement and formation, when there are often
hundreds in a specific home? When have street children need to be handled differently than
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those coming from a guardian, may ask a question, don’t understand how to interact with
that kid, must be very friendly so that with time will find that this is the best child.

Sometimes those who come from guardians may not see the need to be taken care of, but
those that ran to the street and then saw that someone is ready to help them and will cling to
that person, may become the best person to help others later on, and later when we apply
love will be able to be successful.

10. MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

For these kids it is important to go back home when they are through, before they got a
chance at MCF, during those times

Additional Points

What has made MCF so successful is the word of God and the LOVE that exists here, without that we
can go nowhere. And a big commitment and when we are committed when we apply it to MCF we
also apply it elsewhere, Love is above all other things.

12. Paul Kimani
February 9, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

The instructor of Karate, administration and management, the games master

I got the love here that | didn’t have, | got rescued and became a good person in Karate, | have been
wining a lot of awards and medals in sporting activities. It is the love of Dad who has told me | could
be a good person instructing

1. How do you determine who should take special exams / or enter competitions
Through the training, | don’t select for training. | take all of them to training.
Who is going to perform very well...Those who perform well | take to the team.
Those who perform well...Some of the others come to watch.

2. How is support given to those who show potential
As a coach | do this through mind, sometimes we have a class of training.
First we pray-When we finish we pray. Then after training we go back to our schedules
Being strong in mind, making them be focused...Using the time very well...
Two people fighting together, should be connected with the mind...That each person will be a
winner. In the mind they have won the match and finish the game...They always know
through God they will make it...

3. How is the potential shown determined
First is discipline, what time does he come for the training. Second determination, endurance,
interest, time keeping. Record and performance... Has been improving...What | do, if you
didn’t perform well, record and chose to compete...

4. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
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The students who do Karate is a way of life, you train your mind set, in school they are mostly
in the top 5-6, to perform very well, it is mind connected, you must know how to do this is
that, it needs a lot of body connection, if you don’t have a good mind you won’t make it.

MCF is a very large family, how is the social setting used to positively encourage excellence?
I learned how to love people in this place for many people, since | went through this course |
got it from here, mentorship, | had no hope that one day | would be an instructor, | know that
whatever you do and learn you apply it to help with others. What he is doing for so many, for
myself to be in South Africa, | have that heart to help children and | know most of them will
be like me. Should not keep for yourself. Mr Mulli always calls the team they have the support
they go to the devotion, they are brothers and sisters, are supported through prayers from
the whole group, special honour to the team, because of the relationship they have with their
Dad and the other children they perform well

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

When | was rescued | was 10 there were no friends, here everything is equal for everyone, we
eat together, this is a special environment before they joined the home they couldn’t get fees
or anything. Now they found the environment good teachers we always make it in life

We are heading into the elections, they want to talk about politics, and there is a special
environment for studying activities.

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

It is quite challenging sometimes it takes time, this home is Christian based, there is no
difference in any way, everything is done equally, one thing in common, we are focused on
way and we are being taught through then work of God we should love one another

Be your brothers and sisters keeper, and we are all brothers and sisters

Everything we do, we do it like brothers and sisters from God.

Parents usually play a very important role in the development of the child. In the case of
MCF, most are orphans or have been abandoned. What does the parental care at MCF look
like practically in the sense of regular encouragement and formation, when there are often
hundreds in a specific home?

In the field that | am working in, on Sundays after church we go and sit together if some of
them are having difficulties they can share and I try to encourage them, if it is too
complicated for me | then go to Daddy, or someone more senior than myself. And the same in
each small child, he acts like a mentor. This is why, that person will not forget what the
mentor did for you.

MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

| used to get mistreated , when | was rescued | was young, whatever we were being taught —

learn to forgive, my biological relatives, | go back and | forgive when they ask and | start
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afresh. We should not hold something, if there is hatred, you can find that anything can
happen, they may be tribal problems, if they don’t have love problems are caused, when you
love and forgive you restore what had been lost.

10. The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?
We are not the same in body or the mind, there is a particular person who my better in a
certain area, you cannot then see your brother going astray, because you have been brought
up in the same family you encourage one another, you know exactly what they are going
through and we stay together, we have that special love, through encouraging one another.

11. Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?
The teachers who come from outside, they are doing this as a profession, they are for
profession and earn their living, but not to make them successful necessarily. Those who have
love and understanding ...Those who have gone through the system and come to help, there
is more than love, they understand them very well, because they have the same background
and | am helping them, when | say don’t do this or that the respect what | say because | have
been there.

Some final thoughts on achieving success...

For you to make it in life you have to have endurance, there will always be challenges, go back and
start again, don’t quit the problem, try to solve that problem to get the resolution.

Complaining can’t solve the issues...you need perseverance. Time keepers are vital, for my club, we
always keeping time. You get three weeks to stay away to help train them, when you use your time
very well. You cannot afford money, energy, time...

They have been helping...so many...Discipline without it you can’t make it

13. Peter O’Barasa
February 9, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

Social Worker, Rescue, Rehabilitation, Reintegration

We go into the community to establish the background of the child. We need to establish the
background before we rescue. We visit them in their homes. And get the case history of the child and
the families. The total orphans we got the grandparents, and it is difficult to provide the basic needs.

And MCEF takes the responsibility. And here we find that during the rehabilitation is at least 18 years
and beyond. During the rehabilitation there are some that are traumatized. Some have been abused,
incest. Others are affect by HIV, some parents have died. We prepare them psychologically. You can’t
take some directly from the streets to the class. We council daily before they are reintegrated. We
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know that when the child that one day that chiold wil have to leave. We prepare them to get back the

the community. Or that they can go to any society. And prepare them to adjust to any community

Before they go back.

When | was in college we were moving in the community, when | learned of MCF | had a lot of interest

to guide them because | knew they would be facing a lot of challenges, it was my wish to work with

the children who are underprivilege.

For me it was quite interesting because most of the children are orphaned and street children and

have a lot of psychological issue s to deal with.

At MCF you find that they need a lot of attention who has someone who ahs knowledge about it,

those who have been addicted to drugs, you can’t deal with them without dealing with those issues.

1.

How do you determine who should take special exams / or enter competitions

We know the beneficiaries at MICF, we always talk to them, we prepare them because they
will meet different tribes, we prepare them to meet people with different backgrounds, even
socially, need to socialize, how to interact with different traditions before they leave.

How is support given to those who show potential

MCF is out to nurture the talent we know that all these young boys and girls can’t be the best
in class, but all have talents. Then they are encouraged to join masonry, dress making,
knitting, hairdressing...

How is the potential shown determined

Through observation on a daily basis, some may come to our office and say | can do this
better than this, it is based on interaction...Some who come later, and they express on their
own.

Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?
Every individual has a talent, and this must be realized that each one is good in something
different. That is why we have different courses...Talents are not limited, so it is good to try
many different things. We allow the children to choose and nurture them.

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

We have a timetable for everything

MCF is a very large family, how is the social setting used to positively encourage excellence?
| think MICF we emphasize team work and is crucial and if you don’t work together we are
working for a child, so anybody knows that if they are working in the field they are working
for a child.

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

A healthy body reflects a healthy mind, games is vital anybody, you can’t deny anyone a
chance to run and play and mentally and psychologically.

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?
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10.

11.

We draw the students from different parts of the country. We involve them in environmental
conservation, for the big boys, they get involved in trees. They own some of the trees, when
you own something you will like that environment. It is important...We create that spirit of
ownership and they have to adjust to everything around. We involve them in cleaning up,
where you stay needs to be clean.

Responsibility is also important.

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

It is very important, when you have people from different tribes they come to learn each
other’s cultures and know how to socialize with people different traditions and faiths

We emphasize on Christian love and nourishment and know he or she is my brother or sister
we actually preach on brother and sisterhood.

MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

What we normally do is emphasize on social issues, must have respect on those behind.

We tell them they have to forget the past. Prepare for today. Today is the climbing stone for
tomorrow. However much they have been traumatized. We have to build the tomorrow.
They should not have the grudge that may have mistreated and look forward to success.

The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?

Age mates are important because they believe that someone of your age that thing is right,
peer influence and pressure, when we talk of peer counseling. When they share they get what
is needed, they believe in each other. They talk without fear.

14. Philip Kioko Kivevelo

February 8, 2013

MCF Questions for people in the shadows(of those who have received awards of excellence)

1.

How is support given to those who show potential

I make sure they get quality education. To make sure the teachers are following the syllabus,
which is being followed by other schools. This behaves as a private school...Ensuring that we
implement the policies of the government.

How is the potential shown determined

We have various exams internally and externally, for ex. We have the zonal exams, divisional
exams and the district exams to measure the standards of the teaching... Secondary for Form
4, district examinations, being conducted every July. These measure the standards of the
schools. Also individually every subject teacher has the level for each individual child, term
tests etc

Part of MCF’s philosophy is to foster the creativity in the beneficiaries, how is this fostered?

XCvil



10.

11.

We have co-curricular activities where we compete with other schools...Games and athletics,
talent shows internally and assist the child to develop that talent.

Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?

There is a link, the extracurricular activities....An idle mind is the devil’s workshop. When the
child is involved in various activities the child thinking improves. They are also healthy to the
body

MCEF is a very large family, how is the social setting used to positively encourage excellence?
We have different talents and sometimes different pupils copy what others are doing,
everyone has potential talents and this can also be developed through copying others

What certain people can do can be copied by the same person and can be developed

We have many communities, 36 tribes, try to copy what others are doing and take the
positive and discard the bad ones.

What role do the dorm “parents” play in the development of the individual?

Everybody is a co-worker, we all need each other, if it is academic, the cook in the kitchen is
also involved in developing the child, the farm worker also play a part. When we come here
someone narrates the vision and mission of the director and we all come together join
together as one family working together towards one goal, if one department does well we
all celebrate together, if it is farming we all celebrate.

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

We have p-lessons, games internally, invite some guests to have friendly matches, we are
also invited to visit other institutions, one teacher who only does games and P-lessons

What correlation between physical fitness and academic excellence has been found? If any?
It enhances logical thinking, during the games the pupil, there is judgment of timing etc which
is used in learning in the classroom.

Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

Initially the pupils participate in planting of the trees and they feel are part of the micro forest
and through that when they are integrated into their community they will follow the same
method. It is not like in public schools, they use it as a punishment, therefore they hate
planting trees, whereas here it is something positive, public schools should change that
attitude .

The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

Each benefit ... is that they respect each culture from different tribes, in learning together,
because it is their culture respect and theirs as well.

MCEF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her

development?
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When the children are in school they learn so much from the parents, they act as a role
model, they will emulate the same once back home. We often make the beneficiaries,
teachers, and others correct what was not so good.

12. Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

When they accomplish grade 12 they can practice in preparation before they go to University
Teaching is a gift sometimes it is a calling, if it is not within your blood it is hard work,
sometimes they have a calling.

Some Additional Points

Because this is a Christian based home they are always lead through by the word of God, the spiritual
department is playing a major part in the lives of these people, and because it is Christian based, must
adjust to the requirements of the home, if he can’t then he is in the wrong place

All the staff are always setting a good example we are all role models to the children

We don’t leave work to one person, if | see a mistake | correct it immediately

15. Principal Jerum

February 7, 2013

MCEF Questions for people in the shadows(of those who have received awards of excellence)

1. How is support given to those who show potential
Education...After we get the children after we discover what they need. We ensure that we
have teachers in place who can teach them. Get the best teachers who are competent and
have a very important role. If good in drama, will then go to clubs and If Karate, have a
training and follows the child and realizes the talent...If musician to choir...In academics the
teacher is there.

2. How is the potential shown determined
Some never knew that they had the potential. The teachers are also like parents substitute
The child finds through guidance counseling the child get to realize their potential get to
higher education learning, to better colleges and universities becoming great people of
society. This is a person who has substance who can help others.
This is not just employment we need to be there 24/7 when we do orientation and induction
they need to be informed, when they feel they cannot volunteer. They have heart for the
children.

3. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
Activities for that person that fit. We assist if does not match up, in remedial to improve.



We give spare time so that they can improve- some are academically challenged, they need
to be helped, we sit down and are weak, but it is up to us to come as a group to help...

One of things is learning without sports does not work well...When he goes out and plays
football, acrobats, he is freshened up to receive more.

4. MCEF is a very large family, how is the social setting used to positively encourage excellence?
The founder Dr Mulli who is our head, takes his time from his schedule and sit with the
members of the staff, and gives wisdom, and channel them to the others of staff and
implement them.

5. What role do the dorm “parents” play in the development of the individual?

One of the things is the team spirit, if a child has a problem, | talk to the child as a teacher,
then the pastor comes with a different fashion. Then to the social worker from a different
angle...Gets satisfied because we work together

6. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

We always tell we are like the body of Christ, which has many parts, the tribes are like those
branches. Because of that we don’t look at the tribes and this helps us to co-exist as brothers
and sisters. | love those from other tribes as much or even more than those of my own for the
benefit of the child. The ones who have gone through the system are able to get in different
parts of the country and are able to be involved with other tribes and fit in comfortably.

7. MCF installs a love for the biological family as well as for the MCF family. How is this done
and why is this important for a child / beneficiary to be able to focus on his / her
development?

This child when he came was neglected, abused, from home was not needed was like an
outcast, when comes here, and having confidence, then the family want to see the child, they
see there is some light...We had a girl in Ndalani was raped, she did well joined Nairobi
Medicine will be employed, she will be a doctor coming home who will change the family
settings, she will bless the family, she becomes a person of respect.

8. The use of peer counseling and peer encouragement play a large role at MCF. What impact
does this have on the development of the individuals?

We have two classes those who have worked hard doing well and come back and sit down in
the school as an example to talk to them one to one or face to face. Might be eating and the
children if he was here and made it, keeping their vows to God. The ones who are still here
and has reached a certain level is a role model, | am being taught by my brother and see he is
successful, they sleep together and play together.

9. Because of the need being so great, often the teachers are a mix of both University Educated
teachers, those waiting to enter University and volunteers. How is high quality education
ensured in this setting?

One of things is that some of the teachers are the very best and the beneficiaries copy the
great teachers, she had a very big zeal and determination to mentor even other girls.

Additional Points:
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For a child to be complete they need the basics of life, food accommodation, we teachers team up
together from the CEO with all the motivational factors, there are people who have worked together

It is the thank you, knowing that they have been successful. Thank you to God
16. Zipporah
February 9, 2012

MCEF Questions for people in the shadows(of those who have received awards of excellence)

| assist the young beneficiaries from the baby class to form for stationary pens, pencils and record
everything that | issue. Every pupil, student a number per class,...Number 1-5 classes.

Each pupil gets a number to enable him to exchange. When the book is filled, it is signed by the
teacher, ensure that no page is plucked off. Then | can issue the next exercise book, pens or pencils
are given once they are finished. When the pencil is very small they get a new one.

We do this to save the stationary, so that we do not run out of stationary. When we come to the side
of the administration office, | type the case history of all the new comers. | assist in writing letters of
admission, Support documents, various birth certificate, chiefs, churches, so that the pupil gets a
chance in this home. Then the director approves them and he gives us instructions.

Then the guardian gets an approval letter. We have recognitions in the home...Stationary, food stuffs
| write requisitions, Covering letters, sent to head office for facilitation.

| have been here 15 years. | came to MCF right after Form 4. | had no mom, and my father was sick

I had my siblings; | had finished form 4 and started as a caretaker, washing their clothes. Then | went
to college. | asked to go to college part time, Mr Mulli said yes. There | studied office Management

I asked Mr Mulli to assit my siblings, two of my sisters went through the program. From there we saw
other having gone through and have secured jobs, working as directors of other organizations.

What has made me to be here? That we were needy and other children are needy, and | wanted to
help them to help him achieve what he is after.

1. Have you been able to see a correlation between the creativity and the achievement of
excellence? If so what was it?
They come to realize their talents, their gifts, now it is going to enable them on how to be
dependable in the community and society and will enable them to assist some who are need

What has helped many become so successful?

We have spiritual nourishment guidance and counseling, we have parental love. They feel that they
have a mother and father who care.
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2. MCF is a very large family, how is the social setting used to positively encourage excellence?
Every staff has training and has been trained in his area where he can nurture a beneficiary
on the experience he or she has. We have a protocol that we follow in nurturing these
children.

3. Although the environment for the beneficiaries is quite simple it is much better that the
situations from which they came. However compared to many others the surroundings are
quite spartanic, nevertheless they are able to achieve excellence with many less resources
than others. What are the basic physical needs that must be met in order to be able to focus
on achieving excellence from MCF’s perspective?

Some children could get food, get clothing when they come here they access all those things,
shelter, etc.

4. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

When they come here they are being told we are one family, everybody is accepted, whether
a Muslim, a Christian, we are under one umbrella.lt is working because there is love, at times
if any child goes out, he has run away but when he comes back he is shown love no matter
what

Additional Points

Being trustworthy and hard working is integrated in the MCF culture, and this has made this home
succeed through prayers as well.
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Appendix L Transcripts Community Members Interviews

1. Anne Mueni

February 9, 2013

Anne Mueni

How has MCF impacted the community?

We are getting the works from the area and proving them with employment so that they can improve

their standard of living. They can take their kids to school. They can shelter their families...better

compared to the surround communities.

Some ladies take their children up to college. This is doing better than other communities, because we
get jobs here at MICF.

Questions for people in community

1.

Please explain why you feel the Children at MCF are doing so well and why some have
become so successful?

For children to perform the child has to be comfortable, if a child has a conducive
environment for their studies, they are not getting their basic needs. Here they are getting
shelter and food. Their environment is well catered.

MCEF is a very large family, how is the social setting used to positively encourage excellence?
Very success starts with a good management. Good lying down of the foundation of
everything...They are making the plans to grow very fast...If you cannot plan well you cannot
succeed...This is making them succeed now

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

The beneficiaries have the discipline, which is installed from the Daddy Mulli and Mumi Esther
Who are installing the discipline they have installed. Whatever duty they are assigned they
usually do it. This discipline they are getting here is good. They are taught about their
responsibilities. We learn these responsibilities throughout their life. These are their reasons
that can b dependable in the community.

What correlation between physical fitness and academic excellence has been found? If any?
When they are in school, they are not left to stay idle, they are giving responsibility to plant
trees and irrigate, so that they can go out, they are the ones to lead their families.

What they are being shown is to be good people, men and women out there.

Compare how the children live at MCF with how they live in the community, what are the
differences?

There are more responsible. They have initiative on doing good things. MCF schools
compared to out there are better. The children are focusing on their education.

The children often in the community are not cared for regarding to their homework.

They score higher.
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6. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards?

In MCF all are the same, so you cannot differentiate, all are treated the same, you find they
are being taught to live as one family, they are being taught as one family. In other places are
not that way.

Even the workers we are working as one team. Working together is improving the
performance of MCF.

7. Have you seen families in the community affected positively through MCF? How?
The standard of living, these workers are getting their pay, and they can then educate their
children, most children in other places are just drop outs, because their parents cannot take
them all the way to school. Through that the communities are increasing. | have seen many
people from the community are bringing their patients here and some people can stay at
home. So here the death rate is high, but here they are being attended to.
Many get taken to the hospital. The infected people around here are being monitored very
well.

8. How have the teachers that are provided by MCF in the community school impacted the
community children
The MCF form 2, their performance is well, some of the MICF teachers are also teaching in the
community school, with the same strategic plans as the internal ones, they are being
provided. By the end the kids will perform well.

Other comments that you think have led to the success of so many beneficiaries?

When you are working in a place where you are given a chance to think and your ideas are being
backed up, and in another place you are not given a chance to grow, you can think and your ideas are
welcomed and you can make the work very useful, you don’t have many barriers to achieve your
goals. The community surrounding MCF is benefiting very much, you may find is now food in the
community, and the families have no food and they depend on rains, | have seen the kids, and one
time the kids used to come here to take their lunch, then they are motivated to do their schooling,
those kids who are in here, those families are enjoying it.

We have another day car outside the MCF school, most of them leave their young ones so that they
can come work so that they can improve their standards of living and make education. Even the clean
water is being given to the community. If the water is being treated, they are being taken care of

2. Gideon Musiymi

February 9, 2013
Elder of the village
At first MICF started taking orphans around this village and gave them food, shelter and security
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From then it went ahead in taking children from all over Kenya. It has helped them given them food

when there is drought.

1.

Please explain why you feel the Children at MCF are doing so well and why some have
become so successful?

They owner is honorable because he is transparent. He ensures that the money is used the
way it should be. Even in the village he said he would build a secondary school, which he did
And there are children there even now.

MCF is a very large family, how is the social setting used to positively encourage excellence?
Through God, here God is first and they work hard to gain, not to loss, even the managers,
workers all work together knowing that there are orphan children who need help.

Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

There is always enough food they eat everything

Compare how the children live at MCF with how they live in the community, what are the
differences?

When the children are here at least one year, they change there are professionals who teach
them how to be free men in the world. Here it is often better than in the surroundings

How has the above affected the community?

The work of MICF is the nicest one, there isn’t anyone that can say MCF is bad. There is
progress, when it was started with little children. The director he doesn’t know about his
tribe, all are Kenyans and teaches the children the same. Here they must speak Swahili or
English to communicate with the others.

Have you seen families in the community affected positively through MCF? How?

At the primary schools they get food at lunch time when needed, and even the entire
community, the elder people who have nothing get something every week. The community is
happy, they love him very much when he says he will do something he will do it. Not only this
school but at other places and the orphans he takes to school. The community is very nice to
him. He offers seminars from the minister of agriculture and here we learn about farming
And it has increased our understanding.

How have the teachers that are provided by MCF in the community school impacted the
community children

When the building it will be given to the community the children get good yes better
schooling...

Other comments that you think have led to the success of so many beneficiaries?

Through the knowledge they take from their appointments. There are professionals here who know

how to deal with them. They feel at home, this is their home...They call it home...It is not an institute it

is home.
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3. Irene

February 9, 2013

Farm worker in MCF

I have been here 10 years. | am a mother of three, and | have a husband.

| work here | get money for my family, for those 10 years, and | get money, food and | thank God
I am able to sustain my family because | am working.

1. Please explain why you feel the Children at MCF are doing so well and why some have
become so successful?

Because MCF helped the people to that level of education that they want, you find that child
gets successful, there is no failure of school fees and you find the children those that are here
get successful.

2. MCFis a very large family, how is the social setting used to positively encourage excellence?
Dr Mulli is a person who is inspired by God, who is social with everybody, even in the village
helped the people and children whose parents are not able to take their children to school in
those ways God has blessed him.

3. Physical fitness is an important factor for the beneficiaries, how is it ensured that the
beneficiaries remain physically fit?

They are very different, when they are here they well protected, better than those in the
community.

4. Compare how the children live at MCF with how they live in the community, what are the
differences?

In the community some parents are very poor they cannot even provide with a balanced diet
here they are getting good food, they get good shelter and they study, there is light so that
they can study.

5. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards? How is the above
affected the community?

We are many people from many places, when we come here they say we are one family one
father and one mother because it is one home. We know God here we are Christians, which is
why we are one family, one family stays together we are one family here although we are
many tribes. When they came here to MCF they found many children from different types
they get education here so that it is good to have many tribes to stay together.

Other comments that you think have led to the success of so many beneficiaries?

We have a community water, a new secondary school, we get free medication at MICF, they have
done many things which has brought success
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4. James
February 9, 2013
James

I am an MICF — farm worker, in charge of irrigation. | am also a community leader. MICF has helped in
physical family set ups. They help in taking care even in the growth development of the children, and
even the expectant mothers. They provide nutrition, hygenie.

Reports are sent to the nearest government facility. There are 50 members manning 20 families...

The government of Kenya offered this to be done...we were selected by the community members and
were trained to start the services from the bottom up.MCF is assisting us, referring the sick, we refer
them to MICF dispensary, and are given assistance. We can call at any time and they are ready.

What we learn from MCF we take to the community. We are offered training through MCF 4 times a
year.

1. Please explain why you feel the Children at MCF are doing so well and why some have
become so successful?

There is school here and those from the community who lack some needs can come to MCF and they
get free education, they get the construction sector they can then sustain their lives, they turn into an
expert getting the best. MCF is like a nursery, bringing up people.

It is system that will never end. It is maintaining the life of the common man, to do the life that is
essential. When they are extreme cases of drought food is provided. We don’t even need uniform

We now have a school from the community. The community is being linked.

2. MCF is a very large family, how is the social setting used to positively encourage excellence?
It is sustaining itself and leading others to come and teaching. The management of the
director and the transparency, when you are transparency you attract others. Not many
people have the heart to be transparent they have a strong stand to sustain themselves and
then community to get some of the services.

When we as worker we came with nothing and no knowledge and now we can apply it in our
farms. The environment is always calm. If anyone is having problems it is dealt with calmly.
Christianity is the base. No claims and jailings...

3. Compare how the children live at MCF with how they live in the community, what are the
differences?
The ones who are in MICF are healthier, because they get the meals at the right time, some of
the orphans that were brought were malnourished, with the feeding program the children
improved without medication. In the community they are very different, some are poorer.
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You can separate them based on health. TheMCF reflect satisfaction. Now the community
would like more to come.

4. The MCF family is made up of many different ethnic groups, which can at times be very
difficult in the larger Kenyan society. Even in times of great turmoil when tribes and clans
fight, how does MCF ensure that each beneficiary has a respect and love for his/her cultural
background while still developing a tolerance and love for people from those tribes and clans
with whom their own family and tribe would have a cultural bias towards? How is the above
affected the community?

It is helping the community at large, now we are able to mix with different tribes, for
example, | am used to communicating. The languages we use are mostly English and Swabhili,
and the whole community to be able to get a job with MCF and all the visitors.
They introduce us to all the people from all the communities and around the world
They come to our place.

5. Have you seen families in the community affected positively through MCF? How?
Always the management when | bring a problem my roof may be blown away, they come and
see the extent they are brought and they fix it for free of charge. If they see a need, their
vision is also with the whole community, we have accidents, and they use the vehicles to help
us. We are proud of having them with us. We mix, we need each other.

6. How have the teachers that are provided by MCF in the community school impacted the
community children?
We now have schooling here and some of our people have received good jobs. The
community is learning the kind of farmer, copying the successes. The transport system has
improved. Roads are prepared. The movement has improved. The bridge that was built here
in Ndalani. Security has increased. The government knows and takes care of MCF.
When you take of the tree you have to take care of the seedlings

Other comments that you think have led to the success of so many beneficiaries?

In every rain season we have nurseries for the trees, we have various community groups are supplied
with seedlings and are supplied with seedlings to plant trees to increase the growth. In the period of
rain, even fruit trees. We are sure of getting them every rain season. They are improving the
environment. In the near future the whole community will be in shade and will be able to be in shade.
And will be channeled to continue. MCF is trying to maintain the system of growing.
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